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Following innovations in theories of learning put forward by Piaget
and Vygoisky, this study sought to scrutinize and anabyze their
Uhoories with tespect o a child’s foreign language acquisition while
\atching cartoons. Towards this end, a case study was conducted
on @ child for more than three and a half years. The study was done
in two phases. During the first phase, the child’s language behavior
\was observed carefully. During the second phase, the child was pit
under experiment in ZPD (zone of proximal development) and nor-
D siuations. The results of both the longitudinal study and the
Imicrogenetic analysis of the child-parent L2 co-construction
demonstrated gradual self-regulation using the L2 while watching
cartoons. Moreover, it was found that the results were more
compatible with Vygotsky's theories than with those of Piaget on
tearning. Finally, some conclusions are made and implications are
provided for parents and praciitioners in the EFL contexts

Introduction

Among different pathways to increase English literacy, like using
computers,electronic mail, the Internet, drama and music it scerms (hat
fim and cartoons 2lso offer rich linguistic and eultural opporunidies for
ehildren to learn a foreign language. They motivate learners (0 engage
Interactively with language. Findings of other rescarch (Watis, 2007)
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support the idea that films involve visible excitement and enthusiasm
which energize and motivate children to learn more effectively. Although
the influence of cartoons on children’s cognitive development has been
already documented, it seems that there is a dearth of research into the
effects of cartoons on the English literacy of childsen as EFL learers.
Moreover, there has been a long debate on Piaget’s stage theory (19592,
19590, 1970, 1972, 1980, 2000)and Vygosky's sociocultural theory (1978,
1981, 1986, 1987, 1989, 1997) over whether children leam new knowledge
independently through self-discovery with no need for instruction or,
conversely, acquire new knowledge through ZPD-attuned instruction
and in collaboration with more competent and skilled individuals. The
purpose of this study, which builds on prior research and the method
developed by Vygotsky and Piaget was to investigate the ways in which
cartoons provide opportunities for young children to acquire English
Knowledge and experience. The study also aimed to shed furter light on
the current debate in developmental psychology and first or sccond
language acquisition. |

Theoretical Background

The recent history of first and second language learning research has
witnessed a debate between the advocates of Piaget’s genetic
epistemology and the researchers inspired by Vygotsky's cultural-
historical theory. Interestingly, the two theorists have reflected upon cach
other’s work. Much carlier, Vygotsky was more critical of Piaget's work
and wrote insightful criticisms on Piaget's conception of ‘language and
thought of the child" or ‘judgment and reasoning in the child’, such as, his
accounton “Piaget’s theory of the child’s speech and thought” (Vygotsky.
1986). Some time later, after Vygotsky's carly death in 1934,
(2000) wrote a commentary on Vygotsky’s criticisms and noted that “on
certain issues I find myself more in agreement with Vygotsky than 1
would have been in 1934, while on other ssues 1 now have better
arguments for answering him than would have been the case” (p. 242).

In gross terms, Piaget (1970) emphasizes intrinsic psychological
characterisics inherent within the individual child, andin a similar vein to
Freud and most other stage theorists, postulates a well-known stage
sequence (c.g.. sensori-motor learning, the pre-operational stage, efc.).
This stage sequence is supposedly universal to all growing children and
‘maintains that global transformations in the child's system of cognitive
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schemata oceur along traasitions between stages. These transition
between the stages are undersiood in terms of changes in intrinsic
‘psychological properties of the individual

‘Unlike his contemporary Piaget, Vygotsky (1981, p.163) mainteins
hat “social selations or relations among people genetically underlie al
higher functions and their relationships.” He further argues that any
higher-order mental functioning appears (wice, or on 1o plans: ist O
he “soetal plane’ between people as an interpsychologieal orintermental
category, and then on the ‘psychological plane’ within the individual
(originally a child) as an intripsychological or intramental calegory,
‘According to Vygotsky,the challenge in psychology, herefore, i 10 show
how the individual response cmerges from the forms of collective life.
Vygotsky also hypothesizes that “development does ot proceed tovard
sacialization, but toward the conversion of social relations into mental
fanetions” (1981:165), This literature review deals with the fundamental
differences that exist in principle between the two camps.

Piaget vs. Vygotsky

According to Duncan (1995), the work of Vygotsky and Piaget differs
markedly in terms of their basic world view, the philosophical premises
onwhich they drasy, and their cpistemological and ontological assumptions.
Vygoisky’s theory, nfluenced by the work of Marx, Engels, and Lenir, is
expliciy socialiti. On theother hand, Piaget’s approach, influciced by
e philosophy of Plato, Descartes, Rousseau, and especially Kt fs
inbrenty lberalisic, and in cerlain ways individualistic, and organisic
or biological inits orientation.

“The two perspectives also differ substantially in terms of broad
patterns in human ontogeny. Piaget (19599, 1959b). iflucriced by Freud's
Views that development moves from an undifferentiated pre-cgo state
towards gradial socializaton, focuses on the socialization of the individusl
Gignified by @ developmental decline in social egocentrism and
corresponding increase in sociocentric reasoning. Vygouky's view,
However,states that “development procesds not toward socialization but
\omand individualization of social functions” (Vygotsky, 1989:61). Thus
for Piages (1959), egocentric speech s the child's ineffective atlempts
atinterpersonal communication, and itsdecline i a surface manifestation
¢ fundamental changes in underlying cogitive schemata,tatis,  decline
‘o the child's individualization toward socialization. However, Vygotsky
(1986) visualizes this decline as:
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. a phenomenon of the transition from interpsychic to
intrapsychic functioning, i.e., from the social, collective activity
of the child to his more individualized activity - a pattern of
development common 1o all the higher psychological functions.
Speech for oneself originates through differentiation from
speech for others. Since the main course of the childs
development is one of gradual individualization, this tendency
is reflected in the function and structure of his speech. (p.
228)

For Vygotsky, egocentric speech, far from being epiphenomenal, is
adynamic, emergent tool of thinking, genetically embedded within social
interaction. In short, for Piaget, egocentric speech is “speech in the
process of being socialized,” while, for Vygotsky,itis “an originally social
phenomenon, in the process of being individualized and internalized”
(Duncan, 1995: 461). Vygotsky's (1981:163) “gencral genetic law of
cultural development” oriented him toward social units of analysis such
as microgenesis and the ZPD, and toward such initially social
developmental phenomena as egocentric, or self-directed, speech
(Vygorsky, 1987).

Further, Piagetian and Vygotskyan understandings of the nature of
the developmental process itself differ to a great extent. Piaget (1985)
considers equilibration “the motivating force behind cognitive
construction” (p. 138) during human ontogeny. Equilibration s conceived
as the individual s intemal organismic drive to produce an optimal state
of equilibrium between cognitive structures and the environment and
thereby directly influencing the child’s cognitive development. On the
other hand, Vygotsky, in keeping with the principle of mutual interpretation
between the human mind and the hman sociocultural world, argues for
an “cxiended or inclusive, social unit of analysis” (Duncan, 1995:462)
assuming that sociocultural, external influences are often centrally,rather
than peripherally, involved in the process of developmental change. To
Vygotsky, human cognition or psyche “extends beyond the skin” (Wertsch,
1991: 27), and thus his unit of analysis was more ecologically inclusive
than Piaget's

More importantly, Piagetian and Vygotskyan perspectives of the
role of adult- or peer-child social interaction in the child's leaming or
development are contradictory. According to Piaget, children perceive
adults as to be qualitatively different from themselves, omniscient, and
even infallible; therefore, they expect discrepancies between themselves
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‘and the categorically different adults, and their cognitive equilibria remain
relatively unperturbed. Meanwhile, peers are the same as themselves,
and the unexplained and unexpected disagreements between them would
resultin cognilive conflict, disequilibrium, and equilibration,

Onthe contrary, Vygotsky emphasizes the assisting or scaffolding
role of adults’ (or more capable peers’) greater cultural knowledge in
the child's enculturation in the ZPD. Further, the neo-Piagetian heuristic,
principle of developmental readiness' constrains social transmission of
knowledge to match the individual child’s own level of organismic
‘maturation. This idea reflects Rousseau’s perspective that leaming should
be allowed (o occur naturally through active individual discovery. Thus,
adults tend to violate this principle of readiness 1o a greater extent than
peers do. To Vygotsky, however, this discrepancy between the child's
development and adults’ expectations is of vital importance.

Language Co-construction in Sociocultural Theory

Sociocultural theory (SCT) is intimately linked to the name of the Soviet
developmental psychologist, Lev S. Vygotsky, o the tradition of Russian
cultural-historical psychology and, more recently, to the ‘activity theory”
primarily develaped by one of Vygotsky’s successors, A. N, Leonticv
(1981) and further developed by James Lantolf (1994, 2000b; Lantolf &
Apple, 1994). Sociocultural theary, according to Thorne (2005), offers a
theoretical framework through which cogaition can be studied
systematically without isolating it from social milieu or human agency.
SCT is not a theory of sociological and cultural aspects of human
existence. Rather, it is a “theory of mind” that recognizes the essential
role that “social relationships and culturally constructed artifacts play in
‘organizing uniquely human forms of thinking” (Lantolf, 2004, p. 30-31),
It thus brings together the ontogeny of an individual with the cultural-
historical context and the variable processes of participation in culturally
organized activity. Lantolf (2006) argues that SCT proposes that humans
biological and cultural factors form a dialectically organized mental system
inwhich biology provides the necessary functions and culture cmpowers
humans to intentionally regulate these functions “from the outside™
(Vygotsky, 1997:55).

Vygotsky thus puts emphasis on the social and discoursal (dialectic)
aspects of the consiruction of knowledge, the specification of the external
sociocultural and historical contexts associated with learning as a situated
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activity, and the subsequent development of internal conditions favorable
toJeaming, or the development of “higher mental processes” in Vygotsky's
(1986:166) erminology.

‘According to Lantolf and Thorne (2006), a socioculturally inspired
“perspective on language as communicative activity” (LCA) (p.3) “calls
into question both the ontological distinction berween language and the
world and the epistemological one between knowledge of language and
knowledge of the world” (p. 4). This approach also “blurs the distinctions
between linguistic type and linguistic token, or what for Saussure is the
languelparole distinction and for Chomsky the competence/
performance separation” (Lantolf & Thorne, 2006:5). This third
generation of psycholinguistics, in Leontiev’s (1981a)'s sense, is
“characterized by its concern with the interaction between communicative.
activity and psychological processes such as voluntary memory, planning,
leaning and development, attention, and thinking” (Lantolf & Thorne,
2006:18). This view of language is reminiscent of Bakhtinian notion of
“dialogism’ (Bakhtio, 1981, 1986) that was developed as a reaction against
Saussure's ‘abstract objectivism,” or the dualistic (fanguelparole) view
of language.

Contrary to the view of language s a monologic entity, the dialogic
lens captures the social event of verbal interaction implemented in an
utterance or utterances. Dialogic speech is complex and thus
characterized by mutuality and struggle of the participants in thei
collaboration to “populate utterances with their own meanings (as listencr
orspeaker), butin response o those meanings that populate the utierances
of another” (Lantolf & Thome, 2006: 10). Rommetveit (1992: 10) refers
o this convergence of intersubjectivity (or the immediate process of
meaning-making) that s at work belween the participants in a dialogue
as the “attunement to the attunement of the other,

Mediated Learning, ZPD-Based Scaffolding, and
Microgenesis

“The integral theme of Vygotslcy-inspired SCT is that the human mind is
always and everywhere nediated primarily through linguistically based
communication (Lantolf, 2000a, 2002). Furthermore, Lantolf (20002)
belicves that genetically determined mental processes and capacities
are rearganized into specifically human forms of consciousness as a
result of the culture-specific interactions individuals have with others
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(social mediation) and with the simple or complex, physical or symbolic
artifacts constructed and developed by the culture (semiosis). There is
now general consensus that the co-creation of language s a ‘tool for
thought, or a symbolic means of mediation, has ever-increasingly been
central in mental activitics, such as, directing attention (o significant
features in the environment, rehearsing information to be learnt,
formulatingaplan, or articulating the steps 1o be taken in solving a problem.

Interms of social mediation and other-regulation, neo-Vygotskyan
rescarchers have unanimously employed the term seaffolding in a
sociocultural sense. The concept of scaffolding originally used in SCT in
view of how adults introduce children to cultural means was popularized
by Bruner and Sherwood (1975) and later by Wood, Bruner, and Ross
(1976) 1s a metaphor for a mother's verbal efforts to maintain
conversation with her child to indirectly promote language acquisition. In
educational psychology, the concept of scaffolding refers o the other-
regulation process within the ZPD of a less skilled learner by which
lutors — parents, caregivers, teachers, or more skilled peers — prompt or
Help him or her solve a problem, and is supposedly most helpful for the
learning or appropriation of new concepts (Guerrero & Villamil, 2000;
Mitchell & Myles, 2004).

Lantolf (2000a) points out that, for any type of mediation to be
useful and result in further development, “it must be sensitive (o the
individual's or even group’s zone of proximal development” (p. 80;
emphasis in original). The coneopt of ZPD, or Zo-ped, s cited as one of
Vygotsky's most profound contributions to psychological and educational
debate, and it has thus led to more research than any other Vygotskyan
coneept (Lloyd & Fernyhough, 1999). Specifically, the ZPD is defined
by Vygotsky (1978) as:

the distance between the actual developmensal level as
determined by independent problem solving and the level of
potential development s determined through problen: solving
under aduls guidance or in collaboration with more capable
peers. (p. 86)

According to Vygotsky (1978), the ZPD defines those functions
{hat have not yet matured but are now in the process of maturation ot in
the siate of formation, “functions that will mature fomofrow but are
currently in embryonic state” and ate thus called the “buds'” or “flowers™
sather than the “fruits” of development (p. 86). Thus, effective scaffolding
should be graduated (sensitive to the learner’s ZPD level of belp
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required), contingent (offered only when needed), and dialogic (schieved
through the medium of dialogue) (Aljaalreh & Lantolf, 1994:468). In
other words, adult tutorial interventions should be inversely related to the
child’s level of task competence — so, for example, the more difficulty
the child has in achieving a goal, the more directive the interventions of
the mother should be (Wood, 1980:284).

In short, microgenesis is one of Vygotsky’s four genetic domains
of analysis that focuses on local, contextualized, and moment-to-moment
learning resulting from particular interactions in specific sociocultural
settings. Microgenetic analysis is thus an attempt by some SLA
researchers to “grasp the process in light,” as put by Vygotsky (1978:68),
o to observe change “right before one’s eyes” (p. 61). According to
Frawley (1997), microgenetic analysis traces short-term, on-line growth
and change. Aljaafreh and Lantolf (1994) argue that microgencsis, in
educational setings, oceurs both within a particular torial (intra-session)
and across tutorials, or in Nassaji and Swain’s (2000) words,
macrogenetic, inter-session change. They further argue that “rescarch
that overlooks microgenetic growth often fails to detect what is often
the most interesting and informative data on learning and mental activity”
(Aljaafreh & Lantolf, 1994: 467).

Methodology and Data Collection

The case study presented here was part of a larger study which aimed
to describe the English leaming situation for bilingual children in an EFL
situation. Using the case study procedure, in May 2005, the researchers
started studying a one-year-old boy named Ilia who is one of the {
researchers” son in Mashhad (Tran) over the period of three and a half |
years. Ilia*s mother tonguc was Persian, and he did not know any other
languages at the time of the study. }
“This study had two phases. During the first phase of the study, the
language behavior of the child was observed meticulously from one year
up to four and a half years old. During the second phase of the study, the
child was put under experimentation. Tn fact, his language behavior was
studied under ZPD and non-ZPD scaffolding settings.
The data of the first phase came from two sources. Audio-
recordings were made of Ilia using radio-transmitter microphones in the
home. Thirty tapings of between thirty minutes to one hour were conducted
while ITia was playing alone in his own room. Besides, the child’s naturally
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ccurring social interactions with his father dofing (2 fe activities were
Secordod. The recordings were later transeribed: Second, observations
e earrid out 10 record the child's behavior in the home and the
“ivities in which the child engaged in conversation

The data of the second phase of the study wete examined from
o perspectives: in ZPD and Non-ZPD situations. To o so, the child
e o some English cartoons under two situation: (i) when the
iid wtched themalone, and (i) when he watched them with his father.
Then, the data were analyzed in the light of Piagets and Vygotsky's
ideas on language acquisition

Results

Phase |

During the frst year o his life, Iia vas acquiring the Persian language
e s s mther tongue. During this me. he could not produce
e than  fe Persian words. During tis period: ‘whenever his father
o to per to him in English, he eacted angrily Kept his distance
o his father, and sometimes indicated that he wanted his father 10
change the language or medium of iteraction to Persian

Episode 1

Father: Jlia come to me

Child: (pushes his daddy angrily)
Father: Come on Il
Child: (covers his father’s mouth)

I s father persisted on speaking in Englist lia cried. Tt seemed
hat the ehild did not ke to commanicate ith his father in any language
ut Persian. To getthe child inerested i glish, the father exposed Iia
o some cartoons like Goofy and Lion King These cartoons are
appropriae for children aged fours hovever, lia again objected, asking
o ther to wim off the television. Apparenty. he had problems with the.
language he heard. Next, the child was exposed (0 @ cartoon Proga.
e Buby for one hour each day. This program. LSS vory simple
Tanguage tcaches children English. The DO had many songs
aecompanied with beautful and colorful pictures Tiia gradually began
{aking an intercst in the program. During the carly days of watching the
program, T was silent, istening and watching what the English-speaking
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ehildren in the progtam were doing and saying. By the end of the first
month, llia was rehearsing and echoing the English he had heard.
Examples of his use of English at this stage are as follows:

Episode 2
Child: .. Hello Poopy ... Baby chef .. . Hello mommy

‘These words were in fact from the songs he had heard. These
words did not have any meaning for him. He only echoed them, because
he probably liked the tone and the intonation of the songs.

‘The dependence of language acquisition on social interaction and
social interaction on the use of appropriate language is what Tabors
(1997) referred 10 a5 a double bind which many carly-stage learners
experience for a period of time. During the first days of watching the
progeam, Tlia was silent and did not want to have any interaction with
other people around him about the program. It sounded as if he did not
care about the lnguage he had heard. But after one month, he staried
echoing what he had heard, though without having interaction with
anybody about the English he had heard. After three months: however,
hestaried to have the first language-focused eonversation with his father:

Episode 3

Child: Baba midooni chi mige (Daddy, do you know what it says?)
Father: Chi persaram (What son?)

Child: Hello Poopy

Father: Are baba mige hello baoby begoo baba booby (Ya baby, he
says, hello Boaby. Repeat kiddy, booby
Child: Hello Booby

Tia‘s use of the word ‘Poopy’ was wrong because he replaced /b/
with /p/, but with his father's scaffolded help and feedback on the
appropriate pronunciation, he used it correctly. Episode 3 was the first |
interaction between the child and his father on the language issue of the
cartoon. This dialogue is an instance of the ZPD-bused treatment in
‘which the father scaffolds the appropriate lnguage for the child.

After watching the program for six months, Tlia was asked to watch
a French cartoon. His first reaction Was very negative. He did not like to
‘watch cartoons in any other languages but Persian or English. It scemed
that he could not tolerate the language he had heard. Having waiched
Baby for one year, Il started to lose interest in watching it and wanted
something clsc. When he was twand a half years old and had enough

106



[image: image13.jpg]A Young Learner's Co-construction of L2 Literacy.

mastery of Persian, he was exposed to Lion King I. Singe children in
his age range like animation of animals, Ia took much interest in this
cattoon, After two months, Tlia was presented with Lion king I and
\hen Lion king 17, During this period, the child was just exposed to the
cartoons without any intervention by his farher, and only his language
behavior was observed. It was interesting to observe that llia, playing
with s dolls in his own room, talked with them in Persian and English

Episode 4

Child: Simba, bia inja bazi konim, lion khoby bash. (Simba, come
here to play. Be  good lion.)
Child: Poompa bia toye jungle.(Pumba, come to this jungle.)

To find out how much liia understood the langoage in the cartoon.
e was asked to describe some seenes of the cartoons. Interestingly,
some parts of them wese far from his understanding, but he watched
them over and over. It scemed that he came to realize that he could not
understand the cartoons ully. So after a while, he wanted his fatber o
foin him in watching them. Watching the cartoons in English mide llia
Tnore curious to learn the meaning of words. That is why. from time t©
e, he refrred to his father to ask some questions about the meaning
of words,

Episode 5

Child: baba khook be englisi chy mishy? (Daddy, what do wesay in
English for khook[pig]?)

Child: Baba shire sia be englisi chy mishe? (Daddy, what do we
say in English for shire sialblack lion12)

Child: sia be englisi chy mishe? (What do we say in English for
siafblack]?)

By the time he was three and a half, lia had leamed around fifty |
words in English including names of colors, animals, and vehicles.

Phase Il

To doa microgenetic analysis of the child-parent L2 co-construction and
10 shows the child’s geadual self-regulation using the L2 while watching
cartoons, some scenes of the carton Superman were selected when Ilia
s 4 yoars old. This cartoon s about Superman’s adventures and the
“hitd was so interested in the cartoon. The focus of analysis vas on the
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vocabulary items: Aurry, get in, wait a minute, satisfied, don't worry
and impressive. These words were selected because all of them were
abstract and according to Piaget (1959a), more difficult than concrete. {
words. The child was asked to watch the cartoon six times, once 2 day. ‘

During the first three times that the child was watching the cartoon
alone, the father did ot intervene to provide any assistance with the
‘meaning of the selected words. However, during the next three times,
the father helped the child with pronunciation and meaning. After each
time that the child watched the cartoon, the father asked for the meaning
of the selected words to find out whether the child did know the meaning
of the words and to trace his self-regulation in the use of the words.
‘Table 1 shows the track of the microgenetic development the child
followed in ZPD-activated setting and his line of progress in the alternative
non-ZPD situation for the meaning of the words. As the table indicates, |
the first time that the child watched the cartoon, he only guessed at the |
meaning of urry from the context of the film without any assistance,
but for the other words, he had problem with meaning. When the child
watched the movie two more times alone, he did not show any evidence
of self-regulated improvement.

‘Table 1: Semantic Analysis of Some Scenes of the Cartoon
NowzeD @

0 B s B 5 s
Huny depernt ndependentIndependent Indspsodsas lodspsndent Tnde
Gt Asised Todependen ndependeon
- i Avised  Assinied  ndependont
Sasted - Asited  Asited Independen |
Dot oy 3 - Aeied Asined  Independent
inprssive E Avised Independen_Independens

However, with the father's intervention to scaffold the child’s I
microgenesis, the child understood the meaning of the words. By the
final time the child watched the cartoon, he knew the meaning of all
words. In fact, with the explicit scaffolded help from the father, there
was evidence of progress in learning the meaning of words.
The following dialoguc shows an instance of the father-child

scaffolded assistance for the word satisfled during the fourth time. ‘
watching the cartoon;
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Episode 6

Father: baba chy goft? (Baby, what did he say?)

Child: hurry

Father: yani chy (What does that mean?)

Child: ajale kon (the correct meaning in Persian)

Father: khob, hala chy goft? (Well, what did he tell?)

Child: nemidoonam (1 don‘t know.)

Father: goft satisfied, yani razi shody (He told: satisfied.) [then the.
father provided the meaning in Persian.]

Child: aha satisfa

Father: are pesaram satisfied begoo satisfied (Ya baby, satisfied.
Repeat satisfied.)

Child: satisfa

Father: na pesram sa-tis-fied, begoo (Nokiddy, sa-tis-fied, repeatit.)
Child: satisfied

Father: yani chy (What does that mean?)

Child: razi shodi (the correct meaning in Persian)

Asthis episode shows,the child’s semantic and phonetic knowledge
of the word sarisfied improved with more assistance from his father. Tt
scems that the child had more problems with the pronunciation of the
word, but afier more intervention and direct assistance from his father
he was able to comrect himself.

‘Table 2 displays the phonetic progress of the child during the non-
ZPD and ZPD treatment. As this table shows, the child could pronounce.
the words, hurry and get in correctly, but he had difficulty with pronouncing.
the other four words. When he was provided with frequent and explicit
scaffolded assistance, he could repeat the words wair a minute, satisfied,
and don's worry independently. However, he had problems with repeating
the word impressive. The following episode shows the sixth attempt of
the child to repeat the word impressive.

‘Table 2: Phonetic Analysis of Some Scernes of the Cartoon

Non-zPD zr0
' 2 5 B s 6
Huny Repeutsd  Repeuted  Repratod  Repeated  Repeated  Repeited
Getin  Ropeasd Repeatcd Repeated  Repeated  Repested  Repeaied
Vit 3 miave - ; O Asined  Repeacd  Repeated
Satisfied 4 , o Assined  Repeasd  Repeawd
Dont vorry - : D Ruited  Acsised  Repeated

Iopressive. - - - & 5 :
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Episode 7

Father: khob, hala chy goft? (Well, what did he say
Child: chy goft? (What?)

Father: Impressive

Child: press

Father: na baba, impressive (No baby, impressive)
Child: pressive

Father: im-pre-s
Child: impless
Father: na baba impressive (No baby, impressive)

Child: pressive: |
Father: khob manish chy bood? (Ok, what does that mean?)

Child: jaleb bood (the correct meaning in Persian) |

ive

‘This episode shows that even after much correction by the father

and though the child knew the meaning of the word, he could not pronounce:

the word correctly. It seems that this word was outside the childs ZPD |
and thus was a mouthful for him. Therefore, all his attempts to pronounce

the word correctly were in vain.

Conclusions

As noted, during the first phase of this study, the child was not very
interested in being exposed to the English language. Psychologically
speaking, the child seemed to feel like a fish out of water. He wanted to
be in contact with his parent in his own mother tongue. But, after
encountering appropriate programs in which the colors and pictures were
a greater priority than the Janguage itself, the child eventually showed
signs of interest in the language. It shows that children do get motivated
to leam a language through appropriate cartoons.

Besides, it seems that during the second year of his life, the child
did not like to be assisted by his parents, but after sometime, there was
evidence of collaboration between the child and the father. These findings
corroborate both Piaget's (1959a) and Vygotsky's (1986) findings that ‘

children learn through sl-discovery and cooperation with more competent
adults.
The results of the microgenetic analysis are in contrast with Piaget's
views (1959b) that cognitive development is intrinsic and largely ‘
independent of the different influences of particular social and cultural
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environments. However, the results are compatible with Vygotsky
findings (1962, 1978) that learning appears first on the social plane, in
collaboration with more knowledgeable individuals. Moreover, the results
corroborate Bakhtin‘s claims (1981) on the dialogicality of the utterance
45 the real unit of communication, and Bruner's (1975, 1983) notions on
the nature of a joint collaboration between more knowledgeable and less
Inowledgeable individuals.

This study also shows that when scaffolded support constructs &
ZPD for a learner, leaming or new knowledge emerges. The findings
are therefore consistent with the Vygotskyian sociocultural perspective
in which knowledge is defined as quintessentially social in nature and is
co-constructed through a process of interaction and communication
among learners in specific sociocultural settings as a result of interaction
with the ZPD.

The findings of this study are again in sharp contrast with Piaget's
(1959b) claims that whether you tcach children or not, learning happens
atthe right biological stage and children must reach the appropriate age
o acquire something. As the results of this study exhibit the child acquired
the words more easily when he was given more ZPD-attuned scaffolded
help. It means that ZPD-based instruction at the very young age is helpful
even for abstract words. In the end, it seems that children master the
semantic aspects of words more easily than the phonetic aspeets of the
language.

The results obtained may have implications for parents and
practitioners in the EFL context. First and foremost, parents can use
cartoons as gates to L2 literacy. Appropriate cartoons can be used to
‘motivate leamers (o enhance their L2 literacy at home. Second, watching

arloons is more eflcetive inincreasing L2 iteracy if they are intervened
and scaffolded by parents. Third, during the first year of life, children
‘must not be pushed to speak any other languages but their mother tongue.
Tt seems that children prefer to interact with their parents first in their
‘mother tongue and then, sradually they allow other languages into their
repertoire. Finally, in contrast with the opinion of some scholars like
Steinberg (1991) who hold that in the EFL context, L2 leaming must
‘Start around age ine (9), ths study supportsthe idea that second language
acquisition can stat very soon inlif through watching films and cartoons.

“Asis clear from any scientific rescarch, nothing can be sell evident
unless verified by obscrvation or experimentation. To do any type of
observation or experiment, one may face limitations and problems, This
study could have come to somewhat more different results than it did if
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it were not confronted with the following limitations. First, because the
study was a case study, the obtained findings cannot be safely generalized
o other situations. Second, in this study, the focus was on the parent-
child interaction. Peer interaction was distegarded and this could be a
good topic and area for further reseatch.
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