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Minimum (technical) vocabulary — some issues in
Maritime English

Dr. Boris Pritchard,’
University of Rijeka, Croatia

bopri@pfri.hr

“Lexical problems frequently interfere with communication: communication breaks down when
people do not use the right words”. (Allen 1983: 5)

“Lexical competence is at the heart of communicative competence.” (Meara 1996:35)

Abstract

The paper presents the concept of minimum vocabulary, research and
methodology of arriving at a minimum vocabulary, and the
applicability of the concept of minimum vocabulary to Maritime
English. Also, reference is made to such limited vocabulary lists as
GSL, AWL etc. Refernce is also made to the Common European
Framework of Reference for Languages: Learning, teaching,
assessment, issued by the Council of Europe. The paper aims to raise
the issues in establishing minimum vocabulary requirements in
Maritime English for various purposes: a BSc course in Nautical
Studies and Marine Engineering; levels of competence as per STCW
convention, etc. Group and final panel discussion is envisaged on
some topics such as the vocabulary for the support, operational and
management level, naming concepts, compounds and collocations,
lexical families and lexical sets.

Key words: Maritime English, Basic English, vocabulary, General Service List
GSL), Academic Word List (AWL)

1.  Basic concepts and definitions

Vocabulary is the meaning-carrier constituent of language. Together with grammar it
adds words, i.e. flesh to the body of language. In this paper we shall be dealing with
the minimum requirements on the knowledge of vocabulary in Maritime English
(ME).

Although minimum requirements are dependent on language learning levels and the
purpose or function of language usage, a brief survey of the basic concepts is
necessary for establishing a definition of the notion of minimum vocabulary. These
concepts carry various labels, e.g. core English, basic English, technical vocabulary,
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minimum vocabulary, nuclear vocabulary, etc., and are sometimes identical or may
tend to overlap in scope and general usage.

Basic English is a constructed language with a small number of words, created by
Charles Kay Ogden and described in his book Basic English: A General Introduction
with Rules and Grammar (1930). It is a subset of English language, based on a
simplified version of the language. The whole idea worked on the following
assumption:

“If one were to take the 25,000 word Oxford Pocket English Dictionary and take

away the additions of our overly full language and take away the words that are

able to be said by putting together simpler words, we see that 90% of the ideas in

that dictionary are able to be done with 850 words.”“ (http://www.basic-
english.org/projects/452.html

According to Ogden it would take seven years to learn English and seven weeks for
Basic English. Essentially, Basic English is used by some language schools that need
to give people some knowledge of English in a short time. It contained words that
could not be paraphrased with other words. Ogden put his set of words through a
large number of tests and used simplified grammar. One of the strongest advocate of
Basic English was I.A. Richards, who lobbied to teach it in schools especially in
China. More recently, it has triggered the creation of “simplified English” - a
standardized version of English intended for writing technical manuals.

Simple English (or Everyman's English) is an expansion of basic English, in the order
beyond 850 words of basic English and up to the level of 2000 words — a threshold of
Standard English as set by Ogden. While Basic English meets the requirements of
primary school, Simple English can be defined as ,,Basic plus the 1,000 most frequent
words in English*, which

,,adds four general area words plus the Subsequent 350 and the Next Step 150

words of common foods, plants and animals (when found or a guess is made.) and

the six affixes plus a couple from Basic compounds: -able (-ible), -like, -ive (from

have, -ive, etc.), -th (for numbers). (URL: http://www.basic-

english.org/projects/452.html
Core vocabulary is considered to be the basic and the most frequent vocabulary, used
for defining other words, the nucleus of communication, necessary for text coherence
and cohesion, vocabulary having great derivational and collocation potential. Some of
the features of Core Vocabulary are as follows:

- it is common to all native speakers of a language

- it does not normally include loan-words,

- it does not include words with unstable pronunciation and spellings,

- it tends to be more regular,

- it has greater orientation towards the middle neutral point on the scale,
- it has an accepted antonym,

- it cannot be easily defined in terms of other words.



ESP Maritime English Journal Chabahar Maritime University | 5
Volume 1, No.1 December 2011

Core vocabulary is mainly applied in setting the defining vocabulary of a monolingual
dictionary and for semantic description of other words. It is arrived at by applying a
number of tests (syntactic substitution, antonymy, collocability, extension into
compounds, idioms, multi-word units, phrasal verbs, superordinateness, culture-free,
associationisms, neutral field of discourse). It can be classified into General Core
Vocabulary (GCV — about 450 words), and Extended Core Vocabulary (appropriate
to individual users for communication purposes across all environments).

Some of the main problems in respect of core vocabulary are:

- the relationship between core vocabulary items and their learnability and
teachablity

- different subjects or domains (in the curriculum) will need their own
lexical cores

- specification of core vocabulary in relation to learning purpose,
- frequency, range and distribution of occurrence across a corpus, etc.
- should, e.g. start be taught before begin, etc.

The best known studies in core vocabulary are the famous word lists, minimum
vocabulary for a particular purpose, e.g. Ogden’s Basic English, Michael Wests’s
controlled vocabulary lists (GSL: General Service List), Quirk’s international ‘nuclear
English’, etc.. In terms of relevance for Maritime English, we shall briefly describe
the following corpus-based general service lists:

- General Service List (GSL - West 1953)

- A General Service List of English Words (Xue & Nation 1984)

- A University Word List (UWL - McArthur 1998)

- The Academic Word List (AWL — Coxhead, Averil 2000)
General Service List (GSL)

The General Service List (GSL) (West. 1953) is a set of 2,000 words selected to be of
the greatest "general service" to learners of English. They are not the most common
2,000 words, though frequency was one of the factors taken into account in making the
selection. Each of the 2,000 words is a headword representing a word family.
Frequency numbers are given, and frequency data is also given for the various
meanings of words. This list has had a wide influence for many years, serving as the
basis for readering, etc. For a more information on GSL, and word lists in general, see
Nation (1990, pp 21-24) and Carter and McCarthy (1988, Ch. 1).

The GSL is organized like a dictionary. Each of the 2,000 headwords is listed
alphabetically with brief definitions and example sentences. A number is given for each
word, representing the number of occurrences per 5 million words. A percentage
number is given for each meaning, representing the frequency of that meaning in the
occurrences of the word.
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The frequency numbers given for the words provide a way to rank the words in
importance for students of English. But, the following problems arise. First, the
transcription of the numbers and words is a tedious task. Second is the issue of whether
the frequency numbers of related forms should always be added to the headword before
the words are ranked. If not always, in which cases should the numbers be added? A
third concern is related to the age of the written material that the frequency numbers
come from. This data was originally published in 1938 and 1949. Is this data
sufficiently relevant to the current state of English? It remains the only available such
list to provide frequencies for words in particular senses (word-in-sense frequencies)
rather than raw word frequencies (or frequencies of words according to word-class).
(http:/jbauman.com/aboutgsl.html)

Here is some interesting statistics:
The articles, a, an, the comprises 9% of English word usage

- The ten top words comprise 27%.
- 25 words comprise 36%

- 42 words comprise 42%

- 50 words comprise 43%

- 75 words comprise 50%

- 100 words comprise 52%

- 1000 words comprise 75%

Extended Versions of A General Service List of English Words

There is a number of extended General Service Lists. One of the extended versions,
maintained in Excel format, allows for sorting and extraction of materials according
to the following categories:

A. Line numbering (order in which entries appear in the printed version of the General Service
List;
B. Headword as given in the General Service List;
C. Lemmatized headword, i.e. standard dictionary-type headword;
D. McArthur category;
E. Word-class;
F. Word count 1, as given in the General Service List;
G. Word count 2, 'rfaw' word count without additional information given in the General Service
List;
H. Percentage scores for occurrences of words in a particular sense in the General Service List;
I. Word-in- sense frequency;
J. Source of information (given throughout as GenSerList);
K. Meaning (as given in General Service List).
Further information regarding these  categories can be obtained at

http:/www.languages.salford.ac.uk/staft/dickins/ReadGSL.2.doc.

The Academic Word List (AWL)

The Academic Word List, compiled by Coxhead (2000), is one of several vocabulary
lists that does not connect directly with a single particular piece of literature. It includes
ten units of sets of words most frequently found in school text books of all types, hence
applying to non-fiction. The AWL, consists of 570 word families that are not in the



ESP Maritime English Journal Chabahar Maritime University | 7

Volume 1, No.1 December 2011
most frequent 2,000 words of English but which occur reasonably frequently over a
very wide range of academic texts. These 570 words are grouped into ten sublists that
reflect word frequency and range. A word like analyze falls into Sublist 1, which
contains the most frequent words, ,,while the word adjacent falls into Sublist 10 which
includes the least frequent (amongst this list of high incidence words)... knowledge of
the most high-incidence academic words in English can significantly boost a student's
comprehension level of school-based reading material*

Technical Vocabulary

"Technical vocabulary' is a loose term, with 'specialised vocabulary' being almost
synonymous to it. It is generally defined as a set of Ilexical items typical and
statistically most likely to appear in specialised registers and genres, used for written
and spoken communication among specialists.

It should be distinguished from 'technical terminology' in that the latter refers to
standardised by abody of peers or an istitution, contextually independent, and
semantically unequivocal set of terms in a particular field of human activity.

Both technical vocabulary and terminology can however be narrow and wide in scope.
Thus the vocabulary of non-fiction text may be considered to fall within the scope of
'technical vocabulary' (cf. Nation & Hwang 1995: 35). In this work we are interested in
the minimum vocabulary within a wider scope, i.e. encompassing not only technical
terms (usually nominal phrases) but also minimum necessary semi-technical and
general English vocabulary.

Before dealing with the minimum vocabulary in individual maritime sectors and in a
general maritime setting, a brief survey will be made of what is understood and implied
under the term Maritime English Vocabulary.

2. A typology of vocabulary in Maritime English

A typical Maritime English text represents one prominent register and a genre in the
foreground, combined with one or two more registers in the background. Very
generally, according to the subject-matter or extra-linguistic contents to which it refers,
Maritime English can be sub-divided into the following sub-types:

1.Nautical English (the most traditional, narrow term for Maritime English, also
referred to as ‘seafaring English’, ‘the language of the sea’, etc.)

2.Technical English (mainly marine engineering English, but also covering
electrical engineering, marine technology, technology of transport, etc.)

3.Maritime English for communications, electronics, automation, information
science, computer science

4. Legal English (used in shipping, maritime administration; maritime law and law
of the sea also IMO conventions, codes, the language of IMO’s mandate
such as institutional texts on maritime safety and marine pollution
prevention, etc)
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5. Business English (shipping, logistics and management of maritime transport,

etc.).

Accordingly, in view of registers and genres above, and in addition to

highly frequent general English vocabulary (function words, etc.) and semi-
technical vocabulary, the lexis of Maritime English can be categorised as follows
(Pritchard 2003a):

(1)

(ii)

(iii)

(iv)

a very limited number (up to 5-7 %) of strictly technical / nautical terms,
whose central lexical meaning (i.e. the word used in isolation, outside the
context) is restricted to maritime use only and thus 'unambiguous' by nature
(e.g. some terms referring to ship design and construction, general
seamanship, cargo work, ship handling, etc. fore-and-aft, halyard, starboard,
bow, rudder, stevedore),

numerous semi-specific items (usually a semi-technical words), often highly
polysemous, which are disambiguated in the maritime context only, e.g. some
verbs, descriptive adjectives and basic concept nouns or semi-lexical nouns
(heave, haul, steer; clear, bound; line, set, position, time, situation),

function words (e.g. auxiliary verbs) and semi-lexical items (let, make,
provide, set, get).

an unlimited number of very productive multi-word lexical units consisting
of the words of general vocabulary having specific meaning in the maritime
context and setting: compound nouns (shipping forecast, deep-see trade,
close-quarters situation, vessel traffic service, muster station, master station,
land earth station, assistant engineer, finger pier, blue water, beat up) and
prepositional / adverbial phrases (heave in, heave on, heave up, heave fto,
heave away).

Another, more detailed division, adapted to the requirements of the Maritime English
learner, includes the following vocabulary categories (Pritchard 2007):

a)
b)
c)
d)

terms used in ME only
general English words acquiring a new (technical, specialised) meaning
word families (e.g. inflections, derivations), morphology
multi-word lexical units (MWU) in ME:
a. compounds
b. collocations
c. verbal phrases
d. idioms, phrases

ME vocabulary across semantic relations (synonymy, antonymy,

hyponymy; polysemy and homonymy/homography)

word or term associations (lexical sets - clustering around some maritime-

related topics or maritime situations

words with a high degree of recurrence/frequency in ME

fixed expressions in ME

metaphoric use in ME

terms belonging to a particular maritime register (field subject-matter)



ESP Maritime English Journal Chabahar Maritime University | 9
Volume 1, No.1 December 2011

k) lexical elements of speech acts in ME (e.g. VHF conversations, etc.)

1) lexical elements of maritime discourse

m) archaisms in ME

n) function words in ME text and discourse

The classification above can be compared with the subdivision of vocabulary into
four levels based on frequency of occurrence, as shown in Coxhead 2000, Chung
and Nation 2003:

- 1" level: high frequency words — words belonging to GSL — 2000 most
frequent words in English (80% of running words of academic texts and
newspapers; 90% of conversation and novels) — all functional words (176
word families) and majority of content words (e.g.: the, a, is in, out,
between, 7, common, late, heavy, especially); technically unmarked

- 2" level: academic vocabulary (AWL) — a specialised extension of 1*
level words — 8.5 % of academic texts, 4% newspapers, less than 2% of
words in novels; also termed sub-technical or semi-technical vocabulary in
technical texts; used in a wide range of academic fields but not highly
frequent, though more closely related to high frequency words than to
technical vocabulary (e.g.: situation, part, time, position, support, forms,
describe); minimally related to a technical register

- 3" level: technical vocabulary — 5% of the running words in specialised
texts — words frequent in and related to specialised text or subject area but
low frequency or not occurring in other fields (chest, skin, lungs, bony,
ribs; bow, stern, heave up, steer, port side, shaft generator, cove, ridge,
Stella Polaris, Bellatrix, relative bearing, Great Circle Sailing)

- 4™ Jevel: low frequency words — thousands of words - cover around 5%
of the running words in texts (thorax, trachea; horse latitudes, periscope);
they are specific to a technical register in ME.

Of the four levels above the technical vocabulary and low frequency words have
been least investigated.

3. Some issues in determining the minimum technical vocabulary

When dealing with the concept of minimum vocabulary, some questions seem to
be relevant, i.e.:

- What is minumum (technical) vocabulary?

- How can technical vocabulary be recognized/identified?

- How many words does it include? How big is it?

- What kind of words make up a technical vocabulary?

- Are there any fixed scope of minimum technical vocabulary?
- How important is technical vocabulary in specialised texts?

- How can technical vocabulary be learned and taught?, etc.

A great deal of research has been done into vocabulary learning and teaching over
the last three or four decades. Below are some recommendations for teaching the
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minimum number of words which various projects (Schmidt, McCarthy 1997,
Nation 2001) have arrived at.

e only numbers from 1 to 10 and WH question words in L2

e 120 items (“survival list”)

e GSL (West 1953) , ie. ‘the first 2,000 words of a language’ (Meara
1995);

e 3,000-5,000 word families

e 10,000 — (university textbooks)

15,000-20,000 word families

No such research has been done on Maritime English though fragmentary findings
can be found in some projects as MARCOM, METNET, PROFS and in IMO
STCW 95 requirements for operational, management and support levels for deck,
engine-room and Watchkeeping duties involving communication on board.

Some authors, e.g. Neil Gratton (www.antimoon.com/forum/2002/157.htm ), e.g. in
analyzing the lexis of movie scripts, offer the following answers:

- It depends on what you need to be doing... for basic survival needs it's
very hard to quantify but I'd guess between 300 and 1000 words (I
assume you are already comfortably beyond this level!)

- 40 Movie Scripts were analysed; each script used on average a
vocabulary of 3050 words. (some movies like "Seven Years in
Tibet","Ghost" and "Braveheart" used less than 1500 different words
each)

- Actually, of these only 186 words were common to all 40 scripts, 37 10
words were common to at least 90% of the scripts.

Tom Cobb (www.wordhacker.com/en/article/userfrequency?learnwords.htm)
suggests that 2000 most frequent word families make about 80% of all individul
words in any English text. He also adds that 2000 GSL words with and addition of
570 AWL words covers approximately 90% of an academic text. To this amount
we could add some more 2000 single maritime-specific words and as many
combinations (compunnds, collocations) plus several hundreds thematic lexical
sets in order to arrive at a minumum maritimer English vocabulary.

For dictionary compilation purposes, most studies today invariably rely on
corpora of various sizes and computational corpus analysis. In the latter the
minimum vocabulary problem mainly rests on indexing and other domains of
information retrieval. Nevertheless, two major issues can be discerned:
identification of minimum vocabulary, and computational analysis of the
vocabulary. Perhaps the most important question however is: For what purpose do
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we need minimum vocabulary? There are two main purposes which impose
themselves as most plausible answers in ME:

- safety at sea insured by unequivocal vocabulary

- teaching of Maritime English vocabulary

Thus, in his seminal paper ‘Whither Maritime English?”, F.F. Weeks (1997)
categorizes (maritime) Englishes and their corresponding vocabulary for the
following purposes:

1. Standard English,

Standard English with ‘Belonging” English (for native English speakers),
Survival English for shipboard use,

Maritime Business English,

Technical English,

SR RIS

Communications English, especially for use over voice radio, and
7. IMO SMCP courses.

In Weeks, minimum maritime vocabulary is referred to as Survival English for
Shipboard Use (3) and can, together with Nos. 6 & 7, be considered to meet
STCW requirements for operational level (Deck) plus No 5 (Engine-Room).

Unfortunately, IMO STCW Convention 1978/1995 is somewhat vague in
determining the minimum knowledge and competence in (maritime) vocabulary
since it places very low minimum vocabulary requirement for the operational
(OOW) level but at the same time requires good knowledge and competence in
various domains of maritime communication.

On the other hand, it has been proved that vocabulary is one of the major
obstacles for attaining reading fluency in a second language. Therefore, for
efficient learning, the vocabulary systems must be structured in terms of
frequency groupings so that ,,the more frequent items are mastered before the less

frequent ones* (cf. D. B. Johnson 1972), Therefore, we have two solutions in
determining the relative frequency of the words in a text:

1) the establishment of various word frequency groups, and
2) marking (identifying) the words in the reading text so that the learner
has a clear set of rational priorities.

Statistical studies (conducted by Johnson in as early as 1972) suggest that

approximately the most frequent 5,000 words constitute a minimum vocabulary

for reading. These account for about 90% of the different words in an average

text. This rises the following considerations:

- the learning of the less frequent items should be deferred until these are
mastered

- the presentation of the higher frequency words within the 1,000-5,000 range
should be sequenced by groups in terms of their relative frequencies.
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- each group might correspond to a particular level of language proficiency.

- this goal can be attained by means of a system in which the frequency
category of each text word is marked so that the learner knows its relative
importance and can structure his vocabulary acquisition accordingly.

There are basically two approaches to dealing with minimum vocabulary in
specialised texts, such as those in Maritime English:

- recognizing/identifying technical vocabulary in ME texts
- statistical consideration based on samples (to see how technical vocabulary
relates to other types of vocabulary).

As a subset of technical vocabulary, maritime vocabulary can be identified:

a) by intuition of subject expert(s), usually in close co-operation with
experienced Maritime English teachers, and
b) by a corpus-comparison approach.

Intuitive methods include the use of:

1. arating scale (cf. Farrell 1990) ,

2. atechnical dictionary authored by subject experts (Nation 2001)

3. clues (contextual and others) used by relevant specialists, the author(s) of a
maritime-related text (ME teachers or instructors) to mark “the words
considered to be important for the message of the text” (Chung & Nation
2003).

4. Some statistical considerations

The corpus-comparison approach compares an analysis corpus with a reference
corpus (a general English corpus, another technical corpus, a comprehensive
Maritime English corpus, or sub-corpora within Maritime English). The corpus
comparison method can partly answer the questions of:

4. vocabulary levels in a technical text

5. the size of technical vocabulary in a set of texts.

6. relationship between GSL vs technical vocabulary,

7. kind of words making up the technical vocabulary and
8. the role of technical vocabulary.

We shall make use of the method applied in the research on technical vocabulary
and study how this applies to Maritime Vocabulary, which can also be termed
‘technical vocabulary’. Statistical research on technical vocabulary (showing, of
necessity, minimum vocabulary as well) is presented in Sutarsyah, Nation and
Kennedy 1994, Chung 2003 and Chung and Nation 2003. Their research has
shown that the role of technical vocabulary in technical texts has been unjustly
underestimated and that there has been little research as to how technical
vocabulary relates to other types of vocabulary. They also show how relevant
such research may be for second language learners and teachers.
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For this purpose, in this paper we have selected three texts considered to be
representative of three typical registers of Maritime English (nautical — F1,
maritime law — F2, and marine engineering — F3). These have been transformed
into text files and run through two programmes: RANGE and FREQUENCY
available free at http://ww.vuw.ac.nz/lals/staff/paul nation./index.html. The
programmes use word types (rather than word families) and tokens and compare
the vocabulary of any set of up to 32 different texts against GSL and AWL and
generate the technically-related part of the texts. Level (step) four provides a list
of words having very low frequency as compared to other three levels and is
highly interesting in determining the technical vocabulary specific to a specialised
text such as the three Maritime English texts mentioned above, in that they are
likely to occur in one specific type of text (register/genre) only. Table 1 shows the
distribution of the vocabulary of the three texts taken together across the four
levels:

Table 1: Word list (types/%, tokens/%)

VOCABULARY NAVIGATION MARITIME LAW MARINE
LEVEL ENGINEERING
GSL (1st 2000) 578 /44.33% 416 /46.38% 388 /51.05%
AWL 152 /11.66% 61 / 6.80% 82 /10.79%
General 262 /20.09% 162 /18.06% 112 /14.74%
technical words

Low frequency | 312 /23.93% 258 /28.76% 178 /23.42%
words

('maritime

only' words)

Total types 1304 897 760

Total tokens 6880 4530 3081

As expected, the 1st 2000 GSL words cover roughly 50% of all types (here we
shall deal with lexical types rather than tokens) in each of the three texts. The
share of GSL words is appr. The same as in e.g. medical texts (cf. Chung &
Nation 2003) though much less than in social science texts. The incidence of
AWL types is much higher for navigation (11.66%) and marine engineering
(10.79 vs 6.9%) than in medical texts (3.7%). However the maritime law text
contains much less types than in other two texts, which can be attributed to text
genre (report on a law case / court ruling).

The most significant, general technical words, are close on or slightly lower than
in e.g. medical texts but much higher than in social science texts. These words
become especially interesting when their collocability, lexical association patterns
and other lexical features are studied.

The Table above also shows that, statistically, technical words could be relatively
easily isolated from other types of vocabulary. This allows us to focus on levels 3
and 4 in order to distinguish technical from general English vocabulary and also
to establish the similarities and differences among the three sub-maritime
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vocabularies. It should also be noted that word types rather that word families are
studies in Table 1.

Our corpus encompasses three types/registers of maritime texts, considered to be
sufficiently representative of maritime English:

e a marine reporting genre (7SB Report — Marine 2003 — M03C001) — 6880
tokens,
e a marine engineering report (M93MO002 - 2003) — 3081 tokens, and

e a maritime law — court ruling report (Contichem v Parsons Shipping, 2nd
Cir. 2000) — 4530 tokens.

Table 2 shows the presence of the four level words in the three specialised texts
taken as a whole.

Table 2

WORD LIST TOKENS/$% TYPES/%
FAMILIES

one 9810/67.70 923/40.11
562

two 793/ 5.47 257/11.17
169

three 1385/ 9.56 431/18.73
259

not in the lists 2503/17.27 690/29.99
227227

Total 14491 2301
990

It also shows what GSL, AWL and Gen Techn words these texts have in common
(Table of Ranges):

1773 Words appear in 1 input files
396 Words appear in 2 input files
132 Words appear in 3 input files

More interesting for the Maritime English teacher and the learner are the
compared lists of words belonging to the fields of navigation, maritime law, and
marine engineering) occurring on the particular levels. Here are three samples
selected randomly:



ESP Maritime English Journal Chabahar Maritime University | 15
Volume 1, No.1 December 2011

1. Words from GSL (Base list one):

Range Frq Nav Law Engin
BACK 1 2 2
BACKGROUND 1 1
BANK
BANKS
BAR
BASED
BASIC
BASIS
BE
BEARING
BEARINGS
BECAME
BECAUSE
BECOME
BECOMES
BED
BEEN
BEFORE
BEGAN
BEHIND
BEING
BELIEVES
BELONGING
BELOW
BEST
BETTER
BETWEEN
BEYOND
BOARD
BOARDED
BOARDING
BODIES
BOTH
BRANCH
BREAKAGE
BRIDGE
BRIGHT
BRING
BROKEN
BROUGHT
BURNED
BUSINESS
BUT
BY
¢
CALL
CALLED
CALLING
CAME
CAN
CANNOT
CAREFULLY
CARRIED
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4
2. Words from AWL (Base List Two)

Range Frq Nav Law Engin
3

ABSENCE 1 3 0 0
ABSENT 1 2 0 2 0
ACCIDENT 2 6 5 0 1
ACCIDENTS 1 1 1 0 0
ADVICE 1 5 5 0 0

1 3 3 0 0

ADVISE
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ADVISED
ADVISORY
AFTERNOON
ANGLE
APPROVAL
ARGUE
ARGUED
ARGUES
ARRANGE
ARRESTED
ARRESTING
ASH
ATTENDANCE
AVOID
BALANCE
BLOCKED
BOILER
BOTTOM
BOTTOMS
BOUND
BOW
BROADCAST
BUSH
CAUTION
CAUTIONED
CENT
CHECK
CHECKED
COMPLAINT
CONFUSION
CONNECT
CONNECTING
CONNECTION
CONNECTS
COOL
COPIES
COPPER
COPY
CORRECT
CRACK
CRACKS
CRIMINAL
CRITICAL
DAMAGE
DAMAGED
DAMAGES
DEBT
DELAY

[N}
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The words in the list above can be used for distinguishing general from technical
or specialist use (for studying semantic change, pragmatic use, register labeling
etc.)

3. General technical words: Base List Three)

Levels 3 and 4 are of particular interest for the maritime specialist and ME
teacher/instructor because they refer to the words or word classes to which more
attention should be paid in teaching. In addition, word lists (collocations, lexical
sets) and concordances (KWIC) could be quite important in providing examples
for all three stages of vocabulary teaching/learning: presentation, practising,
production (PPP).
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Range Frq Nav Law Engin
REQUIRED 2 13 12 1 0
REQUIREMENT
REQUIREMENTS
REQUIRES
RESEARCH
RESIDES
RESOURCE
RESOURCES
RESPOND
RESPONDENT
RESPONDING
RESPONDS
RESPONSE
RESTRAINED
RESTRAINING
RESTRICT
RESTRICTED
RESTRICTION
RETAINED
RETAINS
REVEALED
REVERSE
REVOLUTIONS
ROLE
ROLES
SOLELY
SOUGHT
SOURCE
SPECIFIC
SPECIFICALLY
SPECIFICATIONS
SPECIFIED
SUPPLEMENT
SURVEY
SURVEYS
SUSTAINED
TARGET
TEAM
TEAMED
TECHNICALLY
TEMPORARILY
TEMPORARY
THEREBY
TRACE
TRACED
TRANSFER
TRANSFERRED
TRANSFERRING
TRANSFERS
TRANSIT
TRANSPORT
TRANSPORTATION
UNAWARE
UNDERGOING
UNDERLYING
UNDERTAKE
UNDERTAKEN
UNDERWENT
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4. Specific technical words (not found in any list)

Range Frq Nav Law Engin
1

ABEAM 1 1 0 0
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ABOVE-WATER
ABRASIVE
ABREAST
ABUSE
ABUSED
ACCELERATED
ACCOMPLISH
ACIDS
ACTIVATION
ADJUDICATED
ADJUDICATION
ADMINISTERED
ADMIRALTY
AFFIDAVIT
AFFIRM
AFFIRMED

AFT
AFTER-ACQUIRED
AGENDA
AGGRAVATES
AGROUND
ALGOMA
ALGONOVA
ALLEGED
ALLEGEDLY
ALLIANCE
ALONGSIDE
ALUMINIUM
ALUMINIUM-BASED
AMERICAN
ANCHOR
ANCHORAGE
ANCHORED
ANOMALY
ANTHONY
APPEAL
APPEALABLE
APPEALS
APPELLATE
APPROVALS
ARABIA
ARBITRABLE
ARBITRAL
ARBITRATE
ARBITRATION
ARBITRATIONS
ARMAND

ASA
ASCERTAIN
ASSERT
ASSERTION
ASSERTS
ASSETS
ASTERN
ATELIERS
ATKINS
ATMOSPHERIC
AUG

AURORA
AUTHENTIC
AUTHORIZATION
AUTHORIZED
AUTHORIZES
AUX

AVAIL
AVERTED
AWAITING
AWARD
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AWARDS
BALLAST
BARRIER
BAYFIELD
BECKWORTH
BERTH
BERTHED
BERTHING
BERTHS
BLOW-BY
BLURS
BOATING
BORDEN
BOTTOM-END
BOWLES
BRACKET
BRANDS
BREACH
BREAKDOWN
BRUNET
BRUNSWICK
BUILTGERMANY
BULKHEAD
BUOY
BUOYAGE
BUOYS
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MANIFOLD
MANNED
MANOEUVRE
MANOEUVRED
MANOEUVRING
MARIE
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MARY'S
MATANE

MATE
MAVRONICOLAS
MCKENNA
MCKINNEY
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MCTS
MEDIUM-SPEED
MEDT
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MEMORANDUM
MERITS
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NAVIGABLE
NAVIGATE
NAVIGATING
NAVIGATION
NAVIGATIONAL
NECESSITATING
NEGOTIATING
NICOLET

NOAA

NOMINAL
NOMINATED
NON-CONFORMITIES
NORDIC

NORSKE
NORTH-NORTH-EAST
NOS
NOTIFICATION
NOTIFIED
NOTSHIP
NOTSHIPS
NOURSE

NOVA
NTERTAINING
NUMBERS814361
NY

OBJECTIVES
OBLIGATIONS
OCCURRENCE-RELATED
OCEANIC
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The list above is the most ‘maritime-specific’ list and also offers words peculiar to
a particular maritime register or a specific maritime topic. An instructor can make
extensive use of the word lists and concordances in planning her/his course design
and conducting actual teaching. Students can also get involved in searching for
examples and provide their own contextual and semantic information.

S. Practical considerations for learning second language technical
vocabulary

For the Maritime English teacher three valuable results of computational analysis
of a maritime corpus are: (a) the keyword list, (b) list of compounds and
collocates, (c) list of thematic lexical sets and (d) list of concordance lines for a
given word from any of the four levels above. These are obtainable by using
software tools such as OxfordWordsmith Tools Ver. 4.0 and M. Barlow’s
MonoConc Pro.

For the sake of an example we shall show the concordance list for the word ‘wear’
(noun):

1. ... e liner wear and abrasive liner [[wear]]. 1.7.1.1 Corrosive Liner Wear ...

2. ... ntributed to the cylinder liner [[wear]]. 2.4 Monitoring of Wear Rate an ...

3. ...1is case. 1.7.1.2 Abrasive Liner [[Wear]] Abrasive liner wear occurs when ...
4. ... cylinder liner wear are corrosive liner [[wear]] and abrasive liner wear.

5....ar; iron, liner and piston ring [[wear]]; and aluminium may be introduced throug ...
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6. ... The two types of cylinder liner [[wear]] are corrosive liner wear and abrasive ...

7.... 2.2.1 Lubricating Oil and Main Engine [[Wear]] As the main engine components ar ...
8. ... were the following: 1) Abnormal [[wear]] beyond the manufacturer's recommended I ...
9... in the oil could indicate bearing [[wear]]; chromium, piston ring wear; iron,

10.. associated with engine component [[wear]]. For example, the presence of copper ...
11. ... erned about the excessive liner [[wear]] found in the No. 7 unit and decided to ...
12.. sample are consistent with the [[wear]] found in the engine. As the No. ...

13. ... nos. 2, 3, 8 and 9 and over 50 per cent [[wear]] in the No. 6 unit. 2) Abnormal ...

14. ... nd checked, by touch, the liner [[wear]] in these units. Some wear was detected ...
15. ... ual evidence to suggest corrosive liner [[wear]] in this case. 1.712 A ..

16. ... ate bearing wear; chromium, piston ring [[wear]]; iron, liner and piston ring we ...
17.... 1.7.1 Cylinder Liner Wear  Liner [[wear]] is unavoidable in any engine. Excessive ...
18. ... ton moves within the liner. The [[wear]] is caused by metal- to-metal contact be ...
19. ... ting Instruction Manual, is 450 mm. The [[wear]] limit is 451 mm and an out of r ...
20. ... isfactory. 1.7.1 Cylinder Liner [[Wear]] Liner wear is unavoidable in any ...

21. ... ases the liner wear rate. Liner [[wear]] material becomes trapped in this carbon ...

22. ... unning time. The cylinder liner [[wear]] measurements taken at the time of the o ...
23. ... ch has shown that the corrosion [[wear]] occurs primarily during manoeuvring, lo ...
24. ... mal operating conditions, maximum liner [[wear]] occurs at or near the combustio ...
25. ... rasive Liner Wear ~ Abrasive liner [[wear]] occurs when the piston moves within the ...
26. . groove landing, resulting in higher [[wear]] of the ring and the groove. As ...
27.... 3.1 Findings The substantial [[wear]] on the cylinder liners can be attribute ...

28. ... No. 8 liner was 4,307, giving a [[wear]] rate of 0.3761 mm/1,000 hours, i.e., 25 ...
29. ... to the manufacturer, the cylinder liner [[wear]] rate is expected to be between ...

30. ... process and increases the liner [[wear]] rate. Liner wear material becomes trapp ...
31.. were recorded. From this, the liner [[wear]] rate per 1,000 hours could have

32.... i.e., over 14 times the normal [[wear]] rate. Between the last two cons ...

33. ... ours, i.e., 25 times the normal [[wear]] rate. Perusal of the liner meas ...

34. ... r liner wear. 2.4 Monitoring of [[Wear]] Rate and Preventive Action Perio ...

35. ... program in place. However, as abnormal [[wear]] rates of the main engine compon ...
36. ... tenance periods showed that the average [[wear]] rates varied between 0.157 mm/1 ...
37. ... ombustion gas blow-by in the crankcase. [[Wear]] rates are kept to a minimum by ...
38. ... h 1993 revealed that higher-than-normal [[wear]] rates were experienced inall b ...
39. ... s crew since 1991 showed abnormal liner [[wear]] rates. The lubricating oil sy ...
40. ... aterial) and, as abnormal liner [[wear]] rates were observed in some units durin ...
41. ... ated. Abnormal cylinder liner [[wear]] rates were found in six out of the nine ...

42. ... but the No. 5 liner. In the latter, the [[wear]] rates were marginally above nor ...

43. ... as again examined for excessive [[wear]]. Subsequently, the main engine piston c ...
44. ... ay be introduced through piston [[wear]]. The elevated levels of these four elem ...
45. ... ch, the liner wear in these units. Some [[wear]] was detected on the No. 2 liner ...
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6. Conclusions

Instead of conclusion the author would like to instigate a piece of vocabulary
research in groups among peers during the paper delivery and a panel discussion
on some key issues in determining minimum technical vocabulary in Maritime
English for the various levels as per STCW 78/95. The following issues will be
studied an discussed in groups:

1.
2.

W

What kind of words make up a maritime vocabulary?

How many Maritime English words does a deck or engine-room department
rating or officer need: (a) for support level, (b) for operational level, (c) for
management level (STCW)?

How many ME words would be appropriate for obtaining a three-year BSc
degree in nautical studies and marine engineering?

Working in groups (nautical, engineering, maritime law) on a particular text
(see the discussion of corpus in Section 3) IMEC 19 attendants make their
own lists, then check and discuss their ideas (i.e. support their cause) of the
four levels of vocabulary in a given ME text.

How do we recognize a ME word?

Reliability check: working in three groups IMEC 19 attendants assess the
degree of specificity of the lexical item/s (i.e. word-form ascribed only one
meaning in an utterance) in the field of Maritime English). Participants first
work individually and then in groups. Their task is to assign the fifty words to
the four-pint scale/steps: (GSL, AWL, general technical words, maritime- or
text-only words).

Finally, this paper urges for a compilation of a sizeable and representative corpus
of maritime English textsto serve as the basis for determining

(a) the four levels of ME vocabulary
(b) ME compunds and collocations, and
(c) Lexical sets in ME (thematic vocabularies).

The results will be reported to the plenary and carried over for further research.
The outcome and further research is to be presented at IMEC 20.
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Abstract

A systematic inclusion of culture elements into the training process at
all its stages is one of the leading tendencies of modern pedagogy. For
future seafarers the development of sociocultural competence must
become one of the most important components of their professional
performance in the multilingual crew. Owing to this fact it will
become possible to organize successful work on board, prepare plans
of cooperation in the crew, distribute functions and carry out
emergency and routine tasks. Thus, the development of sociocultural
competence of mariners as a component of their professional training
process must get complete explanation on the level of functional
pedagogical theory. The necessity to specify the basic characteristics
and elaboration of such a theory caused the actuality of this paper.
The main goal of developing sociocultural competence of seafarers is
to gain better understanding and appropriate responses to different
cultural and professional situations, because the lack of such
information can negatively affect their cooperative work. In this case,
English serves as the most successful medium of communication.
Seafarers must be able to understand the differences in their native
and other countries cultures, accept them positively and overcome
sociocultural contrasts. The results of this research will help to
motivate maritime cadets to develop a wider outlook on successful
communication on board the ship. Instructors can also find some
useful ideas how to help students build up sociocultural competence.

Key words: sociocultural competence, training process, modeling, job-related
areas and situations, multinational crew

Introduction

The need of maritime students to develop sociocultural competence derives from
close relationship between language and culture. They are tied to one another and
have a great influence on communication. Developing an understanding of
general cultural contexts will enable future seafarers who usually work in

! Senior Lecturer in Kherson State Maritime Academy, Ukraine
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multinational crews to improve their cultural awareness. That is why one of the
basic aims of ESP Curriculum (2005) is sociocultural one. It focuses at
developing understanding and interpreting different aspects of culture and
language behavior in the world of work, for instance on board the ship. The basic
idea of this paper is to analyze what is behind sociocultural competence and its
use in teaching ESP for mariners.

The idea of developing sociocultural competence of future seamen is fairly recent.
Nevertheless, many cross-cultural and intercultural issues were fundamentally
studied by Joseph Okon Joe (2010), Carmen Chirea-Ungureanu (2010) and Lieve
Vangehuchten (2010) respectively. Cultural values (time, individual space, etc.)
and their key role in communication with members of a multinational crew was
analyzed by Tatiana Oleneva (2010).

In spite of this, there has been a slow progress in developing instructions and
materials that would help English language teachers to understand the importance
of sociocultural competence for maritime students and to implement it in their
classrooms. Several papers have been published recently which explain its great
role and how the absence or lack of this sort of information can negatively affect
future seafarers. This paper is an attempt to summarize the ideas of different
theories and suggest a methodological strategy for sociocultural competence
implication into ESP teaching in maritime educational institutions.

General issues of sociocultural competence
Definition and objective of sociocultural competence

Sociocultural competence is an integral part of ESP teaching and there are a
number of its definitions. Some of them would be analyzed and one which seems
to be the most sufficient would be suggested.

ESP National Curriculum for Universities defines that sociocultural competence
“aims at developing understanding and interpreting different aspects of culture
and language behavior in the world of work. It encourages the development of the
skills involved in appropriate behavior in and responses to different cultural and
professional situation” (2005).

13

Romanenko Oksana (2008) considers that sociocultural competence is “an
adoption of cultural and religious values of native and other nations, norms which
regulate relations between generations, genders, nationalities, encourage aesthetic
and moral growth”.

“Sociocultural competence — a complex of verbal and non-verbal skills needed in
cross-cultural communication”, the definition given by Kuzmenko Yulia (2007).

In our conception sociocultural competence is a human ability to accept,
understand, interpret adequately and be aware of nation and culture focused
information in intercultural communication.
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Components of sociocultural competence

The majority of researchers raised questions about multicomponent structure of
sociocultural competence. There are a number of different theories on this issue.

In the American methodological literature we found the following structure.

According to the thesis there are four components of sociocultural competence:
social contextual factors, stylistic appropriateness factors, cultural factors, and
non-verbal communicative factors. Moreover, authors mention that some of these
components are often neglected in ESL education, leading to comprehension
difficulties or confusion (Celce-Marcia, Dorneyi & Thurred, 1995). For example,
forms of non-verbal communication, such as body language, eye contact, and use
of personal space are an integral part of each culture, whose norms are simply
understood and are not discussed by its culture beams. However, people of other
cultures usually have different customs of body language use. Seafarers who are
usually unaware of such communication standards can have frequent
misunderstanding problems in their multinational crews.

Russian researcher P.Sysoyev considers that sociocultural competence consists of
four components:

e sociocultural knowledge (information about the country of a studied
language, cultural traditions, including representatives of different ethnic
groups, features of national mentality and behaviour);

e communication experience (a choice of tolerable and acceptable style
in communication);

e personal attitude to culture facts (including ability to overcome and
resolve sociocultural conflicts in communication);

e application of language (the correct use of national-marked language
in speech in various spheres of intercultural communication) (Sysoyev
2001).

Sociocultural competence in I.Bim’s interpretation includes sociolinguistic,
presentive, common cultural and national cultural competences (Bim 2002).

V.Safonova also considers sociocultural competence as a complex phenomenon
which includes a set of components, referring to various categories. In her
opinion, sociocultural competence consists of:

o national lingual component (lexical units with national-cultural
semantics and ability to use them in situations of intercultural
communication);

o sociolinguistic component (language features of social strata,
representatives of different generations, groups, dialects);

o common cultural component (common and universal culture elements,
e.g. friendship, love, beauty, evil, harm etc.);

o culturological component (historical and ethno cultural background)
(Safonova 1996).
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Above mentioned theories about multicomponent structure of sociocultural
competence show that all of them can be changed and updated in the future, thus
their common basic core remains invariable.

Modelling of educational situations of seafarer’s professional
work as the method of developing sociocultural competence

The general model of job-related situations in the course of ESP (maritime
profile)

Modelling of educational situations reflecting professional work of the seafarer, is
one of effective ways of ESP teaching in the higher maritime educational
institution. Use of educational situations allows to introduce novelty, a creative
training, helps the teacher to individualize training process, to create a friendly
atmosphere in the class. Principle realization of educational situations promotes
the development of oral speech skills, and also listening skills. It causes a high
actuality of educational situations modelling which contents is professional work
of the seafarer, and their use in the course of teaching ESP (maritime profile).

It is necessary to mention, that the role of professional situations in the course of
ESP has been studied by many scientists and experts. In the last decade a lot of
interesting publications have started to appear. They affirm that the modelling
problem in methodology cannot be limited to questions of the organisation of a
language material, and on this basis it is offered to create models of job-related
situational dialogue, which allows to optimize training process of the English
language. Practical experience of use of certain models and method of modelling
in the course of teaching ESP in maritime educational institution has shown, that
application of a separately taken model is not enough for effective training.
Absence of the system approach in modelling does not allow to realize completely
diverse possibilities of use of models in the professionally-focused training.

It has caused the necessity of systematic development of educational situation
models which reflect the main characteristics of professional work of the seafarer.
The model below shows the interconnected set of different types of situations
used in the course of teaching ESP (maritime profile). Components of this model
which are based on six criteria, we submit in the form of the table (tab.1).
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Table 1. Educational situations of seafarer’s professional work
(model components)

Criterion Variety of job-related situations

On a functional orientation | Situation-problem, situation-exercise, situation-

of'the educational problem | illustration, situation-evaluation, situation-
information, situation-inquiry, situation-statement

On the form of the | Group, individual, collective, (cadet — cadets,

educational activity teacher —cadet, officer — cadets, officer — cadet,
cadets — cadets)

On a thematic orientation Theme 1. Personal identification.

Theme 2. Nautical education. Plans for the future.
Theme 3. Types of vessels and cargoes.
Theme 4. Crew roles and routines.
Theme 5. Ship construction.

Theme 6. Safety on board.

Theme 7. Emergencies and alarms.
Theme 8. Life-saving appliances.
Theme 9. Security at sea.

Theme 10. Weather conditions.

Theme 11. World map.

Theme 12. Injuries at sea. etc.

On a purpose Training, informative, monitoring and self-
checking
On complexity degree 1) beginner, 2) elementary, 3) pre-intermediate, 4)

intermediate, 5) upper-intermediate

On character of a language | 1) lexical, 2) grammatical
material

Proceeding from the allocated criteria, the general schematic model of typical
situations of professional work of the seafarer has been developed. Its basis
includes those situations which are classified according to a functional orientation
of a certain educational task. Each of the basic types of situations can have
hundreds of variants depending on the chosen type of the tasks defined by several
types of systematic approach. We apply its schematic model below (fig.1).
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On a thematic orientation
Theme 1. Personal identification.
Theme 2. Nautical education. Plans for the future.
Theme 3. Types of vessels and cargoes.
Theme 4. Crew roles and routines.
Theme 5. Ship construction.
Theme 6. Safety on board.
Theme 7. Emergencies and alarms.
Theme 8. Life-saving appliances.
Theme 9. Security at sea.
Theme 10. Weather conditions.
Theme 11. World map.
Theme 12. Injuries at sea. etc.

On the form of On a functional orientation of On complexity
the educational the educational problem - degree
activity situation-problem beginner
individual situation-exercise elementary
group situation-illustration pre-intermediate
collective situation-evaluation intermediate
situation-information upper-intermediate
situation-inquiry
situation-statement

On a purpose On character of
training a language material
informative
monitoring lexical
self-checking grammatical

Figure 1. The general model of educational situations

The general model of situations of professional work is developed by us on the
basis of the complex analysis of the theory of modelling, the purposes and training
problems of teaching ESP, correlated with the contents of professional training
of cadets. In the system of models of educational situations reflecting
characteristic aspects of activity of the seafarer, the important role is given to the
creation of the models corresponding to certain organizational forms of training.

Before developing educational problems intended for educational purposes, it is
necessary to analyze the program of ESP (maritime profile), structure of real tasks
and processes of their solution by future seafarers. In their professional work
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marine officers execute different functions. Whatever was the sphere of cadet’s
activity, then the officer’s, in all cases it faces various problems which solution
demands high degree of his competence development, professional thinking and
knowledge of a foreign language. It is practically impossible to develop all variety
of situations and problems solved by the seafarer. Each marine officer makes his
decisions in each concrete situation which is dynamically changed, and in each
new situation his new reaction is required. In a training process it is necessary: to
allocate the general types of problems solved by the seafarer; to develop
methods of their reconstruction and the organization of trainees’ activity in
educational problems of various type; ability to formulate their decision in a
foreign language (fig.2).

| Lesson aims and objectives

v

Choice of an optimal situation
on a functional orientation

i A

Definition of The thematic contents and

Complexity Degree _@’aracter of a language material

N e

| Target orientation of a situation |

v

| Choice of a source of information |

Organization form of an educational
activity ¢

| Rea]ization of a congrete situation |

Knowledge | | Abilities Skills

Figure 2. The general model of job-related situations

Advantages of the general model of situations in the training process:

1)  Brings a variety in ESP (maritime profile) teaching;

2)  Positively stimulates educational motivation of trainees;

3)  Creates a friendly atmosphere in the class;

4)  Gives additional possibilities for realization of more intensive ESP
studying;
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5) Increases a professional standard of the seafarer.

The analysis of practical use of models in practice of ESP studying has
shown expediency of its application. Modelling of situations of professional work
represents itself as one of the important activation means of communication in a
foreign language.

Generic job-related areas and situations with sociocultural component in
Welcome Aboard and Seven Seas Ahead

The main aim of ESP teaching and learning is to prepare students to communicate
effectively in their academic and professional environments. The Curriculum
developed by English Language Department of Kherson State Maritime Academy
in 2009 proposes that real-life situations should be given priority in the class.

Since 2009 Welcome Aboard and Seven Seas Ahead have been published.
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It is not possible to provide a complete list of job-related areas and situations
given in these textbooks, as they are too numerous. So, a sample list of them

illustrates how language serves various professional needs in Welcome Aboard
and Seven Seas Ahead (tab.2 and 3).

Table 2. List of job-related areas and situations in Welcome Aboard

Job-related areas Job-related situations

1. Applying for a job Job interview
Appointments and meetings
(Do’s & Don’ts)

2. Nautical education Lectures

Seminars

Choosing a profession
Student life

3. Types of wvessels and | Exchange information on vessels and their
cargoes design

Exchange information on cargoes and their
properties

Warning marks
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4. Ship construction Identification of vessel parts
Working place
General arrangement plan

5. Crew organization and | Crew roles

routine operations Establishing contacts/relations
Briefings

6. Safety Aboard Identification of oral commands
Safety signs

Use of checklist for life-saving appliances

Table 3. List of job-related areas and situations in Seven Seas Ahead

Job-related areas Job-related situations

1. Around the world Continents and oceans
Distances on land and sea
Countries and nations
Description of a ship’s route

2. Emergency & survival at | Oral commands in simulated emergency
se | situations
a | Use of life-saving appliances

Survival techniques

3. Medical assistance Identification of injury type
Basic reports of the causes of accidents
4. Environmental Potential problems of marine environment
pr | Description of pollution avoidance procedures
ot
ec
ti
on
5. Security at sea Report of events that occurred during a sea
passage

Pirates’ high spots on the world map
Stowaways on board

6. Shipboard training Cadet’s training program
Future predictions

Though the sample list provides a variety of job-related areas and situations, it is
necessary to choose those which contain sociocultural component and can be used
for realization of a sociocultural aim - developing a broad understanding of
important and different international sociocultural issues in order to operate
appropriately in culturally diverse professional and academic environments - in
ESP (maritime profile) Curriculum (2005).
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The following job-related areas and situations can be used for developing
sociocultural competence of future seafarers (tab.4).

Chabahar Maritime University
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Table 4. Sociocultural component in Welcome Aboard and Seven Seas Ahead

Job-related areas Job-related Sociocultural
situations component
1. Applying for a | Job interview Negative effect
job Appointments of crew cost
and meetings variation
(Do’s & Don’ts)
2. Nautical Lectures Negotiation of
education Seminars a social
Choosing a | arrangement
profession that
Student life incorporates
the wishes of
everyone in the
group
3. Crew organization and routine | Crew roles Understanding
operations Establishing of the cultural
contacts/relation | norms of
S different
Briefings nationality
groups on
board
4. Safety Aboard | Identification of | Demonstrating
oral commands | awareness of
Safety signs how
Use of checklist | sociocultural
for life-saving | issues can
appliances affect team
work and
safety at sea
5. Emergency & | Oral commands | Recognition of
survival at sea | in simulated | differences in
emergency types of non-
situations verbal
Use of life- | communicatio
saving n
appliances
Survival
techniques
6. Around the | Continents and | Maritime
world oceans beliefs and
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Distances on | superstitions
land and sea from different
Countries  and | countries
nations

Description of a
ship’s route

7. Security at sea | Report of events | Pressures that
that occurred | face seafarers
during a sea|in their work

passage and give some
Pirates’ high | advice
spots on the
world map
Stowaways  on
board
8. Shipboard Cadet’s training | Expected

training program standards  of
Future work and
predictions behaviour on

board

Thus, sociocultural component presented in textbooks developed by English
Language Department of Kherson State Maritime Academy seems to be an
integral part of their contents. It aims at developing understanding and interpreting
different aspects of culture and language behavior in the world of maritime work.

Conclusion

Sociocultural competence encourages the development of the skills involved in
appropriate behavior in and responses to different cultural and professional
situations that take place on board the ship. It means that alertness must be
stimulated in future marine officers to various unexpected sociocultural
differences between their crewmembers and themselves. This is very important
because English is in use as a medium of intercultural communication on board
between non-speakers from different countries.

It should be mentioned, however, that teaching sociocultural competence in
maritime educational institutions is not asking cadets and students to abandon
their own cultures and adopt another identity. Instead, it is meant to offer
sociocultural information which can help them understand their future
multinational crews.
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Abstract

In this article, the writer uses the techniques of discourse analysis and
studies the dynamics of word and gesture in Robert Browning'’s
‘Andrea del Sarto.” The powerful interplay of word and gesture
performs an important role in the communion of Andrea del Sarto
with Lucrezia. The characters determine the pattern of their words by
their attention or lack of it. Supporting and reinforcing the function of
words is the unspoken but eloquent language of gesture. The
characters invest on the words with the sound and feel of an interior
monologue or a soliloquy.

Keywords: Word, Gesture, Robert Browning, Poetry, Andrea del Sarto.

Introduction

The poetry of Robert Browning is sometimes considered as difficult and
obscure, probably because he assumed that the reading public shared his
enormous erudition, acquired from private tutoring and intensive reading in his
father’s excellent library. Yet these qualities, along with the psychological
insights he displayed, particularly in his dramatic monologues, are what make him
seem almost modern to readers today.

Robert Browning is a great poet who stands among the most erudite of English
poets. Browning was the son of a well-to-do banker and at the age of twenty two
made the “grand tour of Europe, spending much time in Russia and Italy. His first
important work, the dramatic poem Paracelsus appeared in 1835. In 1855
Browning published Men and Women, which contained some of his finest
dramatic monologues, including ‘Andrea del Sarto.”

! Assistant professor, Ferdowsi University of Mashhad, raaskarzadeh@yahoo.com
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The powerful interplay of word and gesture performs an important role in the
extended and at times volatile communion of Andrea del Sarto with Lucrezia, his
beautiful but unfaithful wife. It leads us to the meaning of the poem, making us
empathetic spectators of the drama unfolding in the depths of the speaker’s mind.
Though we hear only Andrea’s end of the conversation, we remain constantly
aware of Lucrezia’s verbal and physical responses.

Silently yet decisively, she determines the pattern of his words by her attention or
lack of it, her interruptions and disagreements, her approval or annoyance.
Supporting and reinforcing the function of words is the unspoken but eloquent
language of gesture — the touch of the hands, the nod of the head, a fleeting smile
or a certain look. Lucrezia’s very presence in the room colors all that Andrea says.
The turn of her head, the sweep of her robes against wet paint, her lack of interest
in his artistic aims, her restlessness and impatience as she waits for her lover — all
combine to elicit from Andrea’s varied and complex responses.

Discussion

The sense of an active exchange is marked in the opening and the concluding
sections of the dramatic monologue, but in the long middle portion, Andrea tends
to speak more to himself than directly to Lucrezia. He is caught reminiscing,
justifying and accepting all that he has accomplished or failed to accomplish in his
life. The process of soul-searching as Smalley (1956) mentions “distances him
from his auditor,” (14) reducing the play of the hand and the eye between them
and investing the words with the sound and feel of an interior monologue or a
soliloquy.

The dynamics of word and gesture render a moment in time into an insightful
perception of a life time — its triumph and tragedy, talent and failure, aspiration
and achievement. The utterance lasts through an autumn evening but it crowds so

much into the twilight hour that at the close, we well exclaim in unison with
Andrea,

This hour has been an hour!
The opening words picture the scenario with striking lucidity and precision:
But do not let us quarrel any more,

No, my Lucrezia; bear with me for once.. A
(11.1-2)

!'_ All citations from the poem are from Selected Poetry of Robert Browning. Edited by: Kenneth
L. Knickerbocker. (1951). Henceforth, only the line numbers are indicated.



ESP Maritime English Journal Chabahar Maritime University | 38
Volume 1, No.1 December 2011

The speech tones are colored by urgent persuasion of the duplicated negative:
“But do not,” and “No, my Lucrezia.” Andrea chooses his words with care but his
misgivings are reflected in the implicit suggestion of the phrase “for once.” In fact
the entire scene communicates a sense of déja vu and the reader recognizes that
the painter and his wife are in the throes of yet another quarrel and reconciliation.

Even in the past Lucrezia has lost her patience with Andrea and compelled him to
surrender to her will. Though silent and perhaps still sullen, Lucrezia is mollified
by Andrea’s conciliatory tone:

Sit down and all shall happen as you wish
(1.3)

And promptly her averted face comes back in full view. A striking example of
how word and gesture combine to create interplay between the characters of the
poem is Andrea’s immediate question:

You turn your face, but does it bring your heart?
(1.4)

In the course of the monologue, Andrea as Philip Drew (1970) says: “pitches a
number of rhetorical questions” (64) at Lucrezia but most of them are left
unanswered or the answers are contained in the questions. Andrea’s total
capitulation to Lucrezia’s pecuniary designs is necessitated by his desire to bring
her round:

I will work then for you friend’s friend, never fear,

Treat her own subject after his own way,

Fix his own time, accept too his own price....

(11.5-7)

The repeated use of “his” embodies Andrea’s thinly-veiled exasperation and
helplessness in the face of compulsion forcing his choice of subject, treatment,
time and price of the proposed paintings. The repetition also reflects the nagging
sense of defeat and “weariness in the aftermath of the quarrel” (Benjamin Woods,
1930:145).

Andrea’s speech in the stressful opening moments is agitated, abrupt and tense.
The flow of words begins only after Lucrezia agrees to sit with him at the
window, surrendering her hand to him in a gesture of love and harmony. Her
response emboldens Andrea to confide in her:

I often am much wearier than you think,
This evening more than usual....
(11.11-12)

With “This evening,” “Here by the window,” words are rooted in time and place.
The specificity of “This chamber,” “This house,” “This hour,” this face” and
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“tonight” renders the dramatic context in graphic details. The sense of immediacy
is so palpable that the reader feels himself to be a part of what is happening.

The sequence of time, however, is more fluid. Quite often words leap the limits of
time, linking the present to the time past as well as the time to be. The flow of
temporal sequence unravels the essence of Andrea’s personality — the explicit and
the hidden, the high and the low, the ideal and the real.

Browning has captured Andrea at a particularly vulnerable moment. At the end of
the day and the quarrel, the speaker’s vision is colored by the season and the hour:

A common grayness silver everything,
All in a twilight, you and I alike....
(11.35-6)

The words mingle the outer and the inner escapes in such a way that the pervasive
“grayness” is more than a metaphor; it is a state of being, when Andrea’s “youth,”
“hope”, and “art” are so much “toned down” that the prime time of his life, the
time of her “first pride” in him, painted in images of contrasting gold, is a distant

and painful memory informed by regret and nostalgia.

The quarrel, resulting from their differing perceptions about art, has recharged the
existing tensions between them, compelling Andrea to address himself to the basic
conflict between his artistic conscience and his love of Lucrezia. Apparently
Lucrezia wins yet again, Andrea’s submission to her assumes an enormity he
seems to comprehend but chooses to ignore. The moment of speech crystallizes
the awesome hold the lady wields over her husband’s life and art. Words also
reflect Andrea’s painful awareness of his personal situation and his deliberate
choice to live with it. In the words of Roma King (1964): “He comes to see that
his failure is at least twofold — both as artist and as lover — and that somehow
these two are inseparably related. His initial surrender of his art to Lucreazia is
paralleled by a final surrender of Lucreazia to her lover” (12).

Andrea realizes that he can never hope to possess Lucrezia in a way that he wants
to but he reaches out to her, holding her hand in his, reviewing his life and
speaking with an abandon which is in sharp contrast to the jerky and broken
rhythm of the opening words. He seems inclined to lift the barriers and reveal the
hidden recesses of his mind. Words flow gently and smoothly as his eyes feast on
Lucrezia’s ‘perfect’ beauty and his hands hold her captive. Lucrezia’s flesh and
blood reality is most forcefully felt at this point.

Andrea records the changing expressions on her face with the eye of a
painter:
So! Keep looking so.
(1.25)
You smile? Why, there’s my picture ready made.
(1.33)
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The tone of voice is shaded by the painter’s delight and pride in her form. He is
fascinated by the rounded beauty of her hands and ears:

Your soft hand is a woman of itself,

And mine the man’s bared breast she curls inside.

(11.21-2)

Her hand curling in his symbolizes the union which he desires and has managed to
achieve at this moment. The gesture also signifies the assertion of his masculine
strength. As his fingers run through her hair, he seems to relish his control over
her:

My serpentining beauty, round on rounds!

(1.26)

The epithet is reminiscent of the serpent as the temper who led to the Fall of Man
and the loss of Eden. Andrea too loses his heaven for the love of a woman whose
seductive beauty enslaves him. The eulogy culminates in the hyperbole of his
tribute,
My face, my moon, my everybody’s moon
(1.29)

Ironically, the moon image suggests not only beauty but distance and as Newton
(1941) mentions: “inconstantly and coldness” (96). The juxtaposition of “my” and
“everybody’s” moon highlights Andrea’s fragile hold over the woman he so
possessively calls “my Lucrezia,” “my love,” and “You beautiful Lucrezia, that
are mine.” Like the moon in its distant splendor, she is “no one’s,” not even
Andrea’s. Moreover, the observation that she is the moon whom “everybody
looks on and calls his,” implies her promiscuity.

Andrea’s glowing account of Lucrezia’s “perfect brow” and “perfect eyes, and
more than perfect mouth” (1. 123) is shaded by irony because this perfection is
uniformed by soul. Andrea’s awareness of its limitations is mirrored in his regret:

Had you, with these the same, but brought a mind!
(1. 126)

Significantly, the perfection of Lucrezia’s beauty resembles the perfection of
Andrea’s heart: it excels in symmetry and proportion of form but lacks

The play, the insight and the stretch
(1. 116)
But Andrea brushes aside the stirring of regret and willingly accepts his bondage
to a woman who is not only unfaithful to him but also exploits him emotionally
and materially. His obsession indicates a personal and artistic flaw in his
character. The most revealing epithet suggesting surrender and captivity is that of
a “snare”:

And the low voice my soul hears, as a bird
The fowler’s pipe, and follows to the snare...
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(11. 124-25)

The metaphor recurs in a later reference to her “hair’s gold,” strengthening the
impression that Andrea both welcomes and resents her hold over him. He feels
confined but he does not crave freedom from the snare which entangles his soul.

Lucrezia’s smiles speak of the harmony they have salvaged together but she fails
to match Andrea’s complete absorption in the present moment when “of one
mind,” they look out of the window at the gathering dusk. The monologue
captures her restless and distracted movements. In the middle of a sentence,
Andrea calls out for attention:

This chamber, for example—turn your head....
(1. 53)

It is apparent that the lady’s attention frequently wanders away from the
shadowed room. Andrea is aware of her lack of interest in what is important to
him:

You don’t understand

Nor care to understand about my art....
(11. 54-5)

Lucrezia’s disinterestedness is captured in a telling gesture:

You don’t know how the others strive

To paint a little thing like that you smeared

Carelessly passing with your robes afloat....
(11.73-5)

In his heart Andrea believes that he failed to scale the heights of great art because
Lucrezia did not inspire him. On three different points, Andrea holds her
responsible for his failure. The pattern of words is repeated in each context:
Had you enjoyed them on me, given me soul....
(1. 118)

Had you, with these the same, but brought a mind!
(1. 126)

Had you not grown restless....
(1. 166)

But in each case, the accusation is withdrawn because of the basic timidity of his
character or Lucrezia’s unspoken protest or his own fear of widening the distances
between them. A closer scrutiny illustrates this point. The knowledge that he is a
skilful but uninspired craftsman while in the works of his contemporaries:
Burns a truer light of God....
(1.79)

haunts Andrea’s mind. He blames his wife for the insight and the power that is
missing in his art:
Had you enjoyed them on me, given me soul
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We might have risen to Rafael, I and you!
(11.118-19)
But in the very next line he retreats:

Nay, love, you did give all I asked, I think—
More than I merit, yes, by many times.
(11.120-21)

The slight hesitation of “I think,” followed by the deliberate assertion of “yes”
sketches the modulations in thought and feeling. Andrea’s doubts about his
promise as an artist are again voiced in these words:

I might have done it for you. So it seems:
Perhaps not. All is as God over-rules.
(11. 132-33)

It was for Lucrezia that he poured his soul into the finest work of his “kingly
days,” the time he remembers as “golden and not gray” (1. 168). The admiration
of King Francis and the courtiers inspired him but much more than that was the
thought of her motivating him from a distance:

And, best of all, this, this face beyond
(1. 162)

The repetition communicates the intense emotion at work. Holding her face in his
hands, he remembers how she called him back:

And had you not grown restless....
(1. 165)
In the next line, however, he brushes aside the tentative reproach:

It’s done and past;
‘twas right, my instinct said....
(1. 167)
Lucrezia summoned him and he obeyed:

I came home to your heart
(1.172)

The pattern of accusation and its withdrawal culminates in an eloquent gesture:
Let my hand frame your face in your hair’s gold,
You beautiful Lucrezia that are mine!
(11.175-76)

It was for his “beautiful Lucrezia” that he sacrificed the triumph and the glory
which is “Rafael’s daily wear” (1. 152), but he knows that the wife he came back
to is not his, has never been his. The irony is that he cannot even confront her with
the sad truths of his past and present life.

Each movement of word pattern brings Andrea back to Lucrezia whom we come
to see as a “living symbol” (Smalley, 1956:15) of his concern with form, line and
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proportion. Even when passive and uncomprehending, she has the power to
influence the pace and tone of words. Whenever Andrea turns away from her and
looks back on the course of his life, the complexion of his speech changes.

In the middle section of the monologue, the inward movement is so strong that the
speech approximates the cadences of a soliloquy. Caught in an internal stream of
thought, the speaker’s mind mediates upon and rationalizes his choices not so
much to his wife as to himself. Though Lucrezia is still present in the room, there
is virtually no interplay between the couple. David Shaw (1968) believes that:

(The person Andrea) most wants to persuade, is not Lucrezia but
himself. He is only ostensibly trying to defend his art or persuade
Lucrezia to remain at home with him. The rhetoric is designed to fail
in its apparent aims, so that Andrea may discover new connections
between his failures and his marriage. If he can appear mistreated in
his own eyes, then he can blame Lucrezia, not simply for abandoning
him that evening, but for all his failures, particularly the moral crimes
against king francis and his parents (146).

The realization that Lucrezia is central to his brooding, tragic vision of his life and
his art comes to him not in a flesh in the course of his utterance but it seems to
have grown within him in time (Drew, 1970:65). For Andrea the moment of
speech is also the moment to face the truth about himself — a necessity more
compelling than the desire to persuade his wife for the gift of an evening. In the
process of self-analysis, he arrives at perceptions and insights echoed in vivid
images:

The whole seems to fall into a shape,
As if I saw alike my work and self,
And all that I was born to be and do,
A twilight-piece.

(11. 46-9)

Lucrezia’s loss of pride in his work is to Andrea the most painful awarness of his
failure. The painter refers to it almost casually (‘that’s gone, you know”) giving it
the sound of an aside, certainly not an accusation. His

low-pulsed forthnight craftsman’s hand
(1. 82)

is unable to create “a fire of souls” (1. 60). The perfection of his technique earns
him the distinction of “The Faultless Painter” but it traps and limits him:
I, painting from myself and to myself
Know what I do....
(11.90-1)

Like his paintings, he is a “twilight — piece,” awash in colors symbolizing decline
and sterility.
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In the entire utterance, words keep coming back to the point from where they take
off, making circles within circles and indicating the fixity of Andrea’s situation.
I regret little. I would change still less.
Since there my past life lies, why alter it?
(11.245-46)

Ian Jack (1973) believes: “Andrea sees the truth, with a sad lucidity, from the
opening lines. He knows that he is a cuckold and he knows that he is a failure.
The fact that Lucrezia remains ‘very dear, no less’ is due not to magnanimity but
to uxoriousness” (229-30). Hence the tragic flaw in Andrea’s character is his
failure to strike a balance between his love for Lucrezia and his devotion to art.
Even he cannot answer the question he addresses to Lucrezia:

Why do I need you?
What wife had Rafael, or has Angelo?
(11.135-36)

Lucrezia’s impassive and disinterested response is particularly evident when
Andrea relates to her Michelangelo’s praise of his work. In her distraction,
Lucrezia forgets who paid the compliment. The painter is quick to react:

What he? Why, who but Michel Angelo?
Do you forget already words like those?
(11. 199-200)

The emphasis on “already” is marked; Lucrezia makes hasty amends with a smile
that melts away Andrea’s annoyance, encouraging him to strike a bargain with her
in an idiom that she well understands:

If you would sit thus by me every night
I should work better, do you comprehend?
(11.205-6)

But Lucrezia is only half reasoning as she waits for the whistle, lingering at the
window and peering through the darkness till Andrea draws her back into his
ambit:

Come, from the window, love, -- come in, at last,
Inside the melancholy little house
We build to be so gay with.

(11.211-13)

The pause and breaks, the insistent tone, the underlying irony, the contrast
between what they dreamt of and what they found — everything suggests the tense
atmosphere within the room.

Andrea comes to see that the woman, for whom he cheated King Francis,
neglected his parents and compromised his conscience, is too close to his own
self. As Park Honan (1961) mentions: “Her lack of moral fiber reflects Andrea’s
own lack: her waywardness is equivalent to his own spiritual deficiency. But
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Lucrezia is included in Andrea in an even more important sense. She is one of his
paintings, come to life” (157).

He accepts her as she is and entreats:
“Let us but love each other.”
In the same breath he asks:
“Must you go?”
(1.219)

His staccato questions reflect none of the predictable emotions — anger,
exasperation, protest horror; on the contrary, Andrea sounds sad but resigned and
certainly not shattered. He knows that Lucrezia helps her lover settle his gaming
debts with the money she coaxes, browbeats, and charms out of Andrea:

Well, let smiles buy me! Have you more to spend?
I’ll pay my fancy.
(11.223-26)

All his indulgence of her whims and her lover’s “freak” gains him joy which is
transient and fickle and even for that he has to “pay” a price.

His pleas, promises and bribes fail to match the pull of her passion for another
man:

Ah, but what does he,
The cousin! What does he to please you more?
(11.242-43)

Like most other questions, this too remains unanswered or perhaps it is answered
in the depth of Andrea’s mind. Langbaum (1957) in The Poetry of Experience
views: “Cousin as a symbol of Andrea’s failure in his marriage, and in his art.
Actually aware of this absent man, Andrea introduces and re-introduces the
‘cousin’ deliberately even using him in the final line as the final excruciating
pleasure and to set the seal upon the special kind of victory he wins over Lucrezia
in those last four lines” (150).

But Andrea’s “victory” must be tempered by the fact that Lucrezia goes to her
lover without any visible sight of guilt. The fact that Andrea himself sends his
errant wife into the arms of another man:

Again the Cousin’s whistle! Go, my love
(1. 267)
soon after his declaration:

There is still Lucrezia, - as I Choose”
(1. 266)
completes the ironic circle.
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Conclusion

Our last view of Andrea is of a man caught in limbo even as the world of laughter
and motion outside the window of his chamber moves on its course. The languid
rhythm of his words in the concluding portion brilliantly captures the nuances of
his feeling.

As the autumn twilight descends on the small hill town of Fiesole, it becomes a
reflection of his inner condition. In the “gray remainder of the evening,” Andrea is
essentially alone. His vision of the “New Jerusalem” and its promise of “one more
chance” may seem an idle fancy to us but it sustains him.

As he sits within the confines of the four walls of the room, he is besieged with
the knowledge that Lucrezia in choosing the passionate and vigorous life beyond
the chamber has gone even further away from his reach but he clings to her as an
ideal he must strive to achieve “or what’s a heaven for?”
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Abstract

Various techniques have been recommended in the literature in
teaching grammar but there is still debate on how to teach grammar
and which technique would be the most effective. Also, an important
issue which exists whenever students produce a piece of language is
whether or not providing students with corrective feedback can help
them improve. The present study used the text-generation technique to
teach two grammatical structures, namely gerunds and participle
phrases. Meanwhile, corrective feedback was applied to students’
produced sentences to see if it can help improve their erroneous
sentences. For this purpose, after teaching each structure, students
were asked to produce their sentences using the target structures and
the teacher provided feedback by indicating that an error exists in the
sentence they have written. Running a matched t-test on the students’
posttest scores, the researcher found that employing the text-
generation technique along with corrective feedback is beneficial in
learning the grammatical structures.

Key words: corrective feedback, text-generation technique, Production practice,

Grammar

Introduction

Grammar teaching is a controversial issue in the teaching of foreign languages.
There has been a number of studies on this subject for at least 40 years (Fotos,
2001). The research on grammar teaching has been centered on the comparison of
teaching methodologies and sometimes on the efficacy of techniques in improving

the grammar. All throughout the history of teaching methodologies, there have
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been debates on the effectiveness of different ways of teaching grammar.

Significance and justification of the study

A serious problem in grammar teaching is that learners do not seem to master the
grammar of a second language even when they get plenty of comprehensible
input. Studies indicate that even after enough exposure to the target language,
learners continue to make a lot of grammatical errors (Ellis, 1991). This proves
the insufficiency of depending on grammar instruction whether explicitly or
implicitly to help students internalize the structures and the need for using other
techniques to use them to produce language. One such techniques is asking
students to produce the structure they have been taught. In second / foreign
language learning theory, it has been suggested that giving learners the
opportunity for output is just as important as giving them input (Swain, 1985,
cited in Celce-Murcia, 2001, p.274). When learners try to use the target language
to communicate, they face difficulties in expressing themselves effectively. They
may ask their fellow students or their teacher for help or use their textbooks or
dictionary to correct their wrong language. Hence, they will focus their attention
on the difficult language form and notice to the way it is formed. This favorable
result may not be produced by the mere resort to comprehension since students
sometimes understand the general meaning of the produced language without
fully understanding all the grammar. Furthermore, “when students produce the
target language or ask/answer questions about grammar points, they are focusing
on form, which assists them in expanding their knowledge of the target language”
(Ellis, 1997, cited in Celce-Murcia, 2001, p.273).

Production practice will not be sufficient if students do not receive any feedback
on the correctness of their language. When learners receive corrective feedback
from the teacher on their erroneous utterances, such error correction can provide
"negative evidence" which facilitates their noticing of the correct form. In
addition, “error correction can encourage students to build form-meaning

relationships and, through self-correction”, to make more accurate output (Swain,
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1985, cited in Celce-Murcia, 2001, p.274). In fact, when learners produce output -
particularly when the teacher corrects this output by providing feedback- it can
then be a new input (Celce-Murcia, 2001, p.274).

The following table presents the grammatical structures selected for the purpose

of the present research:

Target structures

Gerunds

1. Gerunds as subject

Example: Traveling might satisfy your desire for new experiences

2. Gerund as direct object

Example: They do not appreciate my assistance

3. Gerund as subject complement

Example: My cat’s favorite food is salmon

4. gerund as object of preposition

Example: The police arrested him for speeding

5. Gerund phrase as the subject of the sentence

Example: Being the boss made Jeft feel unhappy

6. Gerund phrase as the direct object of the verb

Example: I hope that you appreciate my offering you this opportunity

7. Gerund phrase as the subject complement

Example: His favorite tactic has been lying to his colleagues

8. Gerund phrase as the object of preposition

Example: You might get into trouble for faking an illness to avoid work

Participles

Participle phrase as an adjective

Example 1: Removing his coat, Jack rushed to the river

Example 2: She noticed her cousin walking along the shoreline

Example 3: Children introduced to music early develop strong intellectual skills

Example 4: Having been a gymnast, Lynn knew the importance of exercise




ESP Maritime English Journal Chabahar Maritime University | 51
Volume 1, No.1 December 2011

Review of Literature

A debate in second language pedagogy is whether grammar should be taught. On
the one hand, there are those who believe in a "zero position". They maintain that
the "teaching of grammar has only a minimal effect on the acquisition of linguistic
competence in a second language". On the other hand, there are those who argue
for grammar teaching. White (1987) claims that some grammatical forms cannot
be acquired on the basis of comprehensible input only and that formal instruction
may be needed to insure that learners internalize the target structures (cited in
Fotos and Ellis, 1991, p.35).

Traditionally, grammar teaching has been conducted by means of activities that
give learners opportunities to produce sentences containing the targeted structure.
These activities can consist of mechanical pattern-practice drills of the kind found
in the audio-lingual method or situational grammar exercises in which the target
structure is contextualized in terms of some real or imaginary situation. The
underlying assumption of both types of activity is that having learners produce the
structure correctly and repeatedly helps them learn it (Ellis, 1995). The followings

are types of grammar practice activities ranged from accuracy to fluency:

1. Awareness composition

2. Controlled drills 6. (Structure-based) discourse

3. Meaningful drills composition

4. Guided, meaningful practice 7. Free discourse (Ur, 1996: 84).

5. (Structure-based) free sentence

A well-established methodological principle in current grammar teaching is to
begin with text-manipulation and then move to text-creation activities. Schmidt
(1994) notes that "there is a skill aspect as well as a knowledge aspect to L2
learning. Thus, although production practice may not enable learners to integrate
entirely new grammatical structures into their interlanguages, it may help them
use partially acquired structures more fluently and more accurately". Studies by
Harley (1989), Spada & Lightbown (1993), White, Spada, Lightbown & Ranta

(1991) which have included production practice have shown that clear and
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sometimes durable gains in knowledge can occur (cited in Ellis, 1998).

An interesting question is whether production practice based on text manipulation
or on text creation is appropriate to improve learners' control over structures.
Castagnaro (1991) examined the effects of two kinds of production practice on
Japanese college students' ability to produce complex noun phrases. A control
group was given a picture of a kitchen and was required to label the objects in it.
One experimental group took part in a repetition and blank-filling exercise based
on the same picture and was required to practice complex noun phrases. The
second experimental group was asked to work in pairs to produce their own
sentences to describe the various kitchen objects. On the posttest which measured
learners' ability to produce complex noun phrases, the participants in the second
experimental group outperformed the others. The results of the studies suggest
that employing techniques which emphasize production practice in the teaching of
grammar would be effective (cited in Ellis, 1998).

The literature also includes enough evidence that feedback can improve learners'
gains of grammatical structures. Bitchener & Knoch (2008) maintain that second
or foreign language teachers as well as researchers who have done studies in the
area of feedback assume that written corrective feedback can help students master
the use of target structures.

Feedback shows learners that the language they have produced is incorrect. It
helps learners notice the gap between their own erroneous productions and

grammatically correct productions.

Ellis (2008) provides a typology of feedback used in second or foreign

language classrooms:

1. Direct of error code or brief

2. Indirect (including “indicating grammatical descriptions)
+ locating the error or indicating 4. Focused or unfocused
only”) 5. Electronic

3. Metalinguistic (including use 6. Reformulation
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There are a number of recent classroom studies which suggest that feedback in the
context of communicative activities may promote interlanguage development. The
research conducted by Lightbown and Spada (1990) reports that the frequency of
students' errors was reduced when they received corrective feedback from the
teacher (Ellis, 1998, p.53). Spada (1999) reviewed several studies that provide
evidence that corrective feedback is "pragmatically feasible, potentially effective

and in some cases necessary" (cited in Schultz, 2001, p.244).

A number of other studies like Chandler, (2000); Ferris ( 1995), (1997), (2006);
Ferris & Helt, (2000) and Ferris et al, (2000) have concluded that written
corrective feedback can be effective in improving the accuracy of ESL students.
Also, Ashwell, (2000); Bitchener, (2008); Ferris & Robert, (2001) and Sheen,
(2006) have reported that in their studies they found a positive effect of written

corrective feedback on students’ accuracy (cited in Bitchener & Knoch, 2008).

And finally, Russell & Spada ( 2006 ) did a meta analysis research on the effect of
corrective feedback on L2 grammar learning and the findings of their research

showed that corrective feedback can be effective in L2 learning ( cited in

Takimoto, 2006 ).

Research question:

Does text creation technique and corrective feedback improve the control over

grammatical structures?

Research hypothesis:

Ho: Text creation technique and corrective feedback does not improve the control

over grammatical structures.
Methods and Instruments:

Participants

The participants were 33 students enrolled in the grammar course II at the Azad
University of Bandar Abbas. They were all in their first year of study and from

various age groups.
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Data collection instruments
1. A grammar test was used at the outset of the experiment as the pretest.
2. Still another grammar test was used at the end of the experiment as the posttest

to see the potential effect of the treatment.
Procedures of the study

This study was operationalized in the following steps:

At the outset of the academic semester, a pretest was given to the participants. The
teacher, then, taught the two targeted structures. These two structures were
selected for the purpose of this study because students usually experience
difficulty in using these structures. The instruction was provided explicitly, that is
the teacher first explained the rules and then produced sentences containing the
two structures as example.

In the third stage, the teacher had students produce their own sentences using the
two structures. They were supposed to write a sentence for each above-mentioned

function of the target structures.

In the fourth stage, the teacher provided corrective feedback on the sentences
students produced. The type of feedback used by the teacher was indirect, that is
the teacher underlined the erroneous sentences or part of the sentences which
contained an error. Then, the students were asked to correct their sentences. The

procedure was carried out for the whole semester.

Finally, at the end of the experiment, the posttest was given to the participants to
see if the treatment consisting of text-generation along with corrective feedback

resulted in improved accuracy.
Design of the study

This study employed a pre-experimental method of research with a single- group

pretest — posttest design using an intact class.
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Data analysis techniques

A matched t-test was used at the end of the experiment to see if the class made

any progress in their performance from the pretest to the posttest.
Results

This study was conducted to answer the following question:
“Does text-creation and corrective feedback have any impact on students’ learning

of grammatical structures?”

In order to answer the research question, a set of statistical analyses were carried
out:

First, descriptive statistics was performed on the students’ pretest and posttest
scores. The following table reports the results of the descriptive statistics of the

pretest and posttest scores.

1. Descriptive statistics

Std.

Tests N Mean o
Deviation

pretest 33 12.90 2.57

posttest 33 14.69 2.60

As the table shows, the means of the pretest and posttest are almost different. As
the mean score of the posttest is higher, we may conclude that the students
performed better on the posttest. However, to see if this difference is statistically
significant or not, a matched t-test was run on the performance of the group on the
two tests. The result is indicated in the table below.

2. Matched t-test

Std
Group df Mean Mean Difference t sig
Deviation
12.90
Experimental 32 2.04 1.78 5.02 | .000
14.69

As the t-ratio ( sig =.000 ) shows, there is a significant difference in the

performance of the students on the pretest and posttest. It can be realized that the
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group performed better on the posttest.
Conclusion and Discussions

On the basis of the inferential statistics, it can be concluded that the treatment of
the study worked. This implies that using text-creation and corrective feedback in
grammar classes can help students learn the taught grammatical structures. This
study confirmed the results of the previous research on the effectiveness of the

text-creation as well as corrective feedback.

However, since pre-experimental designs lack a desirable degree of internal and

external validity, the findings of this study should be interpreted cautiously.
Pedagogic Implications and Applications

The results of the present study will be beneficial in all educational centers. It can
be of great use for language teachers to quit the traditional ways of teaching
language grammar and enjoy the effect of the text creation technique and
corrective feedback on students' learning. And in the large scale, language
program planners, curriculum developers and syllabus designers will also have

better choices to present grammar of English language in language syllabuses.
Limitations and delimitations of the study

The study had the following limitations and delimitations:

1. Only freshmen students of the Azad University of Bandar Abbas participated in
the study

2. The study was conducted on participle phrases and gerunds only

3. The experiment lacked a control group
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Abstract

There have basically been two approaches to writing. One approach
considers writing as a product while the other regards it as a process.
While the product-based writing is a traditional approach the process-
based implies a modern one (Flower and Hayes, 1981). The traditional
approach models writing as a finished product — the ‘what’ dimension of
writing - whereas the modern approach represents a shift in emphasis to
a cyclical or retrieval approach (Kroll, 2001, pp. 220-21). On the same
line, academic writing is currently concentrated in EFL contexts where
researchers and experts in various fields need to introduce their findings
in international academic journals and conferences. The main objective is
to enable the participants to write down their ideas so as to communicate
by well-formed academic papers. In the present study, we tried to offer a
new framework to develop the learners' writing competence through
making use of both atomic and global techniques of fostering L2 skills.
The findings suggest that writing process is primarily dynamic, and it
also takes place in recycling periods rather than linear tasks. This is the
reason why the role of time-dimension is assumed essential in the
functioning of the pushed-out writing tasks focused in this paper.
Although not directly aimed at analyzing the temporal dimension of
writing, the present research can demonstrate the function of the dynamic
character of academic writing, especially regarding the perception and
production aspects. In conclusion, the results of the present work indicate
how effectively an interactive process-based approach to writing might
facilitate the editing process, and, at the same time, promote EFL
academic writing development.

Keywords: Process Writing, Product Writing, Pushed-Out Tasks, Writing
Competence

Introduction

Current trends of learning English including general academic writing have
focused on the role of interaction for the last few decades. Krashen’s monitor
model of second language acquisition (1977, 1978, 1981, 1982, 1983, 1985), for
instance, emphasizes the importance of comprehensible input and Berko-
Gleason’s interaction hypothesis attracts the attention to the key role of discourse
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in the process of second language acquisition. On the same line, Hatch (1978)
stressed the need to study the nature of the input given to L2 learners and its
possible role in second language acquisition as well as interactive and discursive
characteristics of conversations between non-native speakers. Within this
framework, the interaction hypothesis (Berko-Gleason, 1982), which claims that
negotiated communication can promote acquisition, combines arguments about
the key role of comprehension of input- Krashen’s input hypothesis (1980, 1985)-
with the discursive and conversational aspects of L2 learning (Hatch). The term
‘negotiation’ refers to the modification and information restructuring learners’
writing output. It usually takes place when the learners and their interlocutors
experience difficulty in understanding writing messages. In the course of
negotiation, interlocutors communicate to arrive at message comprehension using
resources such as hypotheses confirmation, hypotheses modification, clarification
request, confirmation request, comprehension checks, and so forth. Long (1981,
1983) believes that these modifications and clarifications processes provide the
learners with comprehensible input, which is necessary for acquisition. Thus,
negotiation is argued to promote acquisition as it helps learners understand words
and structures slightly beyond their present linguistic and communicative
competence.

Negotiation and Grammar Acquisition in EFL Context

Research reports indicate extensive evidence of the benefits of negotiated
interaction on the acquisition of certain grammatical aspects of the L2 (Long,
Inagaki, and Ortega, 1998; Mackey, 1995, 1997, 1999; Mackey and Philip, 1998).
Central to all of these studies, interesting enough, may be the function of input in
L2 acquisition. A major problem with comprehension as a source of input for
analysis is that the speech signal fades so quickly; ...”in comprehension, the L2
learner’s performance is paced: he or she cannot stop the input periodically to
write it more effectively” (Clark 1982). Therefore, it does not seem reasonable to
assume that the second language learner can somehow apprehend the fast-fading
message produced by someone else, figure out what it means and how it is put
together, and then relate it to similar utterances he has heard. As a result, it is
argued that there are serious problems with the assumption that authentic input
can be analyzed by the learner on-line, that is, during the comprehension process
itself. In fact, in second language learning research the output hypothesis proposes
that comprehensible input may not be sufficient for certain aspects of L2
acquisition and that comprehensible output may be needed (Swain 1985, 1995).

Negotiation and Developing Writing Competence in EFL Context

Input and output modules of the writing system, responsible for perceiving and
combining words, phrases, clauses, sentences and paragraphs to create academic
papers appear to be learned both implicitly, explicitly, atomically and globally.
Previous literature shows that typical negotiations of meanings do not focus on
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aspects that are unnecessary for comprehension but rather on key elements whose
misinterpretation could impair or inhibit communicative writing, and that
elaborative attention to the writing’s formal and semantic features is conductive to
its retention (Ellis 1995). Pica (1994) reported that negotiated interaction
facilitates lexical learning and Long (1996) claimed that feedback obtained in
negotiation process is facilitative of L2 development, at least for vocabulary,
morphology, language-specific syntax and academic writing. Likewise, Mackey et
al. (2000) noted that when phonological and lexical feedback are provided in
negotiated interaction, learners are more likely to perceive it correctly. In a
slightly different report, Ellis (1995) postulates that negotiation may facilitate
vocabulary acquisition by inducing learners to notice unknown segments and
supra-segments in the input, that is, linguistic fractures that they need in order to
understand and create academic writing messages.

Pushed Output

Throughout the literature of L2 acquisition there has been a distinction between
passive and active tasks performed by L2 learners; acquiring the latter is believed
a more complex task than acquiring the former. Furthermore, it is argued that the
lack of certain ‘pushing’ exercises and tasks - that elicit the new language skills
taught- prevent learners from incorporating the passive linguistic units into free
production as a unified piece of academic writing. As Laufer (1998) claims if the
learners are not pushed to use the new discoursal system, they may never be
activated and therefore only remain in passive bottom-up level. Several aspects of
pushed output model should be noted. First, in the process of speech production,
conceptualizing the meaning of an intended message precedes articulation.
Second, before production, the learner needs to formulate the message through an
appropriate linguistic form. Third, the speech comprehension system is an integral
part of the production model. Finally, it should be noted that the comprehension
system is not limited to taking fully articulated, but may also take internal speech
as input. Internal speech is the not-yet-articulated phonetic plan which is the
output of formulation and the input to articulation and writing.

Research Questions and Hypotheses

The present study investigates the effects of different oral interactive techniques
on comprehension, receptive acquisition, and productive use of free academic
writing in L2 setting. The research questions and hypotheses are as follows.

1. Does negotiated interaction benefit the production of academic English
writing?

Hypothesis 1. Learners exposed to input (new academic writing) in the process
of
negotiated interaction will attain higher levels of input production.
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2. What is the effect of interactive activities on acquisition of general receptive
writing

mechanisms?

Hypothesis 2. learners exposed to input in the process of negotiated interaction
will attain

higher levels of L2 receptive writing abilities than learners exposed to non-
negotiated

premodified input.

3. What is the effect of interactive tasks on L2 productive writing system?

Hypothesis 3. learners exposed to input in the process of negotiated interaction
with pushed

output will attain higher levels of L2 productive writing abilities than learners
exposed to

non-negotiated, premodified input without pushed output.

Method of the Study

Participants: A total of 24 Iranian faculty members participated in the study.
Participants, whose native language was Persian, were lecturers of agriculture,
basic sciences, and fishery Departments at Guilan University. They belonged to
two intact classes of post-intermediate English in the academic language program,
and all of them received approximately 100 hours of formal exposure to the L2.
They were randomly assigned to one of the two control and experimental groups:
non-negotiated premodified writing input; and negotiation of input plus writing
output. All participants completed the first stage of the study, but only 22
completed all post-tests.

Procedures

Each group was exposed to two academic-writing production tasks carried out in
two sessions of about 30 minutes each. Both of the writing tasks centered on a
related EST context by a native speaker’s production. In the process of exposure,
the participants in the experimental group received modified input before the
writing task, engaged in oral interactions in pairs and in groups, and also pushed
to free productive use of the new general writing system. The purpose of the
premodified task was to expose the participants to the basic meaning of the target
linguistic units through different activities such as definition, explanation,
paraphrasing, synonyms, antonyms, contextualization, etc. In the pushed-input
phase, the instructor makes use of elicitation techniques like question-answer,
guessing games, role playing, problem solving, and open-ended tasks. In the
control group, the students were exposed to the same writing tasks without going
through the pre-modified and pushed-output stages, yet they engaged in some
forms of communication and interaction after the writing tasks.
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Testing Instruments

Three kinds of post-treatment tests were administered to measure the effects of the
treatment. The purpose of the first one, a combination-task test, was to measure
the learners’ comprehension of the new general writing to which they were
exposed in perception tasks. The second measurement which was an academic
writing test was used to specify the learners’ receptive knowledge of new writing
mechanisms. The last one was an open-ended test which required students to use
the newly learned writing skills productively. It should be noted that productive
knowledge of academic writing was tested first and receptive knowledge later in
order to avoid a test effect.

Data Analysis

To test the three formulated hypotheses, a directional one-tailed null hypothesis
was set at 0.10 level of significance. The t-value necessary to reject the null
hypotheses in order to find support for the positive, directional hypotheses is 1.36.

Results and Discussion

As tables one and two illustrate, the first research hypothesis cannot be supported
through the observed results. So, comprehension and production of general
academic writing is not affected significantly through pre-modified negotiated
interactions.

Comprehension Analysis

Scheffe

Subset for alpha = .05
Leve Andv Groupl N 1 2
Intermediate G1 12

Means for groups in homogeneous subsets are displayed.
a. Uses Harmonic Mean Sample Size = 12.000.

Table 1
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Output Analysis
Scheffe
Subset for alpha = .05

Leveal and Group N 1 2

Intermediate G1 12

Intermediate G2 12 89.9460

98.2100

Table 2

Means for groups in homogeneous subsets are displayed.

a. Uses Harmonic Mean Sample Size = 12.000.

The results also show no significant difference between the two groups regarding
the second hypothesis (tables 3 and 4). Although the subjects in the experimental
group could perform much better than the control group on the related receptive

post-treatment tests, the null hypothesis cannot be rejected.

Receptive Writing Mechanism

Scheffe
Subset for alpha = .05

Leve and Groupsl N 1 2
Intermediate G1 12
Intermediate G2 12 94.3750

98.4375
Means for groups in homogeneous subsets are displayed.

a. Uses Harmonic Mean Sample Size = 12.000.
Table 3
Receptive Communicative Skills
Scheffe
Subset for alpha = .05

Level and Groups N 1 2
Intermediate G1 12 55.2030
Intermediate G2 12 66.0320

Means for groups in homogeneous subsets are displayed.

Table 4

a. Uses Harmonic Mean Sample Size = 12.000.
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However, conditions are different concerning the third hypothesis- the effect of
pushed output on the learners’ productive abilities of L2 academic writing use. On
the open-ended production measurements, the subjects in the experimental group
did significantly better than the other group (table 3). In fact, the L2 learners’
productive acquisition of academic writing was greater when they had the
opportunities to negotiate and produce the target writing than when they were
exposed to pre-modified input. Unlike the findings for writing at comprehension
and receptive levels, production of target academic writing during negotiation did
appear to have an effect on learners’ productive acquisition when compared to
non-production of these skills during negotiation.

Pushed Output Analysis

Scheffe

Subset for alpha = .05
Leve and Groups N 1 2 ‘
Intermediate G1 12 35.3125 ‘
Intermediate G2 12 76.8750
Sig. 1.000 1.000

Means for groups in homogeneous subsets are displayed.
a. Uses Harmonic Mean Sample Size = 12.000.

Conclusion

Academic paper writing is currently concentrated in EFL contexts where
researchers and experts in various fields need to introduce their findings in
international science journals and conferences. The main objective is to enable the
participants to write down their ideas so as to communicate by well-formed
English academic papers. In the present study, we tried to offer a new paradigm to
develop the learners' writing competence through making use of both atomic and
global techniques of fostering L2 skills. Writing process, we believe, is dynamic,
and it also takes place in recycling periods. This is the reason why the time
dimension is essential in the functioning of the pushed-out task investigated in this
study. Although not directly aimed at analyzing the temporal dimension of
writing, our findings can be interpreted as a function of the dynamic character of
academic writing, especially regarding the perception and production levels. In
addition, our new paradigm for developing L2 writing competence of Iranian
faculty members has yielded new insights into the nature of cognitive processes of
negotiated interaction while writing academic papers.
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On the Effectiveness of Jigsaw Technique on Reading
Comprehension Ability

Dr. H, Khoshsima', Dr. Jafar Sayare’, Amin Saed’, MA

Abstract

Cooperative learning refers to a method of teaching in which students
are organized in groups of 2 to 6 in that they can work together to
obtain a common goal. In a cooperative environment one’s success is
directly related to the success of other members of the classroom
because the focus on the individual shifts towards the group. To test
the effectiveness of the method, using Jigsaw technique, a study was
conducted to find out how it can improve reading comprehension
ability of first year students of Chabahar Maritime University.
Administering a Nelson English Language Proficiency test, two
homogenous groups of students were selected. After that, as a pretest,
a Michigan reading comprehension test was administered to ensure
students’ reading comprehension ability prior to the study. The first
group received instruction using Jigsaw technique and the second one
was taught using traditional teacher-fronted method toward teaching
Reading Comprehension. Finally, a Michigan Reading comprehension
test was administered as the posttest and the results were analyzed by
means of Spss software. The mean score of the control group on the
posttest was 15.23 while that of the experimental group was 18.03.
The mean difference of the two groups, was 2.80 and since the p value
was p=.000 < p= .05, it can be concluded that the experimental group
has performed significantly different from the control group on the
posttest. As a conclusion, it was found that Jigsaw technique was
effective for teaching reading comprehension ability of first year
students of Chabahar Maritime University.

Key words: Cooperative Learning, Jigsaw technique, Reading
Comprehension, Information gap, Gender, Zone of Proximal
Development, Scaffolding

Background

Experience suggests that in Iran not only Universities but also different kind of
schools follow the traditional instruction of English Language Skills. In the
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traditional method of teaching reading comprehension, the teacher manages the
class from the beginning to the end. He/she introduces the book and the procedure
of the presentation of the course. Then the teacher presents new words, comments,
grammatical structures, and other important points and after that, students are
asked to answer the proposed questions by the teacher. In such a situation,
students are constantly competing with each other to get ahead of other
classmates. Moreover, those students who cannot answer the questions gradually
become frustrated. Knowing about these negative points of competitive and
individualistic way of teaching, there should be a change in the way of teaching
language skills. As Nunan (2001) puts it:

“.... Our greatest challenge now is not to throw
out well-established practice, as so often happen
in the past, but to incorporate new ways of doing
things into existing practice. In this sense, change
will be evolutionary rather than revolutionary p.
69)”.

Many researchers in the teaching profession have cited the importance of
cooperative learning. However, within the last decades, a remarkable change in
the teachers’ viewpoint has happened. Some of them have started to change their
viewpoint toward language teaching methodology in a way to promote group
work in their classrooms. They have come to the point that in a cooperative
learning situation when students interact with each other to get out of a
problematic situation of learning or doing a task it seems more authentic.
Therefore, they become interested and continue the process of learning. Edward
Anthony 1963, cited in Richards and Rodgers, 1986) proposed a three parts
category for language teaching methodology. He gave some definitions for the
concepts of approach, method, and technique. He defined an approach as a set of
assumptions dealing with the nature of language, learning, and teaching. Then he
went through the concept of the method as “an overall plan for systematic
presentation of language based upon a selected approach. Finally, he defined
technique as a specific activity manifested in the classroom that was consistent
with a method and therefore was in harmony with an approach as well. Later, in
the process of development of language teaching methodology, Richards and
Rodgers (1986) have organized and reformulate another classification. They
proposed another three-step classification including approach, design, and
procedure. They considered a Method as an umbrella term for the just mentioned
three-step classification. Further, they defined approach as assumptions, beliefs,
and theories about the nature of language and language learning. Designs then
specify the relationship of those theories to classroom materials and activities.
Finally, Procedures are the techniques and practices that are derived from one's
approach and design.

Howatt (1984) maintained that almost all current issues of language teaching and
learning have roots in traditional ways of teaching and learning. As far as teaching
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methodology is concerned, in this part of the introduction it is intended to present
a short review of the field to see the progress from the very basic aspects of
language teaching to the most current ones.

As Richards and Rodgers (1986) put it:

“A glance through the past century or so of
language teaching will give an interesting picture
of how varied the interpretations have been of
the best way to teach a foreign language. As
disciplinary schools of thought psychology,
linguistics, and education, for example have
come and gone, so have language-teaching
methods waxed and waned in popularity.
Teaching methods, as "approaches in action," are
of course the practical application of theoretical
findings and positions. In a field such as ours that
is relatively young, it should come as no surprise
to discover a wide variety of these applications
over the last hundred years, some in total
philosophical opposition to others (p.16).”

Investigating the history of language teaching methodology, a need for more
academic studies on language teaching methodology was felt. Throughout the
following parts, all aspects of the study are to be investigated.

Recently, with the growth of the people’s knowledge level in Iran, increase in the
number of different universities, and specifically increase in the quantity as well
as the quality of English institutions, people have started to develop different
skills of English such as speaking, listening, writing, and importantly reading. The
phrase importantly reading implies that nowadays with the growth of
globalization and the incredible numbers of articles in English all over the world,
we all have to master the skill of reading comprehension to understand
academically what is going on in the other parts of the world. To do that, different
courses are added to the current syllabi of different universities to make up the
lack of this important skill of English. The interesting aspect of the problem is
that, although the majority of universities are presenting different courses to
enhance the student’s reading comprehension ability, the lack of mastery in this
ability is observable through attending these classes. Knowing about the problem,
it is intended to consider the effect of cooperative learning using Jigsaw technique
on the reading comprehension ability of first year students of Chabahar Maritime
University and to see differences between the traditional teacher-fronted method
of teaching reading comprehension and the Cooperative one and find a way to
help them develop this vital skill. Moreover, this study was about to see
differences between male and female with regard to the engagement in the
Cooperative Learning situation.
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Significance of the study

As Slavin, (1982) asserts One of the most important principles of educational
psychology is that teachers cannot simply give students knowledge. Many studies
have been done to see how it is possible for teachers to deal with the problem of
rendering knowledge and skills to their students. Recently many researchers have
used cooperative learning methods and techniques to promote learning within
their students. In language teaching methodology, teachers have been using
traditional methods to teach language skills. Reading comprehension, as one of
important language skills, has been under investigation by many scholars. They
wanted to investigate the difference between traditional teacher-fronted methods
of teaching reading comprehension and the Cooperative one. One of the
outstanding techniques of cooperative learning through which many scholars have
gone to see its effectiveness on reading comprehension ability is Jigsaw
technique. In many studies, it has been proven useful in teaching Language skills.
However, generally the present research will differ from the previous mentioned
ones in two ways. First, the majority of these studies have focused on the
cooperative learning and Jigsaw technique together with other aspects, such as
motivation, attitude, and academic achievement while, the present study was
about to investigate the effect of gender as well. The next one refers to the type of
subjects. They mainly did their research on students attending Elementary and
Secondary schools, EFL in-service teachers, and College students, whereas the
present study mainly concentrates on the first year students of Chabahar Maritime
University.

Research Questions

This study, based on an experiment, is seeking to find answers to the following
questions:

1- Can Jigsaw technique enhance students’ reading comprehension ability?

2- Is Cooperative Learning method applicable in Iran?

Review of the related literature

The theoretical base of the present study is based on the well-known theory of
learning called Constructivist theory. As Slavin (2006) asserts One of the most
important principles of educational psychology is that teachers cannot simply give
students knowledge. He continues that learners must construct knowledge in their
own minds and teachers have just the duty of facilitators. This theory views
learners as working in cooperative and student-centered classrooms. In addition,
the scope of cooperative learning as stated by Schmuck and Schmuck (1997) is
built upon the belief that cooperative learning is applicable to both academic
excellence and affective development of people. Johnson and Johnson (1990)
maintain that the learning environment of all classrooms around the world
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generally fits into three social categories the first of which is competitive, the
second one is individualistic, and the last one is cooperative. As the name implies,
in the competitive classrooms just one clever student can stand at the top point of
the classroom. Therefore, they are constantly finding a way to get ahead of one
another. In the individualistic classrooms on the other hand, everybody’s success
depends directly on his/her own actions and there is no link to other’s actions.
Therefore, there may be one to even more students at the top point of a classroom.
At last, in a cooperative environment one’s success is directly related to the
success of other members of the classroom because the focus on the individual
has shifted towards the group.

Moreover, Johnson and Johnson (2008) state:

“In the mid-1960s, Cultural resistance to
cooperative learning was based on social
Darwinism, with its premise that students must
be taught to survive in a "dog-eat-dog" world,
and the myth of "ragged individualism"
underlying the use of individualistic learning.
While competition dominated educational
thought, it was being challenged by
individualistic learning. ... Cooperative learning
is now an accepted and often the preferred
instructional procedure at all levels of education.
Cooperative learning is presently used in schools
and universities in every part of the world, in
every subject area, and with every age student
(2008, p. 1).”

Based on what was presented on the side of Johnson and Johnson, it should be
mentiond that in situations other than cooperative learning learners are more
dependent on the teacher than peers. They consider the teacher as the perfect and
the only source of learning. In these classrooms teachers are the best model for
students to learn from him. However, within the last decades, a remarkable
change in the teachers’ viewpoint has happened. Some of them started to promote
group work in their classrooms. They have come to the point that in a cooperative
learning situation when students interact with each other to get out of a
problematic situation of learning or doing a task it seems more authentic to them.
Therefore they become interested and continue the process of learning. In the
same line, McDonough & Shaw (2003:194 cited in Tamah, 2011) maintains:

“Managing classes so that learners 'work in pairs'
or 'divide into groups' is now so much part of the
everyday practice of large numbers of English
language teachers that the instructions leading to
these activities sometimes seem to be 'switched
on' automatically, occasionally with a frequency
difficult to justify. It happens in all kinds of
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content - dialogue practice, sharing opinions,

reading aloud, comparing answers to questions,

doing grammar drills, formulating questions in

an information-gap task (p. 2).”

Moreover, The importance of cooperative learning has been cited by many
researchers including Johnson and Johnson (1989). They conducted a study in that
they considered 122 studies from 1924 to 1989 to see the differences among the
three just mentioned types of learning, Competitive, Individualistic, and
Cooperative learning.

Their data as cited in My (1996) suggests:

1. “Students achieve more in cooperative
learning than in competitive or individualistic
interaction and the results hold for several
subject areas and a range of age groups from
elementary school age through adult (Johnson,
1980).

2. Students are more positive about school,
subject areas and teachers or professors when
they are structured to work cooperatively
(Johnson & Johnson, 1975, cited in Johnson and
Johnson, 1989).

3. Students are more positive about each other
when they learn cooperatively than when they
learn alone, competitively or individualistically;
regardless of differences in ability, and ethnic
background, and whether they are handicapped
or not (Johnson & Johnson, 1975, 1981, cited in
Johnson and Johnson, 1989).

4. Students are more interpersonally effective
as a result of working cooperatively than when
they work alone, competitively or
individualistically. Students with cooperative
experience are more able to take the perspective
of others, are more positive about taking part in
controversy, have better-developed interaction
skills, and have a more positive expectation
about working with others than students from
competitive or individualistic settings (Johnson
& Johnson, 1975, 1978; Johnson, 1980, cited in
Johnson and Johnson, 1989)”

As the results of their study revealed, one more time the importance of
cooperative learning has become known to the field.
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Considering the short background presented in the last part, throughout the
following section, it is intended to go through learning in general and cooperative
learning in particular to see what are the basic point of such a doctrine.

Learning

For many years, the concept of learning has been a major concern for most
psychologists and educators. Longman Dictionary of Teaching and Applied
Linguistics defines Learning as “the process by which change in behavior,
knowledge, skills, etc., comes about through practice, instruction or experience
and the result of such a process (Richards and Rogers, 1986). Before facing such a
definition one may simply consider the question “what is learning?” as a simple
one. However, the time he speculates over the question he will come to the
complexity of it. Driscoll (2000) defines learning as a change in an individual
caused by experience. Of course, some physical changes like growing taller are
not kind of learning. Slavin (ibid) considers learning to happen in many ways. He
continues to mention two types of learning the first of which is intentional and the
other one is unintentional learning. The former is situation in which one learns
through paying direct attention to what is going on and the latter refers to the
times one learns without being conscious about the process. As with other areas of
knowledge, learning theories has passed through some changes. Some of them
had a greater effect on educational system and practice than the others, and they
have influenced the approaches and methods of language teaching. As a short
result of the just mentioned points, it is of high priority to know and internalize
the relationship between these theories and the impact of each one on the rest.
Knowing the relationship between and among those theories, one can easily figure
out his contribution to language teaching. These are all to be explained in details
in the form of three successive doctrines of learning starting with Behaviorism
and ending with Constructivism.

Different Aspects of Cooperative Learning

For one to have a cooperative learning situation in which learners are able to
cooperate with one another and learn many things, it is of high of importance to
consider the following aspects of Cooperative learning. We investigate these
aspects on the side of Hasaskhah (2005). She considers five factors to be worth of
discussing. In addition, she mentioned that these aspects vary from one author to
another. However, nearly all agree with the aspects in the following part.

As far as the topic of the present thesis is concerned, these factors are vital to
know about in the process of implementation of the project.

Positive Interdependence

Positive interdependence refers to the relationship among learners in groups. All
learners should have something to contribute to other members of the group to
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achieve the set goal unless they get nowhere. Hasaskhah (ibid) has summarized
four ways to promote positive interdependence among members of groups.

First, giving more work than any other member of the group. Second, dividing the
members by two and assigning different information for each two. The next way
to promote Positive interdependence is assigning each member of the group a role
to perform. For example, assign them as a leader, recorder, checker, or
encourager. Finally, the grade considered for the group’s performance can be a
good means to foster Positive interdependence in a group. It means, if one
member of the group does not understand the task, the assessment score of other
group members will suffer.

Face-to-Face Promotive Interaction

The other needed factor in cooperative learning is Face-to-Face Promotive
Interaction. This happens when learners encourage each other, reward one
another, and provide assistance to help each other learn. The Face-to-Face
Promotive Interaction may be accomplished by trusting and caring relationships
formed within each group as they interact. In situations that some learners try to
impose their knowledge, and self-esteem on other learners positive interaction
does not happen.

Individual Accountability

The third important factor of cooperative learning is individual accountability by
which it is meant that learners must consider themselves as responsible for
understanding the course content. To test this, teachers usually propose some
questions or plan some quizzes. In addition, there are times when some learners
try to exclude themselves from doing the activities. In these situations, all group
members should be asked to record the process and let the teacher know how
everybody is performing within the group. This helps the teacher to find the
cheater.

Social Collaborative Skills

Some teachers with low experience of teaching think that all learners have the
same ability with regard to their social skills. Some of them are not good in
working with others in groups. They may distrust others, or even feel
uncomfortable working with minority learners. Others may prefer just to listen
rather than participate in groups’ activities. However, the cooperative learning
environment is a good and useful situation in which learners have the opportunity
to grow the needed social skills. Teachers can help them master these skills by
encouraging them to engage themselves in effective social interactive activities.
Later, Johnson and Johnson (1989) presented the results of a research in that they
found that the combination of positive interdependence and the use of effective
social skills promotes highest achievement among learners.
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Group Processing Skills

Finally, the last aspect of cooperative learning is Group Processing Skills through
which Hsaskhah (2005) goes in this way: “group‘s self-evaluation of each
member‘s contribution.” Other’s contributions can help or even hinder the
achievement process. In addition, it also consists of an analysis of improvement
that could be made to help the group function effectively in the future.

Group processing occurs when the instructor provides feedback to the class based
on observations of individual learners contributions. This helps them to learn how
to criticize peers effectively.

Different Methods of cooperative Learning

Kagan (1992) has reported that there are over fifty forms of cooperative learning
(cited in Hasaskhah, ibid, p. 98). Each of which has its own application toward
education depending upon the characteristics of learners and the nature of learners
population. Moreover, each teacher based on the context should decide with the
method to use. Here, as with Hasaskhah, the researcher investigates these methods
in the order of more teacher-centered to the least teacher-centered. It should be
mentioned that the order and the content are extract from Hasaskhah (2005) by her
kind permission.

The Structural Approach

As Kagan (1989) puts it the structural approach uses a content-free ways of
managing classroom interaction called structures. This approach emphasizes the
use of particular structures design to influence students’ interaction patterns
(Agung Dwi Nurcahyo, 2009). He also asserts that the structures developed by
Kagan are intended to be alternatives to the more traditional classrooms
structures, such as recitation, in which the teacher poses questions to the whole
class and they provide answers after raising the hands. Kagan’s structures asked
students to work in small groups. An example of this method is Numbered Heads
Together by Kagan (ibid) in that learners number off within teams then the
teacher poses a question and after that, they put their heads together to make sure
that all of them know the answer. Finally, the teacher calls a number randomly
and the chosen learners with that number answer the question and earn points for
their teams.

Group Investigation

Group investigation is perhaps the most complex of the cooperative learning
approaches and the most difficult to implement (Agung Dwi Nurcahyo, 2009).
Teacher who use the group investigation approach normally divide their classes
into five or six member heterogeneous groups. They are given great freedom in
determining how to organize their terms, conduct the research, and present their
ideas to the class. Moreover, In contrast to STAD and Jigsaw, the group
investigation approach involves students in planning about the topics for
study and the way to proceed with their investigation. This required more
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sophisticated classroom norms and structures than do approaches that are more
teacher-centered.

Student Teams Achievement Division

Throughout this method, students are working in heterogeneous groups based on
prior achievement, sex, race, language background, and other factors set by the
teacher. Then they receive information via lectures, films, reading, and so on, and
then receive a worksheet to complete in teams of four. The intended worksheet
may contain problem to solve. The time all of them agreed on the completion of
the task, they call the teacher over.

Jigsaw

Being the key point of the present thesis, Jigsaw technique is cooperative means
of teaching in that each member of the team is assigned a different mini topic, as
Hasaskhah (ibid) puts it, then each of them meets the expert group to master the
set part. Then, the member will come back to the home group from which he has
been gone. As an expert, he teaches the part to other members of the home group.
Later, in the following parts, in more details it would be investigated.

Constructive Controversy

Throughout this cooperative method, learners are organized in pairs, and then
pairs within a four-person team are assigned different sides of an issue. Each one
researches one aspect of the topic. The two pairs discuss the topic, not to win a
debate but to adduce as much information on the topic as possible. At last, pairs
switch sides and develop arguments for the opposite side of the same issue.

Student Team Learning

This method of cooperative learning encompasses the Jigsaw method and its
variations and the Student Team Achievement Divisions (STAD) method. Jigsaw
has five major components such as reading, expert group discussion, team report,
testing, and team recognition. Moreover, STAD is organized around the
components of teacher presentation, team study, individual quizzes, individual
improvement, and team recognition. The main difference between the two
methods refers to the kind of material they are used to present. The former is
appropriate for presenting material in a narrative way while the latter is suitable
for material that require single correct answer such as language rules.

Learning Together

The last cooperative method, Learning Together, is organized by the viewpoints
received from the five essential aspects of cooperative learning mentioned just
above including, Positive Interdependence, Face-to-Face Promotive Interaction,
Individual Accountability, Social Collaborative Skills, and finally, Group
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Processing Skills that are explained in details just above. As Johnson and Johnson
(1998) maintain:

“... the main differences between the Learning
Together and other cooperative learning models
is that this model is less discrete and less
prescriptive than the Structural and the Student
Team Learning models that employ specific
steps in lesson planning and somewhat
“prepackaged curricula, lessens, and strategies in
a prescribed manner. Rather, the Learning
together model provides a conceptual framework
for teachers to plan and tailor cooperative
learning  instruction according to their
circumstances, student needs, and school
contexts (p. 226, cited in Hasaskhah, 2005, p
103)”

Hasaskhah (ibid) maintains that teachers and educators may the above-mentioned
models with each other. She continues that it is possible to modify the techniques
for different student populations and academic disciplines.

Method

In order to investigate the three research questions, the research was carried out
using a quasi-experimental design because it was not possible to randomly assign
students to their groups.

TABLE 1. METHOD AND MATERIALS

Quizzes, mid-term, and final term

Group A . examination

(Control group) T;:f;:é?inﬂsfriii?:;- None the general English proficiency test
(Michigan Reading Comprehension

test)

Group B Grouping by Quizzes, mid-term, and final term
(Ex en'n?ental (Cooperative Learning) the Teacher’s examination
IC)}roup) Jigsaw Technique decision and the the general English proficiency test

classroom (Michigan Reading Comprehension
test)

The researcher himself taught the two groups including a control group of 30
subjects as well as an experimental group of 30 subjects attending the study. The
situation was under close consideration for the students to receive the same
teaching materials, homework, and assignments during this study. The control
group was taught using the traditional teacher-fronted Method toward reading
comprehension. On the other hand, the experimental group used a Cooperative
method and specifically Jigsaw technique in teaching reading skill. This study was
planned for each session to last for one and half an hour within sixteen weeks.
Finally, administering the post-tests, outcomes were compared with those of the
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pretests. Then the quantitative analysis was performed using SPSS software to
give the results of the study. Throughout the present study, it was set to
investigate the effect of Cooperative learning using Jigsaw technique on the
students’ reading comprehension ability, the usefulness of Cooperative learning
on male and female subjects, and finally the learning context of Universities of
Iran with different kind of students from different cultural background including,
Fars, Baluch, Lore, Tork, Arab, Gilaki, and etc.

Participants

The subjects who were taken in consideration throughout the research were a
sample of 60 female and male students studying a course in general English at
Chabahar Maritime University. There were one experimental and one control
group each including 30 subjects. They all were the researcher’s students studying
English as a foreign Language. In order for the results to be more reliable, the
researcher tried not to allow students know about the study, because it is believed
that if students are aware of the purpose of the study in their class, the results may
be negatively or positively influenced. The students of this study were tested to
determine the level of their language proficiency using a Nelson Language
proficiency Test (1976), test 450 part C (see appendix), which is claimed to be
standard with regard to the portion of its reliability. By chance, the two selected
classes consisted of almost students of the same language proficiency level.

Materials

The textbooks covered throughout the research were developing reading skills by
“linda markstein and louise hirasawa (1981),” concepts, and comments by
“patricia ackert (1999) at intermediate level of proficiency

Three testing instruments were used throughout the research to answer the
research questions. The first of which was the Nelson Proficiency Test that as its
writer claims it is reliable. The second testing instrument was Michigan Reading
Comprehension test that is claimed to be standardized and reliable. This test was
used both for pretest and for posttest. The third instrument was the quizzes
administered at the end of each session. They were different reading tests adopted
from different books. They helped the teacher to check the progress and to see if
they were doing their job appropriately or not. Moreover, they were expected to
encourage students for further actions.

Procedure

The teacher of both experimental and control groups was the researcher himself.
All classes were held at Chabahar Maritime University (CMU) located in
Chabahar, Iran. The class lasted for 16 weeks. Choosing texts, the technique was
developed. Throughout developing this technique, at first, home groups were
formed. Then, in order to develop the group accountability they were assigned a
role in the group. This helped them to monitor each other’s job and not to lose any
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time. After that, they were sent into their expert groups to work on the intended
portion of Reading material divided by the teacher. Mastering the assigned
portion, they came back to their home group from which they were sent to their
expert groups. Then, they taught whatever they learned in the expert groups to the
members of their home groups. They were also asked and encouraged to present
their segment to the home group. The teacher observed the process carefully and
went through group to group to check if the process was being done correctly or
not. At last, a quiz ensured whether learning happened or not.

Data Collection & Analysis

As far as the two already established classes were concerned, first, the students’
scores on the Nelson Language proficiency Test were collected from their records.
As mentioned before, the Nelson test part 450c (See Appendix) was used to see
whether the two groups were at the same level of proficiency or not. In the first
session, the researcher handed over the Nelson language proficiency test to the
both groups. The process of answering the questions was introduced to them. The
test consisted of 50 questions that were to be answered within 75 minutes.
Collecting data from the first assessment, the results indicated that subjects of
each class were by chance from the same level of proficiency. Then, making sure
about the level of language proficiency, the researcher throughout the next session
administered the Michigan reading comprehension test (see appendix) to see their
proficiency in reading comprehension. The results taken from these data indicated
that both groups enjoyed almost the same level of proficiency in that the subjects
in Control group had a mean score of 10.33, and those of Experimental group had
a mean of 9.97. Following these results, the complete analysis of the data is given
in the table (4.1). The participants in the control group were instructed using a
traditional teacher-fronted instruction of teaching reading comprehension. On the
other hand, the experimental group received the same texts but they were
supposed to read and comprehend it through working with others in a cooperative
manner using Jigsaw technique. To check their performance and progress, some
quizzes were adopted and administered to them. These quizzes were supposed to
have some benefits. At first, they indicated the subjects’ progress in that the
teacher after each session had an account of students’ performance in the form of
a quiz. Then having this, he could check for their progress. In addition, the
function of these quizzes also referred to the indication of the areas of difficulties
that subjects had encountered. Throughout the progress, the teacher could see
where they had faced difficulty in learning. They also motivated the subjects for
further engagement in the process of learning. It should also be mentioned that
both groups used these quizzes. The third proficiency test or the posttest was
given to the participants at the end of the course of instruction to compare the two
groups' grades and to see the effect of using Cooperative learning using Jigsaw
technique in their learning and comprehension process. The results of the last
proficiency test also are to be presented in the present chapter.
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Comparison of Control and Experimental Group Prior to the
Experiment

To see whether the two groups were at the same level of ability, a 30-items
Michigan reading proficiency test was administered to both Control and
Experimental groups. As the results clearly show, the two groups were almost at
the same level of proficiency. The results of the analysis are shown in the
following Table.

TABLE 1. INDEPENDENT T-TEST FOR CONTROL AND EXPERIMENTAL

GROUPS
Levine’s Test for
Equality of t-test for Equality of Means
Variances
95% Confidence
Interval of the
Difference

Sig. (2-] Mean Std. Error

Foof Sie | o df 1ioiled) | Difference| Difference

Lower | Upper

Equal
variances 1.322 255 |.878] 58 .383 367 417 469 1.202

assumed
Scores1
Equal
variances not .878]57.220| .383 367 417 469 1.203

assumed

The above tables show the results of the independent t-test for control and
experimental group. As it can be concluded from the table, the mean score of the
control group is 10.33 and the mean score for experimental group is 9.97. Close
consideration toward the mean difference of the two groups (.367) and, of course,
the p value (p=.383 > .05) shows that the groups are almost the same or, at most,
there is not a significant difference between them. The following graph shows the
results in a more tangible manner.

Comparison of Control Group and Experimental Group on Posttest:

In this part as the concluding section of the comparisons, a comparison of the
control group and the experimental group on posttest was done to see whether
there was any kind of change in the experimental group. In this section, we are
about to see which group performed better, and as a result which method,
traditional or Cooperative learning, is more efficient in teaching reading
comprehension ability to Iranian students. The results, just like the previous parts,
are presented in the following table.
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TABLE 2. INDEPENDENT T-TEST FOR CONTROL AND EXPERIMENTAL GROUPS

Levene's Test for

Equality of t-test for Equality of Means
Variances
95% Confidence
Interval of
Difference
. Sig. (2-] Mean | Std. Error
F Sig. |t | dF 1} iled) | Difference| Difference| FOWET | Upper
Equal
variances 26.590 | .000 |[8.690] 58 .000 7.067 813 5.439 | 8.694
assumed
Scores2
Equal
variances not 8.690|37.417] .000 7.067 813 5420 | 8.714
assumed

According to the statistics in the table, the mean score of the control group on the
posttest is 15.23 while that of the experimental group is 18.03. The mean
difference of the two groups, as the table shows, is 2.80 and since the p value is
p=-000 < p= .05, it can be concluded that the experimental group has performed
significantly different from the control group on the posttest.

Conclusions

As this study has demonstrated, simply following traditional approaches toward
teaching language skills specifically reading comprehension could not satisfy the
scholars of the field. Recently with the growth in technology and as a result, an
increase in the demand for globalization has convinced many people to start
updating themselves to meet the overall requirements of the world. To do so,
people should update themselves with the studies conducted and introduced in the
world. In addition, the most part of knowledge exists in print and if one is to use
it, he/she should be familiar with this skill. As literature shows, the use of
traditional approaches toward teaching reading skill was not successful. The fast
movement from traditional methods toward Cooperative methods of teaching
reading comprehension and other language skills proves the claim. As a
conclusion, finally, the findings of this study rejected the null hypotheses and
confirmed the effectiveness of Jigsaw technique as a reliable way in increasing the
reading comprehension ability as one of the most important language skills
needed for development of the knowledge existed in print. All the observed
statistics related to the results of the pretests and posttests proved the effectiveness
of Cooperative learning in general and the use of Jigsaw technique in teaching
reading comprehension in particular. Since the mean difference of the two groups,
as table 4.3 suggests, is 2.80 and because of the p value (p=.000 <.05), it can be
concluded that the experimental group has made a significant progress compared
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to the control group, then the null hypothesis is rejected. Considering the statistics
presented in the above tables and to answer the second question of the research, it
should be mentioned that Iranian students attending this study highly enjoyed the
aforementioned method of teaching reading comprehension. Of course, it cannot
be exactly generalized to all [ranian students because as it was stated earlier in the
study, the research was done using a quasi-experimental design. Therefore, as far
as this kind of research design is concerned, there are no exact systematic methods
for sampling of participant and as a result, the generalizability of the obtained data
should be done carefully.



ESP Maritime English Journal Chabahar Maritime University | 83
Volume 1, No.1 December 2011

References

Ackert, P. (1986). Cocepts and Comments. Arizona: Holt, Rinehart and Winston.
Agung Dwi Nurcahyo, M. (2009). The effectiveness of Cooperative Learning
model  in teaching Reading Comprehension. Jurnal Sosial dan Budaya , Vol.2
No.2, 1-9.

Driscoll, M. P. (2000). Psychology of Learning for instruction. Boston: Allyn and
Bacon.

Johnson, D. W., Johnson, R. T., and Holubec, E. J. (1998). Cooperation in the
classroom. Edina, MN: Interaction Book Company.

D. W. Johnson and R. T. Johnson. (2008). Social Interdependence Theory and
Cooperative Learning: The Teacher’s Role . In R. M. Ashman, The Teacher’s
Role in Implementing Cooperative Learning in the Classroom (pp. 1-10).
Brisbane: Springer.

Johnson, R. T, Johnson, D. W. (1990). Circles of Learning: Cooperation in the
Classroom. Edina, MN: Interaction Book Company.

Johnson, R. T, Johnson, D. W. (1989). Cooperation and Competition: Theory and
Research. Edina, MN: Interaction Book Company.

Johnson, D. W., Skon, L., & Johnson, R. (1980). Effects of cooperative, competitive,
and individualistic conditions on children's problem-solving performance. American
Educational Research

Hasaskhah, J. (2005). Cooperative Learning. Rasht: Guilan University Press.
Howatt. (1984). A History of English Language Teaching. Oxford: Oxford
University Press.

Kagan Spencer. (1989). "Cooperative Learning"”, Educational Leadership.
California: Resources for Teachers.

Linda Markstein and Louise Hirasawa. (1983). Developing Reading Skills.
Cambridge: Newbury House Publications.

My, D. T. (1996). Using Case study and Cooperative Learning teaching
approaches in a second-year course at Delta University. Ho Chi Minh :
Unpublished.

W S Flower and Norman Coe. (1976). Nelson English Language Tests. London:
Butler and Tanner Ltd.

Nunan, D. (2001). Second Language Teaching and Learning. Boston: Heinle and
Heinle Publication.

Richards, Jack C. and Theodore S. Rodgers. 1986. Approaches and methods in
language teaching: A description and analysis. Cambridge: Cambridge University
Press.

Schmuck and Schmuck, 1997 R.A. Schmuck and P.A. Schmuck, Group Processes
in the Classroom, (seventh ed.), Times Mirror Company, Madison, WI (1997).



ESP Maritime English Journal Chabahar Maritime University | 84
Volume 1, No.1 December 2011

Slavin, R. E. (1982). Cooperative Learning: Student Teams. What Research Says
to the Teacher? . Washington, DC: National Education Association.

Slavin, R. E. (2006). Educational Psychology : Theory and Practice. Boston:
Allyn and Bacon.

Tamah, S. M. (2011). Student interaction in the implementation of the jigsaw
technique in language teaching. Lombok: Wohrmann Print Service, Zutphen, the
Netherlands .



ESP Maritime English Journal Chabahar Maritime University | 85
Volume 1, No.1 December 2011

ST Ob 3 90 i O 8 S 0319 I

Dr. Esmail Zare-Behtash'
Chabahar Maritime University
behtash(@cmu.ac.ir

Twentieth-Century's Top New Words
Abstract

This paper provides a unique journey through the twentieth century for
those who are interested in English language. It shows how words are
language’s response to circumstances. Out of thousands of words coined
every year only a tiny minority survives and the real indicatior of the
survival is “usage” which in tun is the official qualification of entry into a
dictionary. How we get around (motorways, traffic jams), how we entertain
ourselves (radio, cinema, television), how we fight each other (world war),
how we communicate with each other (Internet, mobile) — and many more
have created certain words that locate themselves as post 1900. The paper
falls into two sections. The first section deals with the language innovators,
how new words come about. It looks at the mechanisms by which new words
are established in their first place. The second section groups words by
decade, from 1900s to the 2000s showing how a decade produces its own
vocabulary. It shows how we continually create our lexicon anew to reflect
our changing world
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Ly s Gl Sl S o Slae ins oo JoSKi5 posdd SIS Wt Slae |y Wit LS 51 o3 0350
IR s G a4 skl e By by AT oSS

4 Ll Jae ) @b— 3 ! "‘_Jﬁﬁ\ (839,39 9);" g_t;.‘”“'lr’“)té’: 05 4 by, sl o5l portal
Sylselal sl 6 s Cole 4 g,y glaaly &5 ol
- s Mol Sl sl 535 ¢S JMae 4 g O350 " sxe 4 SKIM b a8 2xe 5ISKiMMIng

b oLl "0l Ks g olel I8 Slasite a4 Lo iae 53 5 el
.g;‘:t“,w"a;uu);,w"gﬁﬁﬁ&g\,);.\aﬁdﬂ&wﬁjm fascia

5" e O me e 3,58 53 s el "6 i 5 Slaae L sl ad 5 55" s oae Il €dgy
(5 ke sla &3 ,20) €dgy scientific discovery  fe syl 0"
Mlaj )‘ Sl CJ)L:& ol ol @LA‘ QT 4 45 ‘_;-L:Ja- (5'” Sl "04.'...-“;:-" ‘54;4”-3.5 (5'” ‘_;b‘) 45 StICky ia.lf

Sl o Jsrie 35w Y gb Sodas 1 (605 sba 8 &S ) Olde

(conversion) b -5

S ol gy Js e o olamsl g ly 5 sla oSly 5 oS o s Sl L b gla o3y LS5 Lsy ol
o S sl M rals &t " M0sls sl T ne 4 Job 4 €MbDEA wedS ol 215 4 55 5s)
Olgim b 5 ol (glag o guie «Kim (5,5 sla L3S Jlayl 5 ags sl 45 As o GBI (6, &G, 4, (2003)
gy o S o Ol o7 pln el (oS b kns plonil 355 (K by 25, e

935 6557 tochef « chef ;.7 ,.

O3S CSule 35 s, $SSL o to blade « blade Gl 4J —4xs

0ol 3 pliy ¢ O3l SGly  totext et pliy o e

035 o8 Ll to guilt —guilt ol Lo

055 s s I, S to credential <« credential -~
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(Abbreviation and Acronym) & o319 g § Sl jlais!-.6

0515 03,5 ol S 3 Jale duw 45 ol diine S35 Sl bn 031y il (6l 6 505 By s ge DS 03 S ol S
sla 361 .3 ¢ (SMS) Sl Jlyl 2 ((email) S5 s s T il 039 Jge sl ooy 8 5la OL) >
>Jw\§r_<r_<.u\ouaf,&.&go;u;,;g}&p)ﬁgu&ﬁ,“{@uu;”.(chat rooms) <o
S B2B Jis ish oodss 0dd oS DlalST 5,55 55 YU sus S5 550 4w C)ls-}u; Iy o5 g0
The third generation of (slx 4 3G alS’ L .ol o3 57 14y 55,8 business to business (sl
Mg S a1 a3l ol 5313 3,08 " flse 595 p s Joi " as 5> MObile phone technology

Cﬂ“‘wﬁ'\i3G&L§j&¢-“d‘)~9“J{,b)ﬂ°-\—j

(foreign borrowings) & w5 w2 8-7
oY Gl Sl (Bl 5T ae cpr ¢ s () adyy Ly o0 SIS (eSS OL 53 055 0l ST SLaIST ST
daly pl 53 5 dyls ol ady ) e slao3ls 3 o335 0,508T 6Kin 5 5,15 b dilons b & SLy
lid 0L bl b Soa s Lyl 51 mle 0850 ol e (20 Cis) ol 0l CoF 0L Sy 5 LSS
ol 4 Lot 3 b 5 OWLE 5 psde ¢ (e (sla Dleys (2B ( (Sj a) ki ol odd plalis

Wl ok a5 S ok sl &S 5,05 0,La1 ¢SS o 54 bammy
iy S o Ll odh e s 15 S 4 4 (556« bento
A 8 kil 03 S S ol an 45 (gl ggd 4 5 ol 0 4 8 oWl 0L | Macchiato

el ods w3 8 239 0L a8 wu S 28,5 4 bhuna

(making history) . w )6 Salg> -8

3T o315 am ol DBl 51 s cp3 pn a5 53 5 Ll 4 S LS b ol gl o ge 51 OB 315 5 oo
T 535 0T 5345 515 0,1 2001 Jlo b 033k & 911 .l s o315 48 1 51 chad 5 ground zero
a4 odly GO G5 S 55 edh eynjs Files Slogln s 53 ubol 3500 K eT (65l (555 sl
jtgﬁ.‘uu;sOTJ,JW}(@tﬂ@ouséswr@oug;.\;)oud,wTﬁ.&cM\U{&v\&
1170972000 s 5 o 15 ole s 355 (g0 42555 535 I3l 47 DLl 0 435 30U

e 5 OLSG ST b g aen Ok (2l 53 &8 3503 o)l Lasds a4 IS 2T 51 4o «; ground zero
Wl Lo g o i Olen 5 T3b I al (53655 (sla 72 08 OLSS ST s

S S gladelS S5 4 chad o)l .51 51 2000 Jle 55 K 4l (o) sge Sl y DLzl 4 6315 2 chad
aled Sl Mg g 53 355 (o O S S eoS Fly g oSas b ST 038 g oBn 457 505 0L
S Lis gy e OIS ga3 Oy b i3S e ealinel LSl (Sl 03 pm sl gl oS I Dbl 15T

ol gl 5 iy ot DL Ol 4 oS S G delS ol 1 dm S 6l el b 1 4l L]
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s chad 4dS™ L (gadaze (1o o519 sloul el

ki uns 254G pregnant chad
odes 1254 dimpled chad
sl 2845 hanging chad

Jls ol s« swinging chad

it O 9 Mo S ojly -
o @538 Jl 1S 55 Cogme OB 15 5l ool byme 4 &Sl o OB 31y il sl 0sed gy p Sl e

(the 1900s) 1900 4> -1

Sl gm by S5 0yn ST 53 a8 o bl Ll 5 53 (1819-1901) L, 5 5 aSle 5 .l 1900 JLo
03 B G O3 35 OLyls e o pins O35 1) G 3 Skl pl ) G T ol ¢l e slaie 5uaS
L3 g a1l ol 4y b o3l )3 15355 (Sl 5 e sl a 55305 cans ST L3 ST fams oSl

033 Olomat 0313 (55 (gl L5 5 Lo Lalsn (6505 sl 8l s aeb s = 5o Sulyp s Olysl s oS5 el s
b ool 2 Rl JolS 55h 4 (e 0B B Ll 03 030 o e 3 (0500 55b 4 adis 1L 1890 Lo 55 sy
ol Doty hme 4 3 edd S Bl 3 e 1 oees 130/000 5 il Sler Ko ga5 L s
S8 U 0T Sl 5 cpble Calsne plpl s e o ol o 5 PSS el S 0L el
s~ (radiators) , 545, (dashboards) s, s.415 (big ends) ¢ sl . (sUMPS) |5 ,5” @ccelerators)
windshields (& 1 5> s Windscreens) Ju s 51 sl 4i.i (Speedometers) ;Lo s . (Chassis)
saloons, ) Jows 58,5 o)l Juse sl o sed (landaulette) i ks 5 & sle by s s Calises gl
Sln 2355 05 534 (glaeslr A s 03 oa (MOtOT-bike) &8 L gseagys s LS s (Limousins
oy 45 ((motor roads, Motorways ) s, Jos sl sla esl> 4 3 5 o w2l (hippomobiles) ol sls 4|
l00p ) (i oS sla o3l> 5 (Underpasses) s, 5 5 flyovers) _ims cls Jo L (speed ways)
Ak Lus roads

30 Doy eble w3 Li g 1, 355 (MoOtOr coat ) S usl, .U @utoist, chauffeur) ,s b 5ol
e Sulie 0,5T e O3 (@arage, motor stable) il Lol b 5 5,8 511, i (Rolls-Royce)
25 g pile 3 (day D) w55, i sl s (PETTOI) 555 e oT « (uice)

e 1, draffic police) ¢Sl 5 b 4 5 4l 5 Aized (CA-SICK) 03 udile Ol S 1 Gliesl (4l 5
dezis 4 1y 5l (road SigNS) esl> sle Cudle A5 (g las = (OVerspeeding) 5 ce w5l Cunl o S5
S A (STB s o e iy (S 4 bl o7 (631318 o s

w S 4l 5 0L 51«5 (fuselage) Ll o 4 (aileron) s et (gloglp Cxls 0 dald ans ol 5o
oUW s airline s, plus sleylsa @Erofoil Layise gla L L 4 rhe Joe Ll Sl b ojls 3l pdm Lis
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s~ w aeroplaneist L ;aerial liner ju Ll Jlul Js S Sl 55 ¢ 55 Sl 5 s o315 .pilot
25155 ,,5 0 5 g (gl o 4L2T) hanger o1 (&4 5 flying ground Csds . ol
o5 oW 0 53 8T s s aly ) i sla ks celectrification) cpej s 5s Sl G clpe mes )3
J3 4 1) Ol plas &8 35 b, QUG 31 K S (escalators) s, s ab sy anw s 5 s, Jb= s (tube)
sy (splitting the atom) oT » s 5 b 5 @5 Gl Jl s Olaass (Sb 558 o o
oL «@drenaline) Ju,sT il S| gsl, (decoying) ol ike c(electronic) ¢Sy =i
Ls S50 5,15 (@enetics) ¢ 5 (clone) o is” «(@ntibody)

aerial, ) ;=T (WIreless) w o o8aus (radio) ysly sl ols et 1 6oy SbLS| dals cans Ll
Marconi ) ol 8 i, olea b 1 K5 Sk ctelegram) o S o LIS Lss o 0L 5,5 @ntenna
Al g oo led . Aid C\im w3y Ol 4l I (Marconist ; radio operator) 451, ,4 (gram
(cathode ray tube) ob 5" ansl Y (54 ob S Sl 0315 o2l ee) .S (MArCOND) Jloyl 05 4 15 by
Jl 53 Bl 483 0LL 31 5.3 57 (s Eom (CIGVISION) O 5 55 3520 5 DGl 5550 53 350 5 3 0 ¢l 5]
S 5,548 ool g el K sl 04s esleT Cg (dreadnoughts) Sis o5 ls 288 gl
@ et o(tin hat) s NS (dUG-OUD Fow : ki 0L & 3505 sk 3 dias Ol & gLl 5o 1 35
& «surprise attack) LS s ((firing squad) T 4 s L plisl & - «(NO Man's land) s b
W) o ) b Olsie 4 45 (10 DOMD) 03 87 lskas 5 3 50 (2287 (61 (51 o5l (@A)

ceen 5 (detente) uis; muis war crime) Ko Sl dpacifism) b alo 0 SIS 485 ol 55
s 55l 0b5 ,s (pOgroms) ele J (propaganda) wlels €xpansionism) b as. 5
«line-—bread) oluieins Caw a5 waas ol Ll L3y (SEIVANt problem) ol Kees aliwe 01 5 YL 4ids 51 3!
ool g SLlS &S s el oS ol s (POverty line) i L= 5 (hunger march) ol ) o alks
AT 5 55 4 (SOCIAl security) slal Cusl 5 (Welfare) slaz|

s s (trial marriage) asbsT sl Tloadl a5 (or Il iz sl dlaly 4 Solie s ans ol 5o
COIOUN ) gy &5 L ol a4 (FACIAISM) sy 5155 o35 5 ol odd als basly o Laily, 5,5
white) b cwy dew 5, 5 (Segregation) zss «(ethnocentric) k. i35 «(prejudice
Lsh e 0L 5,5 (SUPremacy

S1939) s b 5o ol @ 2y 1 kil kST sy 83 3 SIS Sl ans ulys o (6355 g
OT e ol 5S” IS5 5 (pSYchoanalysis) 555 oy, Osr (SWdS (eSSl 0L 4 56T aa 5 L .55 (1856
Olsy O SllS sl ol ulitily; ole s 5515 0L > (IDIdO) cwir o5 6 (e 5 (@naysiS)
S 3,5 «masochistic) .> LT «manic depressive) s .5l oy> (NEUrOSIS) (s, sy
G (L3 55 S5 L S 0 515 ol Auls 552 (NATCISSISM) Sains 5 45 ((COMPlEX) o tic (repressed)
Al b jre 5o (SEXOlOQY) bt

de LK 038 Sigelp sl 0Ke o e LT (0 525 4 (CINEMA) Lt ¢ Jlaz| sla il 51 5 S ()
Sl hmmge M5 b g 1o 5 J gt Lot 51 () 4258 53 033 Js o Saloo ol a1y ol oS 0

5 5 G Cambge S5 4 ey 05 483 gl 53 Ll oo 1898 Jlu 55 esas s sl 0181 oy (s
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Moy ohd gla S’ 5 amsle |, Cinematograph theatres) el gls ol OLHIE ale e daw,y
Al 0L s,y (subtitle) . 5 5 5 (Camera man)

L3S o ol o 5w sl 1, (table football) sws Jls s 5 (PING-PONG) Ky Koy ¢ 55,5 Olkaddhe
(permanent wave) _sls 31y 350 gbge 065 . s A 5 b sl sl dounge slit) Higls 5 <57 ols e ol
A S

& ¢l 2= (central heating) 3,2 5 (vacuum cleaner ) 3,k Ll (home helps) s, oL
S5 h s bl (gl L5 S e Sl g 4 L ¢SS Jeyes fluid, floor polish) b eius™ Jsisds
e S oS Gl a s s e el S 0L s, (Oxford marmalade) s, 5.5 5L - 5 (corn flakes)
fast ) ¢ ol balis 5.5 5 as e 0L « |, (Pineapple chunks) LLLLT &S (65l s S s .23
L L s VS S Lol es 5 (Club sandwich) o sl 5 (hot dOGS) s s 052 (2012 L (OO
(meat- lozenges) 5,8 slalde i s cd ) 5l 3105 S Ol pg VS o dm Sbidiy opl L
Gllie .az e (NUN cutlet) Gus ks 5 (Marmite) Ly JlsalS 8 ool jl 4 5 L3 S o eslizul
2S5k o s Ol sy a1y 36 ol , Chow mien G b (oo O F Cadni s (e Sl

5288 o S Sl 3 S e 3 8 e 3 (DG DUSINESS) &F 5 (6l (sl leb I T
S5 seke Sl 5105 ST e 4 (shorthand typists) b w5 uile 4 1, CIlke (€XECUtiVES) O )5 te
Sug,e o Olea L teddy bear o) ol Cogme ofly ¢So o s CaiS (fyrannosaurus ) sy swluls

gl 1y 3 e Sy o G a Ul s S Sl o o8 i 6

(the 1910s) 1910 aas -2

the Great Warn) ¢85, L .S Ko 4 & S 35 ST pa &K Jlujler Aol 595 33 485 )3 02y O3
oks o ;553 15 0L eSSl o ples ekt Do 1918 Ul jtl 5 53 Cgn oy ST &7 Glo ol 5 o
2SS U Ll d ol o 4 NS g eals Cas S 1 3 Ol L Osrhe o 5 Cota S i 5 in g
OLj 4 o 3,05 e DWW atals 53 oo g 68 (o (s 0350 Olss 5 255 53 Goos U esMe Sile ko
My (O L gl Wi At b gh S e e sla oSl G p ke SLLIE ) s S
@l B eSS O Sl s 228 s en Ol b s Al g e Sl 38 s glabey) g
b ¢SKou b 5 b oyl bl SLIT w55 dSSH 0150, (the western front) o 2« sla Ko 53 .azsls
L . (strafed) ol L5 (pipsqueaks)

L ales 5 65,5 oslizul (POISON g@S) o 58 51 L odsl sl b SWIT 1915 JLu 55 Ypres oK s
53 Clalws (51 (@as Masks) JE ws GleSule s b5 O o S5 4 (@as attack) led sbjE
o i 5 &Y 5 S Ol 5o 5K 053 S5 .2ib i 28 (mustard gas) Js 5 sl 8 e b8 L,
to go over the top) :y, 1ss 4 <!, ,Lsl > o5 (Shell holes) s gle J 48 Lu s odd sboul sla
50 3l 55 (LEWIS gUNS) wus o ¢S Tgn b oS (58 L oS gla koo b pionze (85T Law
3,5 5 5 sl 5 (@as gangrene ) 58 b ek f e sl Sl 5L s (shell shock)
o ab gl 5 Zuws 511, (Clearing stations) e LS Gble 5 ol e Glgku sl (trench foot)

the walking wounded) ol;Lil- .55 o3 5, (basket cases) Jls, 5 >3, ol s @mputees)
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(the obalSil s by a5 4SS5 15 s ager 1 4 55 (o o okl LT o5 51487 s gy St
s sl s bl odsl sl s slap S S olIT i, 1916 JL s s £ 5L Blighty)
(ol L Vb y3 .l &S > s 6T o b w e (tANKS) sls eSSb o™ wis il 50 (trenchscope)
dog ) olss 5,5 5 s edalie LB o5 b (air forces ) oism slay,s bw s (air warfare) i des oK
(aerial  lps sl ciE bl wis S o bl Kix 3 1) ege 2B (ACES) o) OLLS ol 5 (fights
(bombers) ls -Sol s s (fighters) s ouSis ola .azmils Kix 53 oge L5 35 FECONNAISSANCE)
Sl U lgT e S1.008 o goee (DOMD bAYS) oo 03ls 0 5 ie desn 53 b SBl ons ol lowl S5l
L wlele 55k o L (anti-aircraft) ois as glo 48 L eds Js bds o clils (camouflage)
53 &S dzdls ol SWIT o2 s (Allies) iin os LT s 3 T (sl (tracer) el 44 ;5 Archibald
Ol Slege .l (@ sUpremacy) ol sir oo lp ¥ b etes 05 Ldx o8
Al e 2L L (salvages) bliul YIS . LuiS b Ces Sl s 55,5 5 i (MUNitioneers)
53 (Profiteers) ol yprssw 5 4 7 o (COUPONS) 1 S L p3,0 S5 .55 ok (rationed) sy o o 14
5w B @ir raid) ol des o e 3 Olells e (6K ¢S5 3 b sl 6l o Ln g Lo s 3 e g
o 4 (blacked OUt)cspe o gals 55 b g 5 Ly Sls, 5o OS5I e SWIT @eps) glss sla
o 5T 50" 3 5b @ sy cpl A 4 OT 51 Al @Del 1918 Jlu el 0350 s (cease fire) w 5T s
P.0W) i el b 5 L5y oile o (duration) oK Jsb 45 457 el s wils ol § (Armistice day)
55 o555 6K a1y s Slenlsn diuily o OULs .28 ) Wis g OT 3wl 31 Sogline olis & Ly
anale (gl 28 b bl pl 53 .(CraSh) wiS b Canl L L 5 (faXD) w8 oS > ik ) 5 (land) &, 5L
A% a3, (League of Nations) L

(S35 b b (COMMISSAN) juaS” (Belshevik) oS sil o5 51 oMl camny 53 I 0315 &5 L
i S 0L 5,15 (SOViet) g5, 55 5 (Leninist) .3 s b «(Trotskyite)

oS 5 483 4 o (MOLOTISM) 55555 31 o3lizal LSl Slkir & i Kir o 3 93555 Cais 5L
Jen sl Bp Mo Jb uds 6l 5 i A (hubeup) GUG o515 L (convertible) S5 S7 Jus sl 55
(one way b ¢ obls 08 515 T ol jan 4 il anw 5 Sl 5 gleialy ol .43 oizd (Klaxon)
< 8 ot jay walkers) bles! o op sle Lo s « (traffic signals) Sasl, sleal, ke s streets)
(traffic olay o, S8l b 5 S b, (PArK) SSasl s 1) Obs 5 sebile Al oo Lk .S 0L 3 05 A& o
S skl jam)

3 0bS pse 5038 oSS (grsms o 4 B L 1) o ol S b 4l il O LIT ode gl
) psle 38 b0 b sl gl 1) 35 (Space-time) sam Hler sl (Soke 4 by cgun 4w b
2 (vitamins) ;b 5 5 (@eNes) o (chromosomes ) ¢s5505,5 <>l

s b oSy 3 Jals oS 0515 1 e 4 sl ans 53 5 3 0t ST sy b S-Sl (ot 03 sl
S fixation) a3 dazs (Oedipus complex ) "C.sl edis” o S5l .dw, 55 (Freudian)
Kb ans ol 53 . Lel 54> 5 (UNCONSCIOUS) o8| 5 56 s 5 ((rEpression) Ss; s (denial)

et 4] gn L 3l S sl 8 IS o g g B Ol s B s Lo o ik OS5 5 s
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«(collective unconscious e o815 (introvert) 1,5 os,s (extrovert) 1,5 0y, Jro ol o)l
3,5 556l ans opl 3 (PSYChe) Ol 5 «(Persona) slezxl ag>s

@ISt dautism) (Sl se s sl 6505 083l B sy o Cwop olis Ol ole lp ans oyl
Sg 483 Cpen US|, (SEX diVE) i bl s (schizophrenia) K8 oly, «(behaviorism)
sbisexual ) 5b i 53 .08, IS el S Ol 2 4 (homosexual 5L uia @ o315 Sk utdns 6 &
Az 45 e (control birth) o1y 0as Sls,b 5 6,8 sk gl LT 3555 4 (Cross dressing) &, Jus

(Cat's ) b zge oo ot sla o315 sl 1y 55 S0 sl Sl oKor 55 o sme 0 8 Ol gt 4 505 5560
5 5w ans I T ol 5,8 - (static) <.l 5 (crystal receiver ) Jk., S o8 whisker
- zsls ;o (Crossword puzzles) ablize Jsde Jo 4 p3 50 (oS o 0358 )3 b mhas g s

S i Sliding Calo (MOVIES) gl sla (ks 35 (CINEMA) Lt g2 510 4 ¢ o508 2 8 o il
(movie ) gla oIS T J s « s(picturedrome) L Il Js1s 55 .55 = e os (talkies) Gbb sl |
ok ¢ wle 5 (picture play) b 5 feature film) s Pl o e ddly e Oludds dtheater
oMo ST bl Ol (movie star L 5 film star) o sowe i 8 5 Lo 1 (WeStErn) gz
I, (cartoon ) o 5,8 ¢ L 5 (newsreel L, topical) = s S il 5 o b kel (Ol 4Mle 5 4
S odalin

(the 1920s) 1920 aas

e 0T 5l @y o 5 Ol o ol Ko gls 3150 5 Sty 5 oy Sl 5 Kl 483 (s 483
i SIS 3l 5 i 1y 305 Oile i) )b Al s s L3 g 03 S b Ol L3S (55 b 5 Ll oobile o7
o2y 5 b Slege 5 (B (@ala &5 0Bl s o3l OuaT 3 s 4 dald L ans pl )3 8T 3) el Ol5 (e b
Jus & el s(flappers ) e sl b 1,08 i ans Ol s 5 (gl ans ol .ias Ol |y J1LEE p s
g @l gk g i s (delish) o el o (sle il i Lsls (oo e 5 p3 0 5 5 s 5 (QOId-diggers) J 5,
s s b ol b @ols pl B Lo pubun (il 3o 55 sl 5 i3l ST (i@ CUDES) 2 S5
3 A (lettuce)

beauty shop, ) b o&z1,T ;5 (beautician) Kul,T sl 3y 405 3,50 5131 jals Sl 4 cpsls
Sy Sy s Gl L5 Sl (beauty queen) oL ables o, 4 s 14, (beauty salon
L 5 shingled) ob,S (g0 2815 .55 Sypo Ssp 5 ex 03, om i < (ace-lifting) o, 50
Al e b sl ol (perm) sls 3 zals b (bingled

5(T-shit) & 2 5 ol en 4 (Levi's) J ,isks 5 (plus four) ., v 5 (Oxford bags) sl e;sS sl sl
St o S 55 s S s)ls 5L « (scanties, teddies) 5 sls U 5 (sweatshirts) wb el s L
Lo 00,5 Gl lor w o g Hlskd sl 055 s 5 5L 1 @S5 Gl (ZIP) 5 Sl eslinad ol 5550 53 an>
ol plawil a3 b 4l OSG 53 15 0T 015 on ¢ e &0 Lmy o8 OT 15ks (sla aaS5 0587 ey 5 3 (s 436 2
(ol 5 g onl dB 5 3 01515 (SEX Appeal) iz 4dlr OAs & ke 5 (SEX) iz Lails) 0)lys S
T b sk (std=sexually transmitted disease) |, ; (v.d.= venereal disease)  ..> s,k

gl dads S sl siS ansler 3 palie oyl (S oy
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del 4 Ko OB Wl jL (dEration) s oy g 2505 5 (AEMOD) (5L s OLY 5 &K OLL Sl
sl bl K 5 (recession) (gslasl 5,87, L Ll Lz g iS5l 35 sls Gl 4 g Jid 5 anslr il
Bl gr Doy 483 4 Ghate 40 bn o315 cal iS5 5, (deflation) ¢, 5 5 (redundant) os

il 3 o DU sl T ans ol Bl 03 s e 5 st Sa) & San S Sile Ml o s
(blackshirts) o Olyld b (national socialites) Juswt b Cawdlwsw .Ai o (Fascism)
ans ol o3l 5l (DUCe) b il s, 5 (gOOSE-StEPPErS) n el oy (putsches) b, ol b
UL

(bacteriological ) le.s K> ((liquidate) il 03, o 5l (totalitarian)  » G cw S
Jed 5l ala o315 Lol yen &8 A3l e an5 la o315 S5s3I (Chemical weapon) ;les sls ~h 5 (warfare
-violence) ciyis pde oy w5 DL 4wy 31 &) el Culles 2 jen (pe@CEFUI COBXIStENCE)
3 gey o015 355 G e o8 55T 5 e ish ) oa ISK linls o dal 0T 3 g (S5 4 S NON
(photon) o5 (proton) o5, «(penicilliny ;dw o nsuling il e SLIS dals caas opl s
eleb 4. (Spacesuit) Lz .U d@stronaut ) s, glas s 5l ol jhe 4 b Gl ol et
Azs ~ s (rocket ship)

£5 A4 s ol ot 8 8 o 0L 514 6l (ODOY) Sy (5ime 4 Logypo cans cale S 5 e
dovy opl p1I b s o GBI cdas plowil DLl &S5 Jin (5l o (325 sl ol Sles &7 S5l bile
Ao gad e alria 5 s b dUsa s 5 )b Dby a2 o) Gl Sl § 0L

road ) b esl> sl 5 (road sense) Susl, oK 5 ool 5 Sl cay05 owlal slo o3lg ans ol s
&4 oS e3> « (hitch-hike) 5 zie g lsw ((hit @nd run) 5, 55 5 05 L8 o OL3 5,05 (safety
M o3l HLS 5 bowy it bsks ¢ (traffic lights ) laal, sl gl (roundabout) «3 ¢ (ring rod)
(@r ) o555 & hlas oty 51, Lisd oo ¢/ (petrol ffiling/gas station ) » 3 . «( White lines
Bl ol by 3 B s er O sl sl Calo 48 e w Lo (terminals

5 33y Gk 5l Jisw (0N the ain os s 2T 63, (News reader) = ..l = «(news bulletin) = -,
Az ans opl gla ol 5l (COMMeENtary) al ; s < (programme) sl ; 5 = 5 «(broadcast) o 5 ; 5
G 1o 05 oy Liw . s (Chaplinesque) cubls ooyl gla anl S gioe 5 ke dals o bt St
L5 e (talkies) GbU sl (L3 6 b o iy

) 5 b 6,8 Szl eeT Jam 4o b 5« (SWO0SES ) o je b B (0,8 i dals Slblss slis 5o
e (SUMMET TIME) e dals a3 (5l 53 & ol K> s zea—(lion s tiger) .55 i - (tigons

.;;;:b‘jj)‘jw})j\o‘je\ifiﬁ\::ﬁ@awg:ﬁloo\:ﬁbjacﬂpu&bC,&L,«s\f

(the 1930s) 1930 aas
,;ma\g,‘cmtouébwmbwjgujgjlM&%\gﬁu.gﬂté,\:}éymm‘wm

s ST (depression) (gslamsl 5585 5 Ol pw b (gl ans g bl 487 28 5 (&) 5l 03 5 o s izl Jl-
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Al Oghe b Sl (o3l 5,5, 35h o ST pss Sler K o ol obiled a3 OLL 4 ole i 5 6345
.55 (SKId rOW) s i 4815 055 JET Ol pu ol 5 S

6"t " o3l 5,5 ¢S (Nazi, 1930) 5L i 5 seb « 0T 53 (hyperinflation) w8 ole ST
dals endSSH 0L 483 OLL b obls sge a1 5T (6 s o5 4 o 3O OLIT e ol g 01 S8 soe
6 sy pled 53 1) o b o3l cal 5l plST 8 oK whoks 4 8 SLITI 0L 51 & ol (gL sls o315
o (Sturmabteilung) 3t <K o (36 ime 4 DrOWNSNINS) L 24 sl 0545 3,5 o sl I
Ca S 5 ssthe third Reich ) o s (il (0T sl -k Gestapo) ,kiS (swastikas) «.Ss
Az a3 opl 55Tl Glaa

ol & 55 (bl Conlan o an3 (3 B S ok 53 Th) e LIS e pal sl Ol e 4 (gL RS O 8 o
Gt 81 e Il o 5 G 5057 o S e 3 O Lb 0355 s 1 & e 483 53 byl 5 o sS pe ldey
ShOW ) 5l 25 sla o sls )3 als sla plgsla b 53,87 oo plitel 1) LET L tal o 3l 1 13085 0 pdE1 . 587
55 r by G & 3ls e 5 4S s (trial

Sler K 0LL 53 & gl o3ls (ils 3 5 (ApPEASEMENt) eis xils &S oT ¢ uledys o5 Cab s
AT 5 g g 4 Jyl

«(COBXISIENCE) (i) ot pae e o (fme (o3 Son dd 5 1y dr (sla o515 sl b Ll o (6ls aimns
5 68z sbis K 5 ¢ (power politics) 55 <l (defence) g «(collective security) e ool
Sl Ko 6l s sl s b SWIT 6l 1y g5 $Kiid sla O >~ ol Js .3 (@ brave new world)
fifth oy O s (o s iy o & b sl 03l i g8 Sl S s e ealT Zals 1939
(stateless ) ke 05 5l 31 (fellow travelers ) zuss.S c.zg 0,46 ,L «(columnists, 1936)
(show-trails) zl 3 sl o€ sls «civil defiance) s & ¢ls ¢ (black-out) sl « persons
germ s S K 5 flak) olps as oSs «(Anderson shelters) ois asle iy 51 le oKaly
(warfare)

kT 3y 4 o an3 3 b (o 8 5l i sl S8 (K (sl (ST 5 Sty 5 ey 3 ke
@b 58 = (05CaN Sl 08, 0 @l 0 35 odkd p3,8 b S 2 olal b Gl sls by i3y
o (0deon) L sle Jlo 4 05,5 &K L 5 —dd (o 1hal (5 a8 sl 5 psle (w38T Lav g &8 S 87
615 Lo 5 b sl ol 4n 58 45T —(SO@P OpEras) Sslgls sla Jbm 5 g5ty sls sl G b Sl A,
T e ls Sl pn 3L (e oly g0 s Gl 4 s gl Sh ks —ud e el GSle Ople s

o bt 5 (Players) o sl S 5l s o 45 4 3l 5l (commercials) & )50 sl ply 5 (request)

Op sl L (b asl Lzl g o ol ) 355 O gee Sla Ol 1T (I il 55 s (tape recorder)
Osr S5l i 55 (live) oy asli 5 il 0T (televise wers) o€ a5 5> 5 wS” Liles | (telecasts)
e wle (BT e5ld (Jae . di e es (platform shoes) ,is3) 28 5 (trouser suit) U il =8
=3 5 oy (lip gloss) I G, ((eye shadow)

o 08 £33 4o )35 gla bl 459 13 65 39 (s5le s SN o (YION) LU ek i 3 K5 05
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8L (5 S5 zucchini L 5 o5,8 courgetle) 5u87 51 .osls Lo s e ls aide ans ol o
Joo s oo eslimal gy O gin S 45 burger o5ls 5l e b e eslizl (pizza) 15y s (Pasta)

5 S 05 55 45 As eslimal S s s 4 cans 0LL s (Cheeseburger,1938) «chickenburger, 1936
Ll o 4 & OWIT "8 pala” ol 511487 55 o e3lizal hAM o315 555 51 hamburger o315 sl KV
20> (Mars bars) oySs b 5 (bubble-gum) wslsT s 4o sl

s (clover leaves) 4 o «(dual carriage way) « b s sla o, &5, 5 ¢Sl 5 5l 51 6,8 o o)
Slele Ol J 8~ sl did ast b (IAY-DYS) ol 2l o gaben (sla SKLST L ela o3l ,US 53 Sl il (1
35 BBl a5 e den Sl d e olinl (parking-meters) s ze 5 ,b 5l b Obls LS 53 jlows Cad 5
B 5 Jo s b3l eSls ol Sl o ple e G 1 Ol &7 ol (Belisha beacons) esly e o sases
NS s 5 IS Gl ol oz w3 8 (Hower Bllisha)s 87 s e 1y o3ly ple bjbs a5 0ldSSl o
e w- Locadle Wng ) pome Sl gla g 8 Ad e eslizul (drunk meten) oews 3l e sl 31 Sl
LS ez 35 pile 40|y — (Learner driver) ;T 5

(nuclear (physics !¢ 58 & i 5 (POSItrON ) o 55 (NEULNNOS) U3 5 5 CaiS dali ¢ ale L I
Sl 51 (1 4ndie 7 ozn (deuterium) Sen 035,45 5 (heavy watern) o T (fission) csisls
(satellite) o,/ sl ((electron micros cope) s S Sy Ko s o3ls 3 Lial g o3l as sl
(PIUtO) 55k pb 4 (s o5l tisls OLE3 a3l 3 1) 55 o 5l (teSt-tube baby) a&ale;T am
Sk s esls (under privileged) cslas o 513l 4 (SOcial service) sla! Glads  slazrl L5 )l
(Washing-up ) ;52 b odle (p3,n oy S LT 5m5 4 (DADY-SItEErS) bn a1 IS (51
a5l 5,05 (electric (blanket 5, s oopils & pf &lz s «sink units) 525 b el> machines
(lavatory) <l s (sl 5 T (senior Citizen) o}l o35 sl 5 atunii 3 51 31 (Gl easS i 0315 0 5 ) sgeien

.43 eslizwl (smallest room) o3l

(the 1940s) 1940  fe> 4o
s 4 dle A8 e 1y b e wlo w5 6550 5 ks g5 1939 Jl £T (leale 3 55 Sl Kr
Flas 515 Kor sl (235 S50 1945 Ul 3 & (ST 5 Lot 53 (31 Lol 55 5l olass|
S PPk K 351 ol e T Il ez D3l SIS 0l Jer 4n3 93 45 iy e 05 (55 p0es
e 09> Sler Ko 505 5 (6l e gl OO am 5 e Ml o (gls (65800 ¢ o135 Slemtd o 5 G5 o
s (war trials) el slealsls b« & 51T s (phoney war) il Ko il b o1y sloul 55 ol jm
oy Jio cOl3L s Jom 5 Glaale (o o315 b 4 S a5 gla & S5 0 Law 5 (ACTONYMS) Lo o315 s 3,258 31 6001
s sl I i 8 5 K (COllaboration) ass b 5T ils (5, final solution) Ll J~
wi el Bliz) OWIT i)l oles oSKiw OB 1940 Jlo 51 Ll 55 .55 5L olss e 130 6306 610 1,
(bOomMb-sites) os; ¢Kim bl .AuS o, 1, 545 545 395 sl sl (bombed-out) o5 ¢Kix  sla o3l 5l
L Ok oS gl G ed S e e b dy aes il b Okl e 8 LT

6l O Lo Ol by o5 o 33,5 1 3,558 b SLIT Ohyles 31 5 1940 Jle 5 0515 ! (cOventrated)
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s Oblas ol & ik (o Ol b SLIT algn s gl Ol 31 1 a8 3 Ol (Kin b 5 S )b oge
S g e 05 S5 (g DS el S eas 43 8 (Baedeker) ol oS il slaal, oS JLw
s e« (Baedeker raids)
bUSS- 1 5 V-15)  cros (sla SIS & jemmn s 0L O3 (slalaglgn 31 Gbls Dby 6l &K 5151 55
agrlsn &y dd o oslizal (lisls o V=1 me b ols opl aen &7 (flying bomb  ; doodlebugs (bombs
03,5 Sl Oliss K Olyss LT (o L3 (Home Guards) "me' Cupie o LGl p3 0 st b
> (make do and mend) 3L ol 5 (cannibalizing)
oo g slalds 51 s 5 b (British restaurants) g J=1s b Ol sw)y 5l dowils o0 e O @l
eslizul s S 5 (national milk) . .5 (Spam 1937) .l =55 W 5 (luncheon meat) s 8 5 8
Ls e 3 1y K 6T slag i (K el 558 o b i (lendHlease) " Ko il el Oley JUi S
B ds Je s Ko Slasl Sl eslizal L 1) Ko (CallFUP) ol Ol 4 ey 3 s slay S
15 5T 6l g et = i oo enlial Ly » 25,1 bw g S - (Sten gun) ¢S cls ke ((bazoOkas)
alis Ll (jEeps) i eslitul b sy i yedis O3k (SAtUration) ail- aes Ol)kes 5 (Napalm)
LS Glas s U1, K (landing craft) 5,5 035 esly o gaie sla 255 5 (dukes) S T
sl ise b s (pathfinders) ;e b s b Coda 0L (paratroops);t = (commandos)
e 1, Ko (Chindits) ol o as s 53 cponin Slag i 5 (el sladly 1 4 LS - (desert rats) )
(psychological = is, sl Ko I L = o sWIT (panzers) olay o,; 5 (e-boats) s a5t
J: s mulberry harbors) st slayds cdawy 13 (D-Day) 546 50 55, 4Kl 6 L3 S 0 o5lizal (Warfare
S Jud Sl S e ks 03lT e ps agr o shn Dl « (ailey bridge) s e
o€ 53,1 Jala & (Holocaust, 1957) =..s" ) » 5 (final solution) g J> ol Ol s bs 56 (genocide)
(extermination  _lael oLils; sla o 53,0 (concentration camps, 1901) sl e OLIL; sl
s ails e300 58 gls LT (Camps
o by ol 350 e 5 ol b s oalli = 9> SBT3 28 Gl (6 )Sen 5 Calee o Ol 3
(e Ol gt 4. ks aas Culys ba o3l
BABS: blind approach beacon system esly le L 51 0LLsG 55 sl Leialy £l 2 ot
BAOR: British Army of the Rhine 1, ;5 & Uk » 25,
PLUTO: Pipeline under the ocean .53l 5 2& b jbs

— S50 28l s g 13 28 M 2l da 4 1943 Ul Sl et 05 55 W o315 w3l 03lizl s
STl alls Slhes G (e Ol e 4 L3 (SlANG) wlale 08 515 51 2 sl Ly 4 ote K g, 5L
«als |, Sl oy i« the Royal Air Force) oSl ol ol s ‘_;,,g.g,.‘ejf.s,s.gpartycu ey
s O3 Sly, cDandits) eis Glewlss s o OUs  2xe (GNgEIS) @ ws alale 0L 26 Lice

% s ((going for a burton) oas s (getting weaving) ods &S > o5l e «(stouging )
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shaky ) « 5l & e Dol (tail-end Charlies) > iy O15L ,u (Prangs) ol sa axile (gremlins)
LB e e L3 g i Sl (5,80 4 b &7 s L 313w sy ol 4 S oyl dOS

55 Lasl 0,8 53 emen 595 mho SISe 5 (MO, 1934) Ol 04s s 5 L 1945-46 (ls JLu s
w2013 585 (transit camps) o€ waly i s seal ys,l 5 (displaced persons) K- & 14T L

Lol o &Ko 1 day sla e 0Ll 5 .05 5 o O 50 L (denazification) ls; s5b diws 0LIT s
o pon gy (S odes 10 sl o 0L 1y 55 o(DADY DOOM ) Wy 5 515 i o8 b pl&es s 5 oS sl sl
(National ) sses Slkdas 5 (National Health) e . 5 (welfare state) b, Clus L
T Lol 53 i e eals p3 0 4 (COMprehensive education ) S&an 5347 LS s Assistance
L e (A1) Sl eSS s Lol an 0 I T I oS lis = b Oles 8 ((Marshal Plan) Jus L
(teenagers) oblsr 5 Lk 5 o (Big Brother) .5, stSis 51w oy 3131 kel b (555 035 <Ko 3Ll
s S o T ot (S5 55 aler bl 5 g e Dy 0K 0L > sy K3 Sl s e 015
5483 sler sl 3 8 e i 5o S 5 s b b 53 4 Lis 5 s 5,5 (cONd WA 5 K
sl b (iron curtain,1920) sl o5, jlas el 53 Syds pl 55 34 S 03 28 5o (EaSE,1951) G5
o35 s e el s 53 i 0287 Ly (DAMDOO CUMAIN) o i 508 &5 5kl 5l 5
Gl byt Jelw 55 05,5 Iy 3,8 dSSH 0L s (apartheid) ssls Laas ads™ s - (terrorist)
s 5 (Security Council) el 1,5 5 (United Nations) Jls ol [la sl bejle cwlow ol 4l
258 e Sl B 5 ke ¢SS5k 1 USCtze ((BENGIUX) oS s 403l b g1 53 ke

5 wslusl (S s aulows (gl S 5 5 (electronic brain) Sy s sael 5 5 geslS 0095 VRSP
w125 o la o3ls (S5s S pate play pale (sl Dy il 53 ols o8 ity L)
Sl i dmemory) absl- (data) b esls (digital) Juss (@nalogue) ¥ JUT icsls Jus
£ 5(punch card ) GITILE (hardware)

) ldd Sl g e A3le 35 4 by e gla Sl 5 A e e ale gla aad (U35 s (SPaCE age) Las e
35 e, (aliens

e bas oy (SSb gl S 5,57 0 2525 (Dlender) 87 bgsus o 1y 355 sl o315 ¢ o1 S 5 me
o Ol S (s s (OID) Lo b izl 5 o 1) O3 g sibile 1 57 5Ll (biFO, ball-point pen)
als Slgs 5 oS 5 (bobby SOX) oS Gle oy L s (pedal pushers) ob S la,lyls dusly

sy 4 (ZOOt sUits) s

(the 1950s) 1950 olxy s

" e ST oy s ks dads o )liss g b Sl e (s Ol 1 @Ko 1 ey sl e 1 aT 5Ll
e $np pl alida 483 53 L Ol ey Oy 13 B s 395 75l 4 1960 ans 53 o855 " 1S 5 e
3331 e 3 (5 aen 3 sale (gl 6y 5l ¢golasl QTOWEN) sy oyl e 28 K5 513 (sl gy 2 3090
5 AT bl ol Wl 3l Gt oLb s i ¢y oo S gn 00 8 )5 a3 515153 Kl By ST
(mushroom cloud) wile 7,6 41 e Cuys ¢ Oluil (63 56 st 5 S5 55 1) (ol s as oo 350 o o
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crlolay ans 53 S5 s g 030 () iy 5 ey Lot (gl e (la 20 1940 das 55 5 OLLS 3 S e
S 550315 2007:135) 05 sl Ol 318 b 45 ) sb 4 LaT oo Sl 4 4l 55 (S5 51 (2o s 25
o3ls s S o T i s BT g 53 b Ol pl e a ks Sl e | (Sils Ol oSS oL (NUKeS)
V) b oSSl cws the H. bombs,1950) S35 e gl cws 0 L3557 o 355 @ ) 355 o e gla
%5 sls o515 .(ICBM, international ballistic missiles) ! s,6 - ¢Szl sla ¢Ka 50 (bombers
S 0 5 overkilh ple 5 «fall-out) (ol cn a5 56 SV g o s g I3l cal Sl eslizal blis 53 5
@b 03,5 s ST (gl s sla 2o 5 )l8 wle ST 5l el &S - cans ol 250 (Mega death) sy
58 » JS& (CND=Campaign for) Nuclear Disarmament) (! «.s OO s sl el Je
53 ki 0335 (gl atan OB Slg 4 il &S (6,458 A il Sl (gl ann o ol 8"‘*‘" = « Unilateralist &I,
JSs the East) 6,4 5« e on (free world) 53T oles o 3 0 Ko (S50 50 3Ll (gl ate) ot
The Iron ) o 5 6,3 5w owal o, e Sl (Warsaw pach) " si,5 ol slas s 5 NATO) sb.cs 8
o~ (kremlinologists) cule S b jsal maaiie Sl 3 Ll o 1) Koder o . L (Curtain
35 0w OBl Cdy e ol 3§ L (SUMMIL) O G (gla il 2357 i o o G358 U 4 Azdls

'

Sy i) "$" da sy I ade G ol ames Ll (dd dal 5 - b
2B g Gl ans Ly s wlse 05 S 01K 511957 Jlu s (SPULNIK) (55,5 85 o) sale (65100 6
S ds a0 OLESL Ll el Hlaglr >l 4 (SPACE TACE) olis ol 434S 55 o )eas K 6T Ol
33 Aiaa gy (COSMONAULS) Ol 5 OleS sl 1K T Ol s ol gl & glas by ol 08,
&l count-down) . Sas piles slilo Jb 53 Sler 08 a5 K ol ansl colomts ans LU sls Jlu
A3 O g 5ol 5l (Dlast-off) ¢S e b,

by-) =5 sla &5, Jlasl sl plnil |, (OPEN heart) 5L b foe Ol ¢ sldd sl oyl b pKen
23315 JUbl s 0 5 o5 o3 (salk vaccine) s oS5 < 5 pl=il transplants) plil 5., 5 (Passes
s

beat ) s, 5 Cwssia Ol s c@ngry young men) Jles sl Ol oy95 ol ans sla Jlu
) 13 ol sl ans 5 ol zel ans 5y (HiDPiES) s » «Hell's Angels) o 08z 3 «(generation
@ 5l ot 0L 51T i & 55 K el 0Ll 5 0L o9 ailale 0L (Ayton, 136) 5, (flick knife
«split the scene) . 05,5 ¢S 5 (way-out) s & 5 cumsc(far-out) sslall G ¢ hows 15 okile &)l
@ gxe 4 (dullsville) :us . = Ville & & s IS L .(see you later alligator) 53, Lil-lus
Craome izl 5 oo ) s Azl Sl e Obler L e O 5 b 2" sxe 4 (SQuUares ville) s’
g5 (top Of POPS) 1, s L o 2l 5 the top ten) ;i KiaTos L 1, 545 (hit parade) sls KT -y 5
Sla g b 5 (SEETEO) s 2l Gla (i (555 1,5 @IDUMS) Olisla T (sla ST szl i (o o ons S
AT i (D) 5 68 se

ol o) izl n 230 4551953 Ul 55 53 Lol e (1B Ol 56 3 485 ol Calae ol
Gl ol Lzl 5 (0 03 50 et 40,2 5 .28 Liles (the DOX) L 5 (§OGGIe-DOX) s 35 oS oS 0 2 55 (555 15
S Ll (CINEMa-SCoPe) o sl L b <5550 (sl 03 5 (65 1) (o loew
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ol ple gl e (IGh-TiSe) sl b Olstle 5y al (o b S ol 5l o (S5 Laea
drip-) " psms sste " Glsh 5 4 @555 S s ey es S5 e (pedestrian precincts)
Osl> i 5 (@il SPray) ge (sl 3l oslizel b 1) 55 (a0 dio Al 5 (0 s @l 3 03 8 S8 (dry
S5 e o3y wlh e 4 1) gl o)l glage s OLBT .axS” (bouffant) Lis s (black-combing)
S Oleally (Tony Curtis) s S

=0 3Ll lalde 1 ol (fish fingers) sl 4.d | (sliced bread) esls 5, Cus OU wdis gl
s 1d o S i 5l 55 ol slalde s e 0y OLLs s (Fast OO) esleT (slalde sl
E prate e b b 5 (tandoori) 55 slalds «(garlic bread) . o «(doner kebabs) s
WoKks) o5

bubble ) ! atus Caiw <Ko 8 (Gla bl g At Comngs ST .Lis g 5355 Sla bk dald 55 s ool
5 L sk (VESPA) Lus Ly (MOPed) 38 5 sa i g Al 5 oo ¢l s (MINIS) o sls usle Ll 5 L (CArS
Jlo Lo g 5l oige (traffic wardens) 1) b s 51 ¢S,k J 287 55 Sl sels (SCOOLEN) A5y 5 o g I b

ey oo oly 3l Sl ans (DEIMISSIVE) (65 5 s o sla

(the 1960s) 1960 Cuads 483

ly hd s 95,5 o w308 5l ol Il L1y 350 &S Sl (ol ans (AYtO, 157) 5 ol I8 4 1960 aas
ol 33 ook (Sla D 5 o Lab SBLEST L ol pes cplad Sl L1y Olas s Jgr das sla a5 sl
SBLEST 5 Slel 5l 0,95 Cpl 53 39 03,8 5L Ll Sk e 53 1y 355 oly 5 5ealS s S o ulusl oy
Sl s e SIS o 53 i L 4 (e K5 (sl it (sl oy Jlis 4 e Ll 0230 s 13
S oy 5 Sl e

3 ST 0Lk 1) 305 30 s L gy 5 ki gy i O3 3505 (golatl (sba o315 5 S 0 LIS (1960 aas 55
b ol sl el 1zl ans ol s cing pss Sl K Jol- IS4k 4 S @CTONYMS) s o315
Sl salem) s, gale (Zip cOdE) s 45" l@SEN) 5 (CODOD) 5 5elS™ 55 J g sS™ OL5 ks S Iy 5 5,8
— oS e O3l bt o Sou 0L 3 1 35 3y s S Oad 5 L 05 5,15 (AWACS) 57157
o 8 Sy S ST e wadvertorial (is 0L 5,0 - B e S alS 55 S 551 S GBS
medical _S ;5 5l - Medevac) .sj sl 5l Jow adss identikit) csls o g ¢ 5,05 ) i
Sl e plslml 4 o S e SLalST pl L S 05 5 (stagflation);,f,b_rl,: ¢.5 s «@vacuation ,
s £ S (Tanganyikas Zanzibar) «.lS” 55 oS5 51 8 LISk Jio Ldd mie baysiS 31 5,
.(Ayto,157)

formate(0s 57 ol action «(a (Bl uvs) ACCESS Oz (SLlS il aslsl sl Sl eslizul b Jod ol i)
Lt 03955 08 315 6K b 4 (5 5ealS & SeMbl 05 7 5,15) keyboard «(os S < j3)
"Wj‘fﬂiﬁd"W@Aﬁ}>ﬁfwﬁ0ﬁ)>m&‘0‘f)’6“fiw‘ﬁééW}rﬁ'*e-\iﬁ—.icsﬁﬂﬁ
ob S cpels (MINIAIESS) o S ol 1T Jas 40 (5558 o Izl MINT W sy 31 ek 23w 32355 St 1960

3 IN W Ll Lol 0,55 a5 o) Euro Eco maxi amidi 3 ks 5 & jle Kos baai iy «miniskirt)
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boasly ne 4 oK 6T (geS sl 51 o 48 laUGh-in calisle 5 Slocas Cois cne 4 lOVE-IN o
Ay il WS OT L Llg 03,348 Sppsb 5 oslyodi) asl, phone-in casl otz 51 457 ol e
o eV N S 5500 53 e e oubis Plas 4 by je o) 8 Cow teaCh-IN s Clazel sit-in cus”
ol o 03U 45T (S Jaa) 5,8 Iy 5,8 " e e ! e 4 e LIB 5 aalST 5 g5 ans ol ys oS Sl (55700
(the new in thing= ..

Al lis 0leS s (singularity) "Jle- ol O seen o 5 s SIS Sl 4 e ol U Ol U hat
Gl Jlo 5 5 8 s ol oSG L 4y i Sligy s s U Wb 4y 5 B8 (o) oSCa s 1961 L5l 5o
OMaT 35,5 Lys 3 cre-entry) s s> 4 <i850 «aunch)os S5 ol e ol o3ls b1y b cans opl (gt
Lad & Sl gz 501 31 J&5 5 Jom gl 2 457 (gl 4t «(MOON-WAIKS) ole o S (55, » 035 p-5 (SPlAsh down)
5,5 LaT (Moon-buggy) ol s S 5 eslizul LB 5,5 5 5 «Shuttle) s si s oslizal

Joo SLIST L0l (S5 5 6l aa 8 8 0 (55 5nlS L sy ieelS (e 1960 ans (555T 5 5 S 5 Ll
A3l e 5 «MOUSe) o)l 52 5+ (data bases) s el oKL «(CUrsors) L o5 «Chips) e «(bytes) <l
ks LxT (peripheral) il- &l s 5 (SOft ware)

) ol sl o3 O (OWNEN) idw p1,T (slas,ls 5 (UPPEN) 5T bli slas)ls 5 seb 055 coys cnl
Sl gl o)lsale 5 5els b s (diazepam ) el 5Ls 5 (valium) el «@ngel dusb L 5 «(purple hearts
sobis | oo (iMmage-makers) _ss.s Ly, »4s «(bleepers, pagers) & el sea&ens ((com sat)
S sl Jb b ks «Chat Shows) sl 38 e mily o (s & Lo sls 55 DL s
(e O 255 5 3305 511 (Phone-ing) .zt Lyl gl 4l «(docudrama) sz sls (Ls «(sitcomes)
K, s e oS eslizal (VIdEOS) s 5 (CaSSEttes) s S| wxdly o 5L Sose 53 st
T Ly ans ol 55 (PAPATAZZI) 54 el o 531 Jis 1551 Jlomir Slditins g (51 45 Jlowir

b 5E SET o 5 K el 55 315 L ) 5 oleil i )15 sih o ans sla AL s |
Sl 04 (tokenism) (5L 2l (@QEISM) (6 5 o ¢ (SEXISM) iz L2ad (s 0315 .55 S 5 Jomes
o 55 b g endangered) Ls 5 as 53 sls 48 (unleaded) o, o5 oo 5 (global village)
LS 0l s, (threatened) wug

o OU 63 (o s 3 0 i 13 558 S Sl 53 350093 1 sy el Jama Slas 3 i ECO
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