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to get good grades, this willlead to an external locus of control. A high external
e control, in turn, will cause a lack of motivation for education 11
general. People who have external locus of control may feel that there is no
O in working hard because theieffort will oy bring disappoiniert
Ciimatey, ey may think tha they are doome to fail Moreover, an externil
oot of cantro Ieads to easy justification of poor performanice without hurting
e bjoets sell-estoam (Basgall & Snyder, 1988), Externals scape 1o
otontial personal damge that may resul rom atributing thel fellureto the
flaws by attributing it to fate, chance, or to someone else’s fault. This will allow.
T vy dlismiss their inadequcy, helping keep their sel-esteem untouched:
Hromover, constant use of externl excuses could cause them 1o, lose thelr
motivation to improve (Basgall & Snyder, 1988).

e (1066, 1876) and others (Davis & Davs, 1972; Phares, 1979)
puilding on this Goncepttried to suggest that reporting external beliefs acs 33 &
efemsive.function for some individuals. Phares (1979) held that failing and
believing in internal control frequently leads to personal inadequacy. But failure
ot beheving in extermal causes give the individual the chance to ignore
personal responsiity, thus reducing some of the unpleasant folings of filre
(Phares, 1979).

e the area of education, Anderman and Midgley (1987) found out that
udonts who find their poor performance caused by factors out of their
Sontrol are uniikely to hope for improvement. In conast, students who
SRribute their poor performance to a lack of skils or poor study habts are
more likely to try harder in the future. Students having en external locus of
ontrol are more likely to give up hope and not try any harder in the face of
Feire, while those with an internal locus of control may try harder to improve
e race of failure (Anderman and Midgley, 1997). If teachers can give their
o onte 3 more hopeful atitude (develop an internal locus of control. their
performance tends to improve (Noel, Forsyth, & Kelley, 1987).

Lotus. of control can also influence the way an individual responds to
succon. In one study (Keris, 1984), subjects were led to make either internel
e extornal attributions for thei success at a certain task. Those who made
ot atributions had a better performance on the same task than on 3
fferent task when tested again, whereas those who made an external
tribution had a better performance on a different task than on the same task
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Therefore, internalizers are more kely to continue working at a task that they
have performed wellat, while exteralizers may stop working on the successful
task and focus their efforts on a different task (Kernis, 1984).

Another similar theory which s often considered the same as LOC is the
Auribution Theory. Attribution theory s the process through which "“the
causes of the events can be explained” (Jarvis, 2005, p.124). Weiner (1979),
who developed this theory, referred to four important sets of atributions for
the individuals' perceived success and failure in their life: aJabilty; bleffort
cJsuccess; and dtask difficulty.

Table 2 The four main elements of atribution (iom Witliams & Burden, 1997, p. 105)

= Toternal External
Stable Abilty Task Difficulty
[Unstaple | Effon Luck

We can give two types of explanations in accounting why things happened.
We can make an external or an internal attribution. An external attribution
assigns an outside agent or force as the cause. According to external
attribution, some outside force motivates the event. By contrast, an internal
attribution finds the cause in factors within a person. Based on internal
attribution, the person is the direct cause of the event (Craske, 1988). Jarvis
(2005, .125) mentioned that for Weiner "the most adaptive type of causal
inference involves effort " When individuals attribute their success or failure to
the effort they made to continue the tasks they become highly motivated. As it
s seen, the relationship between the Attribution Theory and Locus of Control
is 5o close tht they are often considered to be the same concept.

Recently Biaggio (2004) examined the relationship between locus of control
and anxicty. He concluded that internals experience more state-anxiety than
externals in situations related to “luck” while externals showed to have more
State-anxiety in "ability” situations than internals,

Carden, Bryant, and Moss (2004) explored the relationship between locus of
control, procrastination, and anxiety among 114 undergraduate students. They
divided the_participants of their study into two groups of internals and
externais, They found that internalizers experience higher —academic
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procrastination and test anxiety than exteralizers. Ghonsooly and Elahi
(forthcoming) investigated the effect of LOC on university students' general
English achievement. They found that those majoring in Engineering and
Science were internalizers and as a result had higher general English
achievement than those majoring in Humanities identified as externalizers.

Since most research on LOC has been conducted in the field of psychology
and litte research i this regard has been done in the field of second foreign
language acquisition especially in the context of lran, the researchers aimed to
focus on LOC in this study.

1.2 Language Learning Strateies

Key figures in L2/FL education have used several definitions of language
learning strategies (LLS). First, Tarone (1983) defined learning strategy as “an
attempt to develop linguistic and sociolinguistic competence in the target
FE s e et Sl
Wienstein and Mayer (1986) brosdly defined learning strategies (LS) as
“behaviors and thoughts that a learner engages in during learning” which are
“intended to influence the learner’s encoding process” (p. 315). Later on,
Rubin (1987, p. 22) wrote that “language learning strategies are strategies which
contribute o the development of learners' interlanguage”. O'Malley and
Chamot (1990) in their study defined LS as “the special thoughts or behaviors,
that individuals_use o help them comprehend, learn, or retain new
information” (p.705). Eventually, Oxford (1993) defines LS thus

language learning strategies are specific actions, behaviors, steps, or
techniques. that students use (often_intentionally) to improve. their
progress in developing L2 skills. These strategies can facilitate. the
internalization, storage, retrioval, or use of the new language. Strategies
are tools for the self-directed involvement necessary for developing
communicative abiity. (Oxford, 1993, p. 18)

The above definitions show a pattern of change over time: while there was a
focus on the product of LLS (linguistic or sociolinguistic competence) in the
past, today there s a greater stress on the processes and the characteristics of
LLS. We can also note that LLS are different from learning styles, which refer
broadly to a learner’s “natural, habitual, and preferred ways of absorbing,
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processing, and retaining new information and skilis” (Reid, 1995). However,
there appears to be a relationship between one's language Iearning style and
his/her preferred language loarning strategies (Lessard-Clouston, 1997).

First studies on language learning strategies were conducted i the 1960s.
Since then, advances in congnitive psychology have affected the research on
linguage learning strategies (Williams and Burden, 1997). Carton (1971)
published a study titled "The Method of Inference in Foreign Language
Study’”, which was the first study on learer strategies. Later on, Rubin (1975)
Startod his study on the strategies of successful learners, stating that, once.
classified, these strategies could be transferred to less successful learners. Rubin
(1975) classfied strategios based on_processes contributing directly o
indirectly to language learning. Wong-Fillmore (1976), Naiman et al. (1978),
Bialystok (1979), Cohen and Aphek (1981), Wenden (1982), Chamot and
O'Malley (1987), Politzer and McGroarty (1985), among many others have
investigated strategies used by language learners during language learning. Most
studies on language learning strategies have been focused on "identifying what
good language learners report they do to learn a second or foreign language, or,
some cases, are observed doing while learning a second or foreign language”
(Wenden & Rubin, 1987).

Enrman and Oxford (1990) investigated the relationship between personality
and use of language learning strategies among seventy nine foreign (anguage
learners at a Foreign Service Institute. They found that T)extroverts use social
suategies more than introverts; 2)sensing (concrete) learners preferred memory
strategies, while the intuitive ones preferred compensation strategies; 3)thinkers
preferred metacognitive strategies while feelers preferred social strategies; and
A)perceivers preferred affective strtegies which were rejected by judgers.

Recently other researchers have covered language learning strategics with
fogard to other variables. Wharton (2000) found a positive_relationship.
between motivation and use of language learming strategies. Schmidt and
Watanabe (2001) aiso maintained that motivation influence language leaming
strategies. Griffiths (2003) found no difference in language learning strategies
between male and female learners. Vietroi and Tragant (2003) found a
Significant difference in use of language learing strategies between young and
old language learners. Older groups of language learners used more. social
suategies while younger ones used more cognitive strategies.
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Oxford (2001) considered language learning strategies as one of the most
important factors which determin how well learners fearn a foreign language.
Cohen and Macaro (2008) maintained that language learing strategies are
among the main factors affecting second language acquisition. Carson and
Longhini (2002) claimed tha strategy training clearly plays an important role in
classroom language acquisition.

Graham (2004) found strong relationship between strategy eveluation,
attributions, and self-efficacy. Students may attribute their failure or success to
high level of difficuty of language learning tasks and thus show low levels of
self-efficacy concerning their languzge learning tasks. Therefore, any strategic
behavior can improve L2 learners' self-efficacy including tasks performance.

Strategy based instruction (SBI) has gained popularity by the research done.
(Piage et al, 2004; Rubin et al, 2007) in the field of second language
acquisition. Recently several rescarchers have examined the effect of strategy
based instruction on the achievement of different L2 skills. Kohler (2002) and
Graham and Macaro (2008) highlighted the importance of SBI especially
metacognitive strategies in improving L2 learners' listening achievement.

Kusiac (2001) found that SBI has a great effect on L2 learners ' speaking
achievement. Macaro and Elder (2007) slso concluded that SBI can boost the
L2 learners' speaking achievement. Creswell (2000), Conti (2004), Sasaki (2004),
Ching (2002), and Sengupta (2000) all emphasized the role of SBI on L2
writing achievement. Lawes and Santos (2007) mentioned that L2 teachers as
practitioners should be really aware of language learning strategies research and
try to implement them in the classroom.

Although some researchers like Domyei (2005) and Tseng et ol (2006)
prefer (o replace the concept of language learning strategies with self-regulatory
strategies, some researchers like Macaro (2009, p.31) mention that we should
not “break with a 30 year old tradition and come up with a new and equally
problematic name". Morcover, Tseng et al. (2006) claimed a self-regulation
based approach empowers learners more satisfactorily than language learning
strategies; however, no studies have investigated this claim 5o far (Ells, 2008).

The researchers in this study try to tackle a cognitive variable, namely LOC,
and to investigate ts effect on EFL learners' use of language learning strategies
Presumably ail teachers try to improve their students’ knowledge and help
them become good fanguage learmers. As O'Malley and Chamot (1990) noted,
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reflecting external LOC. Ghonsooly and Elahi (forthcoming) used Cronbach's
alpha to check the reliability of the translated scale which resulted in 2
cosficient of 0.83, To check the construct validity of the instrument, they used
2 principle component analysis which produced eight factors with eigenvalues
greater than 1, namely, the need to be encouraged, reliance on one's attitude,
interest in administrative jobs, effort to reach desirable goas, undecidencss, the
need to consult for making decisions, being responsible for desirable events,
and self-expression

2.2.2 Strategy Inventory for Language Learning (SILL)

The second instrument used in this study was the Persian version of SILL
which was developed by Tahmasebi (1999, see Appendix B). The original
version of SILL (Oxford, 1990) was first designed as an instrument for
‘assossing the frequency of use of language learning strategies by the studens at
the Defense Language Institute of Foreign Language Center in Monterey,
Caifornia. According to research reports and articles published in the English
anguage within the last ten o fifteen years, the SILL appears to be the only
anguage Iearning strategy questionnaire that has been extensively checked for
validity and reliabilty in muitiple ways (Oxford, 1996). Oxford and Nyikos
(1993) reported Cronbach's alpha of 0.96 for SILL. Also, a confirmatory factor
analysis was done by Hsiao and Oxford (2002); it turned out to be a good
match among the six factors. Tahmasebi (1999) also found Cronbach’s alpha
of 0.77 for Persian version of SILL.

Unlike the original form of SILL in which strategies are classified into
headings and related subheadings, in the Persian version Tahmasebi (1999)
scrambled the classification 5o that no two adjacent strategy items belonged to
the same category, otherwise it could have affected the responses of the
Students. By using codes, the items were collected. Moreover, the participants
were required to answer some questions regarding their age, gender, and years
of studying in English.

2.3 Inervew

Researchers conducted an unstructured interview with 10 students of each
group to gather information about the amount of effort and time each student
spent to do L2 reading tasks. They also aimed to gather more information
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regarding the students' attributions about their possible failures or success in
L2 reading tasks. Each interview lasted for half an hour. An unstructured
format was used for this study because as Domyei (2007) noted, it

allows maximum flexibility to follow the interview in unprecictable
directions, with only minimal interference from the research agenda. The
intention is to create a relaxed atmosphere in which the respondent may
reveal more than he/she would in informal contexts, with the interviewor
assuming a listening role...... This kind of interview is most appropriate
when a study focuses on the deep meaning of particular phenomena
(p.136)

24 Data Collection Procedure
In the first step, after obtaining permissions from the instructors, the
researcher visited the classes to administer the two questionnaires. Students
were assured that the results would be used confidential and their teachers
would not see the results of the questionnaires, The students were introduced
to the Internal Index Questionnaire and the SILL. Then they rated the items of
the SILL, using a four point Likert-scale, with possible responses of always=4,
, and never=1. For scoring the strategy inventory, the
procedure used by Oxford (190) was used. First, the items were unscrambled
according to appendix 3. Then again a score was assigned to each answer
which ranged from 1to 4

Also students responded to the Internal Control Index on a five-point
Likert scale with possible responses of rarely, occasionaly, sometimes,
frequently, and usually. Meanwhile, they were served with cookies and juice to
help them fully concentrate on the questionnaire items. They were also asked
10 write the GPA of their previous term L2 reading course on top of the page
and mark the first page of their answer sheets by signing "YES" in case they
were eager to participate in the interview.

Half of the items were worded so that high internally oriented respondents
were expected to answer half at the "usually” end of the scale and the other
half at the "rarely” end of the scale. The “rarely” response is scored s § points
onitems 1, 2, 4, 6, 11, 14,17, 19, 22, 23, 24, 26, and 21; for the remainder of
the items, the response "usually” is scored as 5 points.

Then the inventory was divided into 6 parts, each showing different kinds
of strategies. The inventory was divided into parts 1 through 6, esch including
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9,14, 6,9, 6, and 6 items respectively. The first part consists of 9 items, the
second part includes 14 items, the third part contains 6 items, the fourth one
Includes 9 items and the fifth and sixth part, each consists of six items. By
adding the scores for each answer in ts relevant section the total score for that
Soction was obtained. The range of scores for SILL is between 50 and 200 and
this range for our subjects calculated o be 75 to 178. The higher the score, the
more efficient the student is in using strategies. Lower scores indicate students’
lower efficiency in use of language learning strategies.

In order to answer the first and the third research questions, Pearson
correlation formula was used. Finaly, independent t-test was used to answer
the second and the fourth research questions.

3. Data Analysis and Results
The Pearson correlation formula was used to examine the relationship between
L2 tearners reading achievement and their LOC.

Table 3: The ettion between L OC and 2 reading achivement

L2Reading | LOC |

789 1 Pesrson Correlation

002 Sig. (2-taied) Loc

136 N

1 789 Pearson Correlation

| L2

02 Sig.(2-ited) Reading
13 N

* Corraton.  sgpieant 005 2aic)

Table 3 demonstrates that the correlation coefficient s significant (r = 78,
<001). Thus, there is 3 significantly positive relationship between the two
Variables. The higher LOC orientation of L2 learners is the higher L2 achiever
they are
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To seck an answer to the second question concerning the possible significant
diferences between internalizers and exeternaizers, first reading mean scores

of both groups were compared,

Tabl 3 Desriptivestatstis: A eomparison of intervlizars'and exterlizrs' L2 racing scors

il e e |
‘
|
|

R T e ey pr—

016 17646 | 10500 | 6 | Ewenaees

As it is shown above, the intemalizers mean score in reading
comprehension is 17.20 and that of extenalizers is 14.50. Table § demonstrates
whether this iference in mean scores is significant or ot

As Table 5 shows, the difference between the two mean scores is
significant at p<.05 and internalizers have higher scores in reading than
externalizers. In other words, intermalizers are better L2 reading achievers than
externalizers.

The third question addresses the relationship between LOC and use of
language learning strategies among EFL learners. Pearson correlation formula
was used to investigate the correlation between the two variables. Table 6
shows the corelation coefficient between the two variables.

Table 6 illustrates that the correlation coefficient turned to be 0.72, which
is sgnificant at p<0.05. The more internally oriented the students are, the
more strategic they are.

The fourth question pertains to the possible difference in externafizers' and
internalizers' mean scores in use of language learning strategies. Table 7 shows
mean scores of the two groups. It is noteworthy that the median of the LOC
scores was used Lo determine internaizers and externalizers. Therefore,
students with scores above 96 were considered as internalizers and those with
scores below 96 were determined as externalizers.

B




image14.jpeg
Ferdows! Review, Vol 1, No. 1, Wirker 2010, @ Ferdows! University of Mashhad
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Table 4. A comparison of externalizes' and internalizers" mean scres i anguage learning stateges

(i e T L Wean SaD | S ErorMen
Lis |Exter | 68 TI6970 20422 25616
Toor |68 137073 79553 24087

As the above table shows the extemalizers' mean score in use of language
earning strategies is 137.07 and the externalizers’ mean score is 116.97. Table 8
demonstrates whether this difference in mean scores is significant or not.

Table 5 Determiring the sgnificane o the mean scoes iflrence i anguage earning strategies

[ amt tor Equaty of M

Ve

95% Confidence.
Interval of the | Syq.

Ditteronce | Erro [Viean D| 59 & -
Error Mo D| 39,57 Or | ¢ [sg| F

Upper | Lower

4505 | Eauatvarases

2552 | 27.653| 3817 20.102 | 000 | 134 | 526| .0 at e

LLs

Eaualvrarcos

12549 | 27656 3817 | 20,102 | 000 | 1286|526 gkt

Based on table 8, the difference in mean scores is significant. In other words,
internalizers can use language learming strategies better than externalizers.

3.8 Interview Results
Seventy percent of the internalizers atributed their achievement in L2 reading

course 1o their effort; they generally did not consider “luck” as an important
factor in their education. One of them said *| believe through efforts we can
reach our desirable goals, it is casier said than done, but we should be really
patient”. Sixty percent showed a high preference for higher education,
becoming university teachers, and good researchers. One of them said "l am
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50 eager to become a good researcher and in order to reach my desire | try to
read different English acadernic texts”. Also, eighty percent of them said that
quizzes besides midterm and final examinations can help them sce their
progress, monitor their improvements, and know their strength and weakness
better. Moreover, seventy percent of them set their teachers and friends as role
models. They benefited from their suggestions and advice. They had a high
preference for discussing their problems in learning mainly with their teachers
Besides, sixty percent remarked that they were very sensitive to their teachers’
reactions and feedbacks. This really encouraged them to try hard and make all
their efforts to sound successful in their teachers’ eyes. In addition, seventy
percent expressed that their competitive spirit gave them incentives to surpass
others in achieving higher scores in L2 reading course. One of them said |
want to be heads and shoulder above the others in achieving better scores, 5o
I try to do my best, use better strategies, plan, and make all my efforts to have
the highest scores.”

On the other hand, sixty percent of the externalizers preferred o study Just
for the final examinations. For them passing the exams were more important
than having higher scores. Thirty percent also thought about how to cheat
during the exam. Furthermore, seventy percent pointed out that what their
teacher thinks about them and their abilities were not really important for
them. Moreover, eighty percent did not like to compare their performance in
earning English skills like reading and writing with their classmates. They were
not inclined to outperform their classmates while performing such skills. Also,
eighty percent appreciated "luck” as the main factor in their reading and writing
scores. They maintained that their teachers are biased 10 their students. So, they
give higher scores to whoever they want. Table 9 shows a summary of the
findings related 1 interviews.

4. Discussion
The results of the first 2 research questions illustrated that L2 learners who
believe they can influence their own learning are more likely to succeed in their
L2 reading. This can be interpreted with regard to the previous research
findings mentioned in the literature _section (Anderman & Midgly, 1997;
Bender, 1995; Phares, 1979; Kernis, 1984; Lonky & Reiman, 1980; Wang,
1983) . Intemalizers' high achievements in L2 reading may be due to their
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higher persistence, assertion, attempt, and exploration than externalizers as it is
supported by the results of the interviews.

Table 6 Summaryof ineriews ficings

Intornalizers
0% preferred to have higher cducation. | 0% preferre to study justfor the
final exam.

0% ighiighted the importance of | 30% thought about cheating in the

uizzes for their progress. exams |
60% were sensitive to therr teache 70% did o care what their teachers

| feedbacks. thought about them,

For 0%, their competiive spint 80% were not incined to outperform
motivated them to perform better others in English language skil,

English language skill than others.
70% auributed ther rescing achicvement. | 80% highlighted the rote of “Tuck” in
o their effort. their reacing achievement.

Oxford and Nyikos (1989) and Wharton (2000) concluded that motivation
correlates best with language learning strategy use and the results of this study
shows that LOC, as a cognitive approach to improve motivation (Domyei,
2005; Jarvis, 2005; Williams & Burden, 1997) also correlated well with use of
language learning strategies, indicating that there are mutual relationships
among the three variables.

The high motivation level of intemalizers in L2 reading achievernent can
150 be supported by the attribution theory. As this study showed, internalizers
are better achievers in L2 reading than externalizers. Interalizers are more.
motivated than externalizers to tackle their confronted problems in L2 reading
tasks because they believe that they should control their own learning, (Jarvis,
2005; Dornyei, 2005). Also, as it was mentioned in the literature, the most
effective type of attribution is when individuals attibute their past success and
failure in doing particular tasks to internal influences ike effort (Jarvis, 2005)
which is also supported by the research done by Basgall and Snyder (1988)
mentioned in the literature. Therefore, based on atribution theory which is a
cognitive approsch to motivation (Domyei, 2005), internalizers are more
motivated to gain higher achievement in L2 reading and L2 writing,
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Figure 1 The hypotheical interrlationship of the thre variables

Anther important factor in boosting the interalizers’ motivation is ' snse
of agency” (Willams and Buren, 1997, p. 21). It refers o the sense whether
individuals can control their actions or not. The extent to which individuals are
i control of their own language learning will have  "beneficial effect on their
motivation” (Wiliams & Burden, 1997, pp. 127-128). Therefore the more
internally LOC oriented the students are, the higher their sense of agency is.
The higher their sense of agency, the more motivated they are. The more
motivated they are, the higher L2 reading achievement they have.

Figure 2: The ypothetica intarrlationship tetween L.OC and mtiatin

Motivation

Loc

Aibution
Theory

With respect 1o the third and fourth research questions regarding the
etationship between LOC and use of LL strategies, the results showed 2
fositive correlation between the two variables. To shed more light on his fact
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successful learners use strategies more appropriately and in ways that help
them complete the task more successfully. Thus, the researchers bear in mind
the ope that al language instructors would become aware of the influence of
their learners' LOC preferences on their strategy use, Knowledge of these
personal preferences can help students become better language learers
Therefore, within the scope of the present study, two main questions are
sddressed; the first sceks the relationship between LOC and L2 reading
achievement. The second concems the relationship between use of LL
strategios and L2 learners' LOC.

2. Method
21 Paticipants

The sample chosen for this study consists of 136 sophomores majoring in
Engiish literature during the second semester of the academic year 2008-09,
The participants comprised of both males and females. They were selocted
from Ferdowsi university of Mashhad and Teacher Training University of
Sabzevar. The sample may be considered representative of Iranian EFL
students with the same age, field of study, yet having different cultural and
socio-economic background.

22, Instruments
The Persian version of “Internal Control Index” (Ghonsooly & Elahi,
forthcoming) was utilized to measure the participants' LOC, and the Persian
version of "Strategy Inventory for Language Learning” (Tahmasebi, 1999) was
used to measure their use of second language learning strategies. The
participants’ Grade Point Averages (GPA) of their Reading course exams also
served to measure their L2 Reading achievemen.

221, Internal Control Index
The Persian version of the Internal Control Index (ICI) by Ghonsooly and
Elahi (in press) was wtilized in this study to measure the participants' LOC

The English version of IC1 (Duttweilr, 1984) was designed to measure whero
a person 100k for, or expects to obtain, reinforcement. This scale contains 28
five-point Likerttype items which prodiice a possible range of scores from 28
to 140 with higher scores reflecting higher internal LOC and lower scores
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an investigation on the types of strategies used by internalizers and
externalizers was done. To do this, items in the SILL wiere unscrambled to
their original form and mean of each strategy group for intemalizers and
externalizers were computed. Then each mean was divided by the number of
items in each part to be comparable with the other means, Table 10 shows the
mean strategy use in cach category for the internalizers and table 11 illustrates
the mean strategy use in each of the categories for the externalizers.

Tabh 7. Maan stategy e in sx cateaies by intematizars

[ Strategy Mean | SD. Rank order of usage
Metacognitive 3| 021 1
Compensation 212 028 7

Cognitive 233 023 3

Social 221 o | 4
Memory | 13 08 | 5
Affective | 168 0% | 3

Table 8 Mean stratey use in s cateoris by externalizers

Sirategy Wean 5D Rank order of usage

Memory 220 02 | o

Cogitive z 021 i
Compensation | 180 | 023 o
Metacognitive 572 00 02 ]

Social 154 018 ® 5 ]

Affective 13% 02 3

Comparing the mean of different strategies in the two groups shows that
internalizers use all types of strategies more often than the externalizers excopt
memory strategies. Among the six categories of SILL, metacognitive strategies
were found to b the most frequently used strategies by the internalizers
Memory strategies were the most frequently used strategies by the
externalizers. The explanation might be that extornalizers do ot bother
themselves to plan, organize, and evaluate what they want to learn. May be the
easiest way to o the process of learning for them is memorization. As it can
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b seen, the least used category of strategies by students s affective strategies
s meeds to be considered by teachers. Maybe students are ot really familiat
with such sirategies and teachers need 1o help learners how to use affective
Strategies in their leaming.

Wi actually distinguishes between internalizers and externalizers in the
w0 of ranguage learning strategies is uso of metacognitive srategies. In order
Lo, analyze this cifference, t i helpful to elaborate more on the concept of
metacognition. Metacognition,  term first introduced by Flavel (1970, cited in
Wiliam & Burden, 1997, p.148) refers to ‘an ability to manage and regulate
Conseiousty the use of appropriate earning strategies for diffrent situations’, It
includes an awareness of one’s own mental processes and an ability to reflect
omaciousty on the use of appropriate leaming strategies for different
o, larus (2005, p. 101) maintained that “the most influential concept in
Hoveloping thinking skils is metacogtion.” Willams and Burden (1997, p.68)
highlighted the role of mediation this way;

Mediation must be concerned with empowering, with helping
earners 1o acquire the knowledge, skils, and strategis they will
oad in order to progress, 1o leam, to tackle problems. It s
Zoncerned with helping learners to become autonomous, (o take
control of their own learning, with fundamental aim of enabling
them to become independent thinkers and problem solvers.

Simply speaking, metacognition can be defined as thinking about our own
tninking (aris, 2005). Metacogniton is aiso related to evaluation, criical
thinking, and higher thinking siils. McGuinness (198 concluded that
{hrough metacogaition, developing their awareness of their thought processes,
i comsciously reflecting on them, Iearners can develop thei thinking skils
Also, evaluation of one’s own learning is the highest level of thinking skills
sceordingto Blooms'taxonomy of thinking sits 1956, cited in Jarvis, 2005, p.
97) and Fishers' thinking process cues (1995). Jaris (2005, p. 99) paints out
that "what Blooms considers evaluation is the same as criticalthinking.” Taylor
d Mackenny aiso (2008) noted that metacognitive strategies improve critcal
thinking, Thus, the use of metacognitive strategies can be associated with
evaluation, critical thinking, and higher mental processes.
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Metacognition is also st the heart of self-regulatory strategies (Winne &
Perry, 2000). Self-regulation refers to the degree to which indiviuals actively
participate in their own leaming (Zimmerman & Risemberg, 1997). It refers to
“the ability to monitor one's learning and changing the strategies one employs.”
(Eis, 2008, p. 89)

Winne and Perry (2000) noted that self-reguiatory leaming includes two
dimensions: 1) Metacognitive knowiedge and 2) Metacognitive. monitoring.
Metacognitive knowledge refers to procedural knowledge to do. tasks,
knowledge of task parameters and self-parameters. Metacognitive monitoring is
associated with monitoring task difficulty, tailoring achievements to standards
and confidence about one's accuracy of monitoring.

Figus 3 The hypotetica eaton of metacgiton with et otors

As we see metacgnition and metacognitive strategies are linked to higher
thinking skils, evaluation, and self-requlation therefore, it is not surprising to
see internalizers as better achievers than exteralizers in L2 reading. However,
it s noteworthy to say that the relationship here is only part of a complex
picture, which needs to be fully investigated in subsequent research. At first,
the relationship between LOC and the extent of strategy use appears simple.
Learners who are internalizers are likely to use strategies more frequently. But
the LOC issue may become highly complex when we think that not only does
low LOC orientation lead to less use of learning strategies, but also less
frequent use of learning strategies probably leads to low LOC orientations as
well. In other words, we should not conclude that effective strategy use is just
the outcome of internal LOC. Here because of the correlational nature of this
Study the cause and effect relationship cannot be shown. So, one way to
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interpret the result is to accept that the relationship between the tw is mutual,
meaning that the causality is bidirectional. Both LOC and use of second
language learning strategies can affect each other.

5. Conclusion

The results of this study demonstrated a positive relationship between LOC
and L2 reading achievement. It also showed a positive relationship between
EFL leamers' locus of control and their use of language learning strategics
Therefore, these findings can draw the attention of EFL teachers to the
important role of LOC in thei learners' writing or reading achievement.

Since LOC is not a fixed character but a dynamic one, L2 reading teachers
can inculcate a sense of responsibility in their learners to take control of their
own learning and become autonomous L2 readers. Hastings (1994) considered
reaturibution training as the most important application of attribution theory.
Therefore, L2 reading teachers can help their learners modify their attributions
50 that they see their failures in L2 reading tasks due to unstable or controllable
factors like “effort” but not owing to uncontrollable factors such as “luck”. In
other words, teachers shouid assist their learners t0 take control of their own
learning in L2 reading especially by modeling metacognitive strategies in the L2
reading classroom and motivate those fevoring external LOC find effective
ways to improve their LOC orientation. Modeling forms a significant factor in
Neurolinguistic Programming (NLP). O'connor and McDermott (199, p. 71)
maintained that “modeling successful performance leads to excellence”. Ths,
by copying metacognitive strategies, used frequently by intmalizers,
externalizers' performance in L2 reading can lead to excellence.

Every research opens new directions for further investigations. Some of
the parameters by which research in this area could be continued are a
follows: first, other researchers interested in LOC can conduct more research
on the relationship between LOC and salf-regulatory strategies, or motivation.
Second, it is worth investigating how internalizers and externalizers perceive
their teachers, their learning, and learners through metaphor analysis. Finally,
investigating the LOC orientations of language teachers and their effect on or
their relationship with their learners' achievements is highly appreciable.
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ABSTRACT: To scrutinize the possible connection betwesn Locus of
Control (LOC) and L2 fearners' reading achievement and use of language
Iearning strategies is the main concern of ths artci. Though the concept
of LOC is not new in psychology, it has scarcely boen examined within
the EFL context of Iran. So the article seeks to explore these
relationships via the Persian versions of “Internal Control Index" and
Strategy Inventory for Language Learning". The Participants’ Grade
Point Average (GPA) of their reading courses sorved as an index of their
reading achievement. The results of the study confirmed such
relationships. According to the findings, although drawing a sharp fine
between the two poles of LOC is neither right nor logical, EFL learners
identified with internal LOC (internaizers) usad metacogitive strateges
more frequently than those with external LOC (externalizers), The
questions put forth in the questionnare were worthwhile in enhancing
our understanding of individual differences in regard to.internal and
external LOC orienations.

Keywords: Locus of control, Metacogritive Strategies, L2 Reading
Achieverment, Language Loarning strategies, Internalizers, Externalizers

1. Introduction

A comprehensive study of L2 acquisition is not possible without considering
L2 tearners' individual differences. Individual Differences (1Ds) refer to the
characteristics which differ from one individual to another (Domyei, 2005)
1Ds cover anything which marks a person as distinct human being,
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Research conducted in this field has highlighted 1Ds to be “consistent
predictors of L2 success'(Dornyel, 2005, p.§). Early studies on IDs aimed to
categorize learners as good and bad, motivated and unmotivated (Horwitz,
2000).  Such research tried 1o identify learners with the potential of receiving
L2 instruction by developing some tests like Modern Language Aptitude
Battery (Carroll & Szpon, 1959) and predict which learners would be
successful.

Recently more research has focused on explaining why some learners are
more successful than others. Robinson (2002) and Dornyei (2005), following
the previous research done by Skehan (1989) both included language aptitude,
personality, motivation, and anxiety in ther list as the most important effective
factors. Ellis (2008) has clasified these |Ds (see table 1)

Tabe 1 Factorslste as inflacing eoer dffrncesin larguage laening i thre sureys (rom
Etis 2008, p. 644)

[ Skehan (1989) _ Robinson (2002) | Dornyei (200¢

+ Languago aptiace < Tnoligonea |+ Pesonalty
+ Motiation « Motwation + Langusge ptiace
+ Languogelsring srateges | + Aoty « Mottion
| = Cognite & affctve factors: | + Lonage « Loaming & cogniive syes
3)" Exvovarsion’ spthude + Langusgo tering sratogios
imrovesion « Working mamery | ourmer charactrstics
b Rictaking <A 4 Arvity
o Intligence 5) Creaivy
o) Fiodindependce o Whrnis
| o Anmery | communicate
| | o) Satasteam
| o Learner beliefs |

However, despite the broad research conducted on 1Ds, some problems were
observed with regard to "research methodology and selection of individual
characteristics” (Williams and Burden, 1997, p. 89). Also, Instead of indicating
some useful ways to explain how learners differ, how to assist them to "take
control of their own learning, and how to mediate their learning, the research
has mainly covered the selection of particular learners' characteristics and their
measurement” (Williams & Burden, 1997, p.89)
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Major points concerning 1Ds research can be summarized this way: a)
Research on 1Ds generally considers individuals' behaviors influenced by a set
of aributes o traits which are static and fixed. b) |Ds research findings have
had limited practical value because they 'do not provide teachers with
information about th effective ways teachers can help their learners to become.
independent learners” (Williams & Burden, 1997, p.95). Therefore, as Williams
and Burden (1997, p.95) noted, a new approach including the individuals’ main
contributions (o the learning situation within the constructive approach is
needed because:

1. Such a theory enabes us to highight the uniqueness of individuals
and help teachers to see what they have in common

2. It helps us to see how individuals change rather than how they stay
the same.

3 It enables us how to help learners take control of their own
tearning.

4. It concerns individuals perceptions of themselves as learners.

I the constructivist approach, an individuzls' understanding of the world is
adualy reshaped as they adapt their knowledge to new information. The way
‘which individuals perceive the world and themselves play an important role
in their learning. Thus, rather than focusing on how learners are different from
csch other or measuring their differences, it would be really useful to
concentrate on how leamers perceive themselves as language learners, how
their personal views influence their learning processes, and how teachers can
ssist them in making sense of their learning that is personal to them. One
important area which is related to the way in which leamers perceive
themselves is Locus of Control (LOC).

11 Locus of Control

Locus of control, derived from Rotters' Social learning theory (1956), refers to
individuals' beliefs about control over their life events (Jarvis, 2005). Those
Who feel responsible for what happens 1o them in their daily lfe are labeled s
iternalizers and those who attribute their life events to external forces such as
lick and fate are labeled externalizers (Williams end Burden, 1997). Bender
{1395) maintains if a student tres hard at school tasks and yet continually faifs
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