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Abstract

The aim of the study is to investigate beliefs students usually held about language
learning, based on the Beliefs About Language Learning Inventory (BALLI)
questionnaire (Horwitz, 1988) and comparing them with teachers. For this purpose,
423 TIranian learners of English were selected. Running descriptive statistics and the
scree plot test, five factors were extracted: Formal Learning and Motivation for
English Learning, Learner’s Confidence in Learning English, Strategy and Attitude in
Learning English, Aptitude and Strategy in Learning English, and the Importance of

English and Formal Learning. Evidence of the relative similarities and significant
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differences between teachers’ and learners’ beliefs about language learning on nine
items was provided. The findings of the current study suggest that teachers should be
aware of learners’ beliefs as well as their own in order to assist less successful
language learners.

Keywords: BALLI, Beliefs about language learning, Learners’ beliefs, Teachers’
beliefs.

Introduction

Beliefs about language learning refer to learners’ notions, perceived ideas, insights, concepts, opinions,
representations, assumptions, expectations or mini-theories of the nature of language or language learning (Hong,
2006). It is generally agreed that individual language learners hold different beliefs about how language is learned.
The belief systems learners hold or develop help them to understand and adapt to new environments, to define
what is expected of them and to act in accordance with those understandings (White, 1999). Influenced by previous
experiences of language learners, or shaped by their own cultural backgrounds, second language learners often
hold different beliefs or expectations about language learning that would likely affect the way they use their
learning strategies and learn a second language. In case where these beliefs differ significantly from teacher ideas,
they would influence learner satisfaction with the course (Yang, 1999).

Since both language students and teachers bring their unique sets of beliefs to bear in situations and decisions
related to language learning and teaching, understanding students’ beliefs about English learning is essential for
the teacher to provide appropriate English instruction (Frugé, 2007). Liao and Chiang (2003) pointed out that the
learning beliefs were often based on the previous learning experiences and cultural backgrounds, and would further
influence strategies people would use to enhance their English learning and teaching. Learners take different
approaches to language learning because they have different beliefs about language learning and also rich learning
experience seems to be associated with more refined beliefs (Mori, 1999; King, 2000). As Horwitz (1985, 1987, &
1999) insisted, understanding the beliefs of learners is important because it helps teachers to understand learners’
approaches to language learning and learners’ use of learning strategies better, so that they can plan language
instruction appropriately.

Teachers who have access to their learners' beliefs may choose to reinforce or to challenge certain beliefs. In
either case, they will be better equipped to engage in meaningful dialogue about learning with their learners
(Cotteral, 1999). In recent years, researchers have realized the important influence of language beliefs in foreign
language learning process and have increasingly focused on students' beliefs about language learning and their
effect on students' motivation, anxiety and the use of strategy (Horwitz, Horwitz & Cope, 1986; Kuntz, 1996;
Banya and Chea, 1997; Mori, 1999; Sakui & Gaies, 1999; Yang, 1999; Horwitz, 2001; Bernat, 2002; Gregersen &
Horwitz, 2002; Lee, 2002; Liao & Chiang, 2003; Le, 2004; Diab, 2006; Hong, 2006; Huang, 2006; Camille
Bakker, 2008). Horwitz (1985) developed the Beliefs About Language Learning Inventory (BALLI) to assess
students’ opinions on a variety of issues and controversies related to language learning via free-recall protocols and
group discussions with both foreign language and ESL learners and teachers. The BALLI has become a popular
instrument for investigating beliefs about language learning. This questionnaire has proven very effective in
increasing student learning as well as student satisfaction with the course. Altan (2006) asserted that BALLI can be
helpful to language teacher educators both by determining popular beliefs of their students who are going to be
teachers in future as well as in identifying minority groups with different opinions. Research on the topic, since
Horwitz's pioneering study in 1985, has indicated that some of these beliefs are detrimental to learning.
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Mantle-Bromley (1995) used the BALLI to investigate the beliefs of 208 seventh grade middle school students.
Similar to Horwitz’s study (1988), the students underestimated the difficulty of language learning to a certain
extent. She found that positive attitudes and realistic beliefs had “links to proficiency” and recommended teachers
to design and implement lessons on the language learning process that incorporated attitude-change methods.
Banya and Chea (1997) found that students with positive beliefs about foreign language learning tended to have
stronger motivation hold favorable attitude and higher motivational intensity, use more strategies, are less anxious,
have better language achievement and are more proficient. Yang’s (1999) study on Taiwanese students concluded
as beliefs about language learning can affect the use of strategies, learning strategies may also influence learners’
beliefs about language learning. Peacock (2001) investigated the beliefs of 146 undergraduate trainee teachers in a
three-year study in Hong Kong and found a positive association between their beliefs on vocabulary and grammar
and proficiency. Siebert’s (2003) findings revealed that male were much more optimistic about their own abilities
and the length of time it would take them to learn English, and they were almost twice as likely as females to
endorse excellent pronunciation, and more than twice as likely to view grammar learning as the most important
part of language acquisition. To identify the relationship between students’ and teachers’ conceptions on English
learning Liao and Chiang (2003) did a study on a total of 143 students and 15 teachers in Taiwan. Their findings
showed that students’ and teachers’ responses to the BALLI were on the whole rather consistent and strikingly
similar with one another; but not in the areas of the nature of language learning and learning and communication
strategies. Students’ preference of learning grammar and translation did not go well with their teachers’
communicative teaching methods, leading to a possible lack of learner satisfaction or self-confidence in the
classroom.

In an extensive study on 428 monolingual Korean and 420 bilingual Korean-Chinese university students, Hong
(2006) investigated the relationship between the learners’ beliefs and their learning strategy use and also the
influence of background variables. Significant influences of the individual variables of academic major and self-
rated English proficiency on strategy use and beliefs concerning language learning were found. Diab (2006)
supported the general contention that different cultural backgrounds, background variables within group and
variation in a particular group’s belief about learning different target languages are influential factors on learner
belief. His findings indicated that learning a foreign language seemed to be related to the political and socio-
cultural context. Bernat (2006) found that the beliefs held by participants in the Australian and American context
were similar in all categories. Statistically significant differences were also claimed with respect to gender.

Although the BALLI and its modified or enlarged versions have been used in eliciting learners’ beliefs about
language learning in studies of foreign language learners in the U.S., ESL learners in English speaking countries
and EFL learners in foreign countries, to date there is no comparable study on learners’ beliefs about language
learning done in Iran, especially regarding the relation between belief system of students and teachers. Therefore,
this article explores the beliefs of both teachers and students and argues that teachers should try to eliminate any
detrimental beliefs in their trainees before they start to teach ESL, to ensure that they do not form their trainees'
teaching.

Method

Participants

To investigate the beliefs about language learning, 423 students from four universities and three Teacher Training
Centers in Iran were selected. Among the 423 participants, 299 students had not taught English before (70.7 %)
and 124 students had (29.3%). Most of the students who had the experience of teaching English had taught English
for about one year (about 10.0% of the 299 students). In terms of academic degree, 419 of the participants were
undergraduate and 4 participants were students of PhD. Most of the students were juniors (52.3%), 23.1% were
sophomores and 24.7% were seniors. In terms of gender, the students were not balanced with 108 males and 315
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females. Their age ranged from 19 to 49 with an average age of 22.41. Less than 4% of the subjects had the
experience of living abroad.

Instruments

In order to collect additional information on the individual background, the researcher designed the Personal
Information Questionnaire. It contained items related to demographic information of the participants (e.g., age,
gender, institution, academic major, degree of study, and year of study).

The EFL BALLI version was used to identify the beliefs held by EFL learners about language learning. The
version of the ESL/EFL BALLI used for this study contained 34 items. The items on the BALLI assess learners’
beliefs in five areas: 1) the difficulty of language learning (six items), 2) foreign language aptitude (nine items), 3)
the nature of language learning (six items), 4) learning and communication strategies (eight items), and 5)
motivation and expectations (five items). BALLI was designed based on free recall tasks asking respondents to list
beliefs about language learning. Horwitz (1985) firstly developed the BALLI to assess beliefs about language
learning. Horwitz originally designed three different versions of BALLI; one for foreign language teachers (1985)
with 27 items, another one for ESL students (1987) with 27 items, and a third for U.S. students learning a foreign
language (1988) with 34 items. Items were scored on a five-point Likert scale: A=strongly disagree, B=disagree,
C=neither agree nor disagree, D=agree, E=strongly agree.

Data collection and analysis

The instruments were distributed during class time preceded by a brief explanation of the purpose and nature of the
study. After the completion of the instrument, the questionnaires were collected by the researcher for data analysis.
First, descriptive analysis was run to summarize the learners’ beliefs about language learning item by item. The
principal component analysis and a scree test were used to extract the set of variables using a criterion of eigen
values equal to or greater than 1.0. The varimax rotation (uncorrelated factor rotation) was run to yield the final
factor loadings and to increase interpretability of the underlying factors (Kim & Mueller, 1978). Then students
were divided into two groups of students and teachers and descriptive analysis was used to compare their beliefs.

Results

Results of descriptive analyses and factor analyses on the BALLI items

The BALLI was used to examine the learners’ beliefs about language learning. Descriptive statistics were
computed on the students’ responses to the BALLI items. In order to investigate patterns in the subjects' responses
to the 34 questionnaire items, a factor analysis was performed. Based on the results of principal component
analyses on this study, 14 factors were found as an initial solution on the BALLI. However, after the application of
the scree plot test, again to refine the factor dimensions, five factors were extracted: 1) Formal Learning and
Motivation for English Learning, 2) Learner’s Confidence in Learning English, 3) Strategy and Attitude in
Learning English, 4) Aptitude and Strategy in Learning English, and 5) the Importance of English and Formal
Learning. These five factors accounted for 28.13% of the total variance for the students and included 28 of the 34
items. A varimax rotation test was applied to make the factors more interpretable. Table 1 presents the final factor
loading of the BALLI items. The scree plot is shown below.
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Table 1. Rotated Factor Structure of the BALLI Variables
Items F1 F2 F3 F4 F5
119 0.64
115 0.63
131 0.49
125 0.48
107 0.41
120 0.35
126 0.32
130 0.31
122 0.31
114 0.60
106 0.57
104 -0.57
117 0.51
110 0.30
124 0.53
I11 0.49
108 0.44
113 0.39
101 0.37
112 0.33
128 0.63
123 0.56
109 0.53
102 0.40
132 0.47
133 0.38
129 0.32
105 0.32
Note: Extraction Method: Principal Component Analysis.

Rotation Method: Varimax with Kaiser Normalization.

A. Rotation converged in 10 item rations

Tables 2 through 6 present the items that loaded with a value equal to or greater than + .30 (Hatch and
Lazaraton, 1991), overall frequency (%) on these items, the means and the standard deviation, as well as the name
of each factor and the number and content of the items'".
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Table 2. BALLI Factor 1. Formal Learning and Motivation for English Learning
Item Description 1* 2 3 4 5 Loa M SD
d

19. Learning English is mostly a matter of 5.2 25.8 17.0 423 9.7 0.64 3.26 1.10
learning many of grammar rules.

15. Learning English is mostly a matter of 14.2 38.8 12.5 293 4.0 0.63 2.67 1.18
learning many new vocabulary words.

31. People who speak more than one 24.3 44.0 16.1 12.8 2.6 0.49 2.25 1.04
language well are very intelligent.

25. Learning English is mostly a matter of 2.8 9.7 14.9 435 28.8 0.48 3.85 1.04
translating from English into Persian.

7. It is important to speak English with an 37.8 38.1 10.9 11.6 1.7 041 2.01 1.05
excellent accent.

20. It is important to practice in the 24.1 46.3 17.0 11.1 1.4 041 2.19 0.97
language laboratory.

26. If I learn to speak English very well, it 34.0 414 13.7 9.2 0.7 0.35 1.98 0.97
will help me to get a good job.

30. I would like to learn English so that I 21.0 47.5 22.0 6.4 26 0.32 221 094
can get to know its speakers better.

22. If T get to speak English very well, I 44.2 40.7 80 4.5 2.1 031 1.78 093

will have many opportunities to use it.
Note. * 1= Strongly agree; 2= Agree; 3= Neither agree nor disagree; 4= Disagree; 5= Strongly disagree
+ The remained percentage in some items belongs to the blank answers.

As shown in Table 2, Factor 1 was labeled as formal learning and motivation for English learning because
many items (19, 15, 31, 25, 7, 20, 26, 30 and 22) related to motivational beliefs and formal learning of English
were identically loaded on Factor 1.

More than half of the students (52%) disagreed that grammar plays an important role in language learning.
Regarding the importance of vocabulary in language learning, fewer students (33.3%) disagreed with the
importance of learning new vocabulary than agreed with (53%). A great number of students (72.3%) disagreed that
translating from English into Persian played the most important role in English learning. Many of the students
(75.9%) believed excellent pronunciation was important. A great number of participants (70.4%) felt that “It is
important to practice in the language laboratory”. This case also happened for getting a good job; about 75%
agreed that “If I learn to speak English very well, it will help me to get a good job”. The majority of them agreed
(85%) that “If I spoke English well I will have many opportunities to use it”. A larger number of students (68.5%)
believed that they would like to learn English so that they could get to know English speakers better.

Factor 2 had five items (14, 6, 4, 17, and 10) which dealt with beliefs about Learner’s Confidence in Learning
English (see Table 3). About three quarter (71%) disagreed that they had an aptitude for learning English. The
majority of the participants (82.7%) believed that “I will ultimately learn to speak English very well”. When asked
about the difficulty involved in learning English, most of the students did not consider English as a difficult
language (81.8%). Also, 67% of students respectively agreed that it was easier for someone who already spoke a
foreign language to learn another one.
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Table 3. BALLI Factor 2. Learner’s Confidence in Learning English
Item Description 1* 2 3 4 5 Loa M SD
d

14. T have an English aptitude. i.e., 21.3 49.6 215 54 09 0.60 2.12 0.87
have the ability to learn it.

6. I believe I will ultimately learn to 36.6 46.1 99 54 1.7 0.57 1.89 091
speak English very well.

4. Learning English is very difficult. 21 57 95 567 251 -0.57 394 094

17. T feel self-conscious speaking 15.1 322 262 19.6 59 051 266 1.15
English in front of other people.

10. It is easier for someone who 21.0 46.1 234 69 24 030 223 0.94
already speaks a foreign language

to learn another one.
Note. * 1= Strongly agree; 2= Agree; 3= Neither agree nor disagree; 4= Disagree; 5= Strongly disagree
+ The remained percentage in some items belongs to the blank answers.

Table 4. BALLI Factor 3. Strategy and Attitude in Learning English
Item Description 1* 2 3 4 5 Loa M SD
d

24. Learning English is different from 17.0 43.7 21.5 132 43 0.53 243 1.06
learning other school subjects.

11. It is better to learn English in an 61.9 27.0 4.7 35 2.8 049 1.58 0.94
English speaking country.

8. It is necessary to know English 22.7 383 194 17.0 2.6 0.44 239 1.09
culture in order to speak it.

13. It is okay to guess if you do not 32.6 48.7 104 57 2.1 039 1.95 0.93
know a word in English.

1. It is easier for children than adults to 53.2 37.8 3.5 45 0.7 037 1.61 0.8l
learn English.

12. If T heard some people speaking 27.4 41.6 25.1 5.0 09 0.33 2.10 0.89
English, I would go up to them so
that I could practice speaking the

language.
Note. * 1= Strongly agree; 2= Agree; 3= Neither agree nor disagree; 4= Disagree; 5= Strongly disagree
+ The remained percentage in some items belongs to the blank answers.

As shown in Table 4, factor 3 included six items (24, 11, 8, 13, 1, and 12) related to strategy and attitude in
learning English. More than half of the students (60.7%) agreed that learning English was different from learning
other academic subjects. The majority of the participants (88.9%) felt that it would be better to learn English in an
English speaking country. Many of the students (61%) believed that “it is necessary to know English culture in
order to speak English”. The students were greatly disposed (81.3% agreement) toward guessing unknown words
in English. About 90% of the students agreed that it was easier for children than for adults to learn English. Only
5.9% of the participants were timid in going up and practicing English if they heard some people spoke English.
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Table 5. BALLI Factor 4. Aptitude and Strategy in Learning English

Item Description 1* 2 3 4 5 Loa M SD
d

28. People who are good at math and science 1.9 5.7 33.3 32.4 25.8 0.63 3.72 1.03

are not good at learning English.
23. It is easier to speak than understand 5.4 14.2 17.5 44.9 17.7 0.56 3.55 1.11

English. 40 104 59 426 37.1 0.53 3.98 1.10
9. You should not say anything in English
until you can say it correctly. 11.3 449 19.6 194 47 040 2.61 1.06

2. Some people are born with a special
ability which helps them learn English.
Note. * 1= Strongly agree; 2= Agree; 3= Neither agree nor disagree; 4= Disagree; 5= Strongly disagree
+ The remained percentage in some items belongs to the blank answers.

As shown in Table 5, items 28, 23, 9, and 2 loaded on Factor 4, aptitude and strategy in learning English. When
asked about the item “People who are good at mathematics or science are not good at learning foreign languages,”
only 7.6% of students agreed. With regard to ease of skills, only 19.6% felt that speaking was easier than
understanding. However, 79% students were much more likely to disagree that they should not say anything in
English until they could say it correctly, indicating their greater belief in the importance of accuracy. More than
half of the participants (55%) believed that some people had a special ability for learning English.

The last factor, factor 5, had four items (32, 33, 29, and 5) which dealt with the importance of English and
formal learning of English (Table 6). An interesting number of participants (78.9%) strongly agreed or agreed that
everyone could learn to speak English. Only 12.5% did not feel that “Iranians are good at learning foreign
languages”. Most of the participants (68.4%) did not believe English was structured in the same way as Persian.
When asking about “Iranians think that it is important to speak English”, 63.6% agreed.

Table 6. BALLI Factor 5. The Importance of English and Formal Learning

Item Description 1 2 3 4 5 Loa M SD
d
32. Iranians are good at learning 10.6 39.2 369 104 2.1 047 25 091
English. 319 468 11.1 76 09 038 2 093
33. Everyone can learn to speak 163 473 213 109 33 032 19 235
English. 4
29. Iranians think that it is important to 2.1 8.5 21.3 499 17. 032 23 097
speak English. 5 5
5. English is structured in the same
way as Persian. 3.7
0

Note. * 1= Strongly agree; 2= Agree; 3= Neither agree nor disagree; 4= Disagree; 5= Strongly disagree
+ The remained percentage in some items belongs to the blank answers.

Beliefs of Students and teachers
In order to see what influence teaching of English can have on a person, the participants were divided into two

groups. The first group was the participants who had not taught English previously. The second group was the ones
who had the experience of teaching English. The results come below.
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Table 7. Students’ and Teachers’ Beliefs about Language Learning
Item 1 3 3
1. It is easier for children than adults to learn English.

Students 94.3 2.7 3.0
Teachers 83.9 5.6 10.5
8. It is necessary to know English culture in order to speak
it. 57.9 20.7 21.4
Students 68.5 16.1 153
Teachers

15. Learning English is mostly a matter of learning many
new vocabulary words.
Students 57.5 11.6 31.0
Teachers 44.4 15.3 40.3
17. 1 feel self-conscious speaking English in front of other
people.

Students 43.1 27.9 29.0
Teachers 59.0 23.0 18.0
19. Learning English is mostly a matter of learning many of
grammar rules.

Students 33.8 17.4 48.8
Teachers 24.2 16.1 59.7
25. Learning English is mostly a matter of translating from
English into Persian.

Students 16.1 14.8 69.1
Teachers 4.0 15.3 80.6
26. If I learn to speak English very well, it will help me to
get a good job.

Students 79.4 10.8 9.8
Teachers 68.3 21.1 10.6
30. I would like to learn English so that I can get to know its
speakers better.

Students 72.1 20.5 7.4
Teachers 61.3 25.8 12.9

On eight items (1, 8, 15, 17, 19, 25, 26, and 30), the answers may have implications for the learning and
teaching of EFL. Since the teachers were mostly inexperienced student teachers, the reported differences were not
so considerable. Therefore, difference of 10% or more was chosen as contrast. In order to have easier interpretation
of the results and for more clarity, strongly agree and agree (1) and strongly disagree and disagree (3) are grouped
together. Number 2 shows the percentage of neutrality. All results are expressed as percentages:

On item 1, 94.3% of students and 83.9% of teachers agreed that “It is easier for children than adults to learn
English”. On item 8, about 58% of students believed that it was necessary to know English culture in order to
speak it; whereas, 68.5% of teachers believed in it. On item 15, “Learning English is mostly a matter of learning
many new vocabulary words”, 57.5% and 44.4% of students and teachers agreed; 31.0% and 40.3% disagreed
respectively.
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On item 17, “I feel self-conscious speaking English in front of other people”, a difference of 16% was found.
On item 19, only 24.2% of teachers believed grammar rules were important, about 60.0% did not believe so. These
percents were 33.8% and 48.8% respectively for students. On item 25, about the importance of translating from
English to Farsi for learning English, only 4.0% of teachers agreed; about 80.0% disagreed. The percent of
students’ agreement and disagreement were 16.1% and 69.1% respectively. Among students, 79.4% believed in
item 26, “If I learn to speak English very well, it will help me to get a good job”’; 68.3% of teachers agreed with
this notion. As for item 30, about 72.0% of students and 61.0% of teachers felt that they liked to learn English so
that they could get to know English speakers better.

Discussion

In the present study, the beliefs of English students about language learning were explored, as measured by the
BALLI (Horwitz, 1988). It was reported that students hold a variety of beliefs about language learning.

Ninety-five percent of the subjects agreed with item 7 (“It is important to speak English with an excellent
accent”). People in Iran usually place a high value on English proficiency. Perhaps, since most Iranian students
have perfectionism view toward learning English, speaking English with an excellent pronunciation is particularly
important for them to attain this goal. Sixty-nine percent of the subjects agreed with item 12 (“If I heard some
people speaking English, I would go up to them so that I could practice speaking the language”) (n=292). Wanting
to speak English with native speakers is probably one of the main reasons why these students came to study
English. Eighty-one percent of the subjects overall agreed with item 13 (“It is O.K. to guess if you don't know a
word in English”) (n= 344). Findings may show that Iranians are risk taker and ready to guess (81.0%). Iranian
alphabetical system consists of many components which are related to the sound or the meaning of words and
therefore, makes guessing strategy very useful in memorizing, recognizing and recalling a word. The agreement
rate for item 11 ("It is best to learn English in an English speaking country”) is so high, i.e. 89% (n= 376). This
might imply that ethnic backgrounds might influence beliefs about learning target languages. It may also show that
the beliefs and attitudes on the importance of knowing culture in target language learning are almost important for
Iranians.

The responses to item 14 (“I have a foreign language aptitude”) would appear that many of the subjects see
themselves as gifted language learners, with an adequate ability to the task of language learning. Iranian students
have a very high estimate of their aptitude in learning English. Half of the subjects agreed with item 17 “Learning
English is mostly a matter of learning many new vocabulary words” (53% agreement and 33.3% disagreement).
The findings on item 15 show that learning vocabulary words has great value among Iranian (53.0%). One of the
likely reasons is culture, learning environments and teaching methods in Iran. It seems that in Iran texts and
readings are usually emphasized. In such a learning environment, it is understandable why students studying
English attach more importance to learning vocabulary. These beliefs may lead students to invest their time
memorizing vocabulary lists at the expense of other language learning tasks. About 70% of students agreed on
item 8 (“It is necessary to know the foreign language culture in order to speak the foreign language.”). Also, 69%
of the subjects agreed with item 30 “I would like to learn English so that they know English speakers better”. The
data demonstrate that the Iranian students have a strong integrative motivation. These findings imply that ethnic
backgrounds might influence beliefs about learning target languages. Iranians consider culture of the target
language so significant; they think that foreign languages are so important and knowing their speakers will yield so
many benefits. They attach so importance to and are so enthusiastic toward culture. They show more integrative
motivation for learning a language.

The factors found in this study include Motivation and Formal English Learning, Learner’s Confidence in
Learning English, Strategy and Attitude in Learning English, Aptitude and Strategy in Learning English, and The
Importance of English and Formal Learning. The special combination of formal learning and motivation as the first
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factor may suggest the attention participants in this study pay to the formal language learning and their motivation
for learning it. It seems likely that they are motivated both instrumentally and integrativelly to learn formal English
rules and any related subjects to get better situations. Contrary to the expectation, having confidence as the second
factor and the high percentage of students’ agreement on the related items may show a new picture of the Iranians’
self-efficacy in learning English and, therefore, more attention on the part of teachers to employ the learners’
confidence in teaching is needed. The third and fourth factors might show the distinct characteristic and beliefs of
Iranian students toward learning strategies. The last factor, the importance of English and formal learning, mainly
shows Iranian beliefs about themselves, the importance of English and the structural differences between the two
languages.

Conclusion

The present study has identified some unique and important beliefs of Iranian students studying English. It can be
pointed out that the items with which respondents agreed most strongly (items which had a percentage of 80 or
higher) cover a variety of beliefs. It was shown that students reported holding various opinions about language
learning. For instance, the majority of students endorsed the easiness of some languages, superiority of children in
learning English, their ultimate success in language learning, guessing the meaning of unknown words, and the
importance of repetition and practice in learning English. A great number of them also stated that “it is better to
learn English in an English speaking country” and “everyone can learn to speak English”.

Furthermore, the participant in this study held not only similar but also different beliefs concerning language
learning from those of American foreign language learners (Horwitz, 1988). Some findings of the present study
contrast with those conducted in various learning and cultural contexts to support the argument that learners’
beliefs are influenced by the different language learning contexts (ESL, EFL, or FL), educational or cultural
background, and stages of language learning. Students in the present study, for example, held strong instrumental
motivation for learning English, possibly, because of self imposed or other-imposed pressures at home. They were
also motivated to learn English for academic purposes and better job opportunities, more so than the American
students in Horwitz’s (1988) work. Interestingly, they expressed a high agreement on the area of aptitude and self-
efficacy and believed that they would ultimately be successful in learning and speaking English. Their percentage
of agreement was more than Horwitz’s. Furthermore, the students saw English as an easy language and believed
“Iranians are good at Learning English”. They were reported having more self-confidence, comparing with
Americans.

In addition to differences among students’ beliefs, some differences were found between students’ and teachers’
beliefs on items 1, 8, 15, 17, 19, 25, 26, 30, and 33. Compared with teachers, more students believed the
superiority of children in language learning, importance of learning new vocabulary, importance of learning
grammar rules, and importance of translation. More students also liked to learn English so that they could get to
know English speakers better. On the other hand, more teachers endorsed guessing the meaning of unknown
vocabulary and having self-consciousness in speaking English in front of people. They also stated that if they
learned to speak English very well, it would help them to get a good job.

In terms of pedagogical implications of learner-beliefs research, identification of beliefs and reflection on their
potential impact on language learning and teaching in general, as well as in more specific areas such as learners’
expectations and strategy use, can inform future syllabus design and teacher practice in an EFL course as well as
increased awareness and adjustment of expectations concerning language learning (Bernat & Llyod, 2007). More
importantly, teachers should be more aware of the conflicting beliefs between them and students, and try to
integrate these conflicting beliefs into teaching through strategy training in order to develop greater flexibility in
learners’ ways of approaching English.
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