[image: image1.jpg]boosters scem 1o attribufe students” failure or success in class o more the “ability” issues,
while the modulars give more the “effort” fredback.
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HYBRID VS. TRADITIONAL BEGINNING FRENCH: A CASE
STUDY

While online foreign-language instruction has been growing in populaity, there is
still an active debate aver the benefits and results of such clusses especially at the beginning
levels. Tn the meantime. hybrid classes were designed to address some of the online
drawhacks. Despite research on hybrid class curriculum and development, we still fack
studies on their evaluation: “there are few empirical studies to date which have assessed the
effectiveness of hybrid online language courses™ Murday, Ushida and Chienoweth (2008) (p.
127).With this in mind. 1 had the opportunity to address this situation in my ewn institution
in the fall of 2611, when | taught 2 sections of beginaing French (FREN 1110). The first
section (24 students) followed the traditional schedule of meeting 3 days a week. while the
second section (20 students) only met twice a week. Both classes had the same textbook,
syllabus, class exams, writing assignment and finals. The principal objective of this
experiment was 1o evaluate and compare hoth classes™ results and performances.  As this
class was the ficst hybrid beginning Frenchi course in our department, we had to adopt an
sppropriafe textbook. lts selection depended on several elements: content, methodology.
and most importantly the instructional technology of its online component. Vista Higher
Learning textbook Promenades with its robust and well-developed Supersite, fulfilled our
criteria.

By the second week into the semester, it quickly became apparent that several
students in the hybrid section felt anxious and confused. The instructional technology in the
online component was not the issse. The class was lacking a clear structure and
organization. Iranically. technology produced the solution. Our course management system,
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[image: image2.jpg]The researcher named the first group of teachers who hold the view that intelligence
s specitic. incremental, and influential in 1.2 a5 “boosters”, becsuse fhey are very sanguine
about inteltigence and its effect on Janguage learning. In the same vein, the second group of
teachers who believed that intelligence is general, fixed, and influential in L2 were labeled
as “gloomers”, because to them, intelligence is non-incremental and influepial in L.2. It
implics that if a language learner is uninrelligent, e teacher cannot help himher. And
Finally, the third group of teachers with the beliet that intelligence is genera), fixed, and none
influential in 1.2, were named as “modulass”. The term is reminiscent of modularity, which
focuses on the independence of intelligence from language.

With respest to the second aim of this studs, caring practices of hoosters, gloomers,
and modulars were clusely observed. The results revealed that boosters showed extrems
care about the low-performing students, provided them with the necessary explanations if
needed, gave them more assignments, |naintained more eye contact with them, ind asked
{hem to have morc participation in class. They generally gave students the “ability”
feedback, such as * you are very smar” Exactly the opposite, the gloomers cared more
about the high-performing students, let them. have more participation in class, maintained
more eye contac with them, and gave them less assignments. Like the boosters, these
feachers provided the students with mors the “ability” feedback. Besides, they generally
ignored the low- performing students, avoided eye contuct with them, and even they did not
care about knowing the names of these students. And finally, the modulars seemed to be
caring about the high and low performing students equally. They generally provided all
students with the “effort” feedback (you should wy harder), disibuted their eye contact
equally, encouraged all leamers to participate, und they were much demanding of low-
performing students in class.

Discussion and conclusion

As already mentioned, this study was first to examine the EFL teacher conceptions
of intelligence, and second o abserve how these teachers care about their students

Regarding the first objective of this study, it was found that iranian EFL teachers can
be classified inte boosters, gloomers, and modulars. Boosters believe that intelligence can be
fporeased, it Is specific, and has mote impact on L2 learning, while gloomers hold the view
that intelligence is fixed, general, having some effects on L2 learning. Moreover, modutars
considered inelligence o be like that of gloomers except that it has no effect on L2
Jearning.

Concerning the second aim of the study, the results of observation revealed the fact
that boosters, gloomers, and modulars performed different caring practices in English
Janguage learning classes. Boosters were found to be very accommodating, helpful,
humanistic, and caring about low-performing students. On the other hand, gloomers were
considered to be heipful and caring about the high-performing students. And modulars were
found to be caring about all stadents in class.

To sum up, boosters and modulars seem to care about low- performing students in
ctass, while gloomers are psssimistic 1o help these stadents. Moreover, gloomers and
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[image: image3.jpg]sharp contrast with the ways psychologists define intelligence. In fa
intelligence refers to the non-expert views of infelligence.

Morcover. a brief overview of intelligence shows that this concept can be considered
as something general (Binet & Simon, 1905) or specific (Gardner. 1983). malleable or
immutable. and influential in language acquisition or non-influemial (modularity account) in
acquiring anothier language (Jarvis, 2005),

Due to the strong ussociation hetween teacher cognition and practices, the researcher
of tite current study has focused on one of these practices (teacher caring). which might have
been given short shrift in language education. Teacher caring is a lerm popularized by
Rogers and Webb (1991) to allude to the teacher-bascd practices that can foster strong
rapport between teachers and their students. Evidentially. a caring teacher respects all
students and displays o sign of bias against low-achicving students. Sinice teacher caring
practices seem to contribute to more educational attainments. research in this domain can be
very illuminating and enlightening

Purpose of the study

As already mentioned. intelligence can he analyzed from different perspectives, ane
of which is the social vne. This aspect of intelligence has been under-researched in L2
studies. Besides. it scems that there is a strang association between teacher cognition and
practices in class. One of these practices in class is the ways teachers care about their
students. With that in mind. in this study, } Jike to answer the following questions:

L What are the EFL teachers’ conceptions of intelligence with respect to fixity.
specificity. and modularity?

2. How do EFL teachers care about high and low performing students?

Methad

In this siudy 20 Iranian EFL teachers (8 males, 12 fomales), teaching at privare
language institutes were interviewed (15 minutes each) to sec whar they think of
intelligence. In fact. they were asked three major questions:

1. Bo you think intelligence is fixed or incremental?

2. Do you consider intelligence as something specific or general?

3. Do you think intelligence is influential in second language learning!

In the second part of the study. 6 teachers (3 males and 3 females) were closely
observed (5 sessions each) to fiud out the ways these teachers care about high and ow
performing students in class,

Results

To answer the first question, some interviews were run. The results of these
interviews revealed that Iranian EFL teachers at private language institutes hold three major
types of beliefs

1. Intelligence is specific, incremental, and influentiat in L2

2. Intelligence is general, fixed, and influential in L2

3. Intelligence is general, fixed, and non-infiuential in L2

. this aspect of
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[image: image5.png]The fact that the English language offers abuadant terms denoting fegal professions
is a manitestation of the developed system of the English Law and its long history.

The results of the study can be applied in the theory and practice of transiation and in
teaching Professional English for Law students.
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SOCIAL CONCEPTIONS OF INTELLIGENCE AND THEIR
INFLUENCE ON ENGLISH LANGUAGE TEACHER CARE
Abstract
The major objectives of this study were first fo delve inta the mindsets of Tranian
FFL teachers on the association berween intelligence and language learning, and secend to
examine the ways these teachers perform diverse caring practices in class. To this end, some
interviews and observations were run te collect the necessary dara. Based on the interview
results, teachers were classified into boosters, gloomers, and modulars. The observation
tesults afso demonsirated that theso teachers cared about their high and low performing
students in a different way, providing them with ditferent types of feedback. Finally, the
tesulls, were discussed and some conclusions were made in the context of language
educaticn,
Key terms: conceptions, intelligence. teacher carc. EFL teachers
Introduction
Totelligence. as a fundamental and controversial topic in psychology. appeared
during the early 19005 to make psychology mare scientific and applicable in education. The
first use of intelligence fests was to identify students who needed educational sssistance
(Binet & Simon. 1905) and the rationale behind thesc tesis was that individuals are
“different” with respect to the amount of intelligence, implying that it plays a nrajor role in
educational attainments. To be more exact, the emergence of 1Q fosts was almost
contemporaneous with the introduction of Pearson product-moment corrclation with its
focus on “vartation” and “difference” of scores along with the emergence of multiple-choice
fesis with the oim of measwing “minute differences™ of individuals' abilities. The
“difference™ and objectivity” discourses of the time which were mpatible with the
principles of positivism in philosophy. behaviorism in psychology, and structuralism in
linguistics aade these tosts more popular with psychologists. politicians, and even
sociologis
In this regnrd, Pishghadam (2012) has considered threc aspects for intelligence:
psychological, political. and saciological. Psychological aspect of infelligence refers to the
ways psychologists define and measure intelligence, which show the expert views of
intelligence. Political aspect of intelligence alludes to the fact that intelligence can be
defined by politicians in a way to be different from the psychological one. This definition of
intelligence is rooted in theries of power and discourse (Bourdicu, 1991, Sacial aspect of
inteltigence refers to the ways laypeople view intelligence in a society. which might be in
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sharp conttast with the ways psychologists define intelligence. In fact
intelligence refers 1o the non-expert views of intelligence.

Moreover. a brief overview of intelligence shows that this concept ¢:
as something general (Binet & Simon, 1905) or specific (Gardner. 198
immutable. and influential in language acquisition or noninfluential (modut
acquiring unother language {Jurvis, 2005).

Due to the strong association between teacher cognition and practice
of the current study has focused on one of thesc practices (teacher caring), v
been given short shrift in language education. Teacher caring is a term
Rogers and Webb (1991) to allude to the teacher-based practices that ¢
Tapport between teachers and their siudents. Evidentially. u caring teac
students and displays no sign of bias against low-achieving students. Sinc
practices seem to contribute to more educational attainments, research in thi
very illuminating and enlightening.

Purpose of the study

As already mentioned, intelligence can be anayzed from different p
of which js the social one. This aspect of intelligence has been under-r
studies. Besides. it scems that there is a strong association between teache
practices in class. One of these practices in class is the ways teachers
students. With that in mind, in this study, I tike to answer the foltewing ques

1. What are the EFL teachers™ conceptions of intelligence with r
specificity. and modularity? .

2. How do EFL. teachers care about high and low performing student;

Method

In this study 20 kranian EFL teachers (8 males, 12 females), tea
language institutes were interviewed (15 minmes_each) to see what
intelligence. In fact. they were asked three major questions:

1. Do you think intelligence is fixed or incremental?

2. Do you consider intelligence as something specific or general?

3. Do you think intefligence is influential in second language learning

In the second part of the study, 6 teachers (3 males and 3 female
abserved (5 sessions each) to find out the ways these teachers care abou
performing students in class.

Results )

To answer the first question, some interviews were ryn,_lhe t
interviews revealed that [ranian EFL teachers at private language institutes |
types of beliefs: . .

1. Intelligence is specific. incremental, and intluential in L2

2. Intelligence is general, fixed, and influential in L2

3. Intetligence is general, fixed, and non-infiuential in L2

219




