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Abstract -
The present study aimed 1o design and validate a “Critical Understanding of the
Giobal Spread of English Scale (CUGSES). To this end. a framework was
fsigned based on the tencts of linguistic imperiatism, English as an International
Language (EIL), and globalization. The scale was then m.: ist(rfd msg:
PRultion of 425 participants, comprising English language teachers in langu:
tifutes, English f«ng“ﬁc \cnrncnpm I o age institutes, parents whose :hvldn:
flended English language institutes. university students majoring in English ar:
ishngjor university profossors. Rasch measurement vas_utlizeq 10
nate the construct validity of the instrument. The results of the RCE
53 sevealcd (hat except for thre items, the scal i unidimensions! 16 HEEE
Sitriato fit 1o the Rasch model, Next, exploratory factor anaysis T
aieled 10 extract the factors underlying the scale. Five cmnw"!:‘dmCe ‘
ed and Iabeled as: domination of English language and culture, P! .1
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and language, age and medium of instruction, native speaker

e of the newly- designed scale in the i

and localization in ELT. Implications
EFL context were then provided.

Key words: Linguistic imperialism; English as an International Language (L)
Globalization; Scale; Validation

Introduction
Since the late 15" century, English has been taught to speakers of other languages
all around the world (Jenkins, 2000). The elobal spread of English has caused
tensions between global and local forces and “has had serious linguistie,
ideological, sociocultural, political and pedagogical implications™ (Sharifian, 2009,
P.1). Two major views have been posed regarding the global spread of English, one.
belonging 1o Crystal (1997) and the other one to Phillipson (1992)

Crystal (1997) associates the dominance of English to the power and perceived
success of the people and nations who speak it and simply to chance. In his view,
English s a neutral tool, without any cultural and political purposes. Phillipson
(1992), on the other hand, relates the power of English 1o the concept of
imperialism. Phillipson believes that the power of the English language, which is
fortificd by English language teaching professionals around the world can be
identified more exactly and scientifically as linguistic imperialism, which he
defines a “the dominance of English asscrted and maintained by the establishment
Endrcs:mmuaus reconstitution of Structural and cultural inequalities between
m’l‘f ‘m:i"d G::W languages” (1992, p. 47). Phillipson (1992) sces a SUOE
lhen ‘hpg ‘mnWee‘nblmgm;uc imperialism and cultural imperialism, Whi
through textbety sy e 19528 8b0UL the culure of English-speaking counties
i sk on other teaching materials. The transmission is done in W8

Jhwural stereotypes and values are shown as universal and superiof
ds & Schmidt, 2002). Accordingly, Anderon

While others as inferior (Richar

talism theory as “an ongoing intellectual shi
in the 19905” (.81) due {0 the challenges it P! S
’ i
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ead of the English language is strong]
e he primary means of human interation ::::u:;glo'baﬁmr
jation (Block & Cameron, 2002) ang i oy 2P a o
nenon (Bourdicu, 2001; 25 cited in Block g Comperl CHAion of s
also sees globalization hand in hand with the Epglic o 2002) SWeeney

nglish cultural ey
rands, - hegemony,

o through the vast range of messages, icons, and by
&

gneofthe maijor and controversial aspects of lobalization s

 hionip between language and culture. The point is Wikl i o

S sbout culural homogenization or cultur) heerogena i)
gaisiean ELT sces the elobal spread of English as a neutral ol faerts
et culures around the orld can exist alone with the sprcad of the angage
Hoveer, those belonging 10 the linguistic_ imperialism camp of thought (e,
Bilipson, 1992; Pennycook. 1994, 2007: Canagarajah, 1999) maintzin that the
dobalization of English and ELT pose a threat to the cultures around the world.
Banycook (2007), for example, emphasizes the importance of understanding the
Klationship between ELT and colonialism in terms of the historical development
OfELT and remarks that this is currently happening through culture presentation
i teaching materials

English as an International Language (EIL) encompasses the idea that English
165 101 belong to any particular country. Therefore, teaching English is nl.:
lmied 10 the presentation of Anglo-American culture, but rather includes i
15’ local culture so that they can use the language (o project ;hﬁ;:m
ity In this line, Brumfit (1995) asserts that “not only has Eng:ll; e
tora i the Jast half century. but scholarship about English hs 850 R
{Malional: the ownership of an interest in English has become WEFC Cup
1) In fact, this is the price English has to pay for becoming n HEp
o2 (Widdowson, 1994). In the same way, McKay (20031_“'551 rmining the
o EIL, learners' local context s of the utmost importance (0,

Pl teaching methodology, linguistic INfOrMAEES i cogpers
i n English language classrooms. Therefor, BAGE . o003)
Vith students® local culture are preferred: l; o use it
English should be in a way that learners WOU E

their own culture.
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The common trend in Iran at present is lowam;,,gv-,\g.
. Private language institutes have mushroomeg gy i
the language is rising day by day amoy

5 i an,
* As an interational
(Caok, 2008), English has m
no xcepion i hs repect. T
jing and learning of Enli
oo e comty,and he nfrest in
people, from young children to adults

Language teaching and learning do not occur inla iy but v;/ﬂhv_n a certain
context. A few studies have been conducted in the Iranian EFL context in order 1
examine the aiitudes that exist towards the different varieties of English or the
effect of the ELT enterprise on the deculturation of Iranian students (e,
Pihahadam & Saboori. 2011 Pishghadam & Sadeghi, 2011: Ghaffar Samar &
Davari, 2011). Some studics have also been done concerning the promotion of
ritical pedagogy in Iranian English classrooms (c.g. Akbari, 2008; Abedhia,
2012). Following the current trend in ELT and the introduction of EIL and
linguistic imperialism as a cover term for critical ELT, the present situation i Iran
needs more investigation with regard to thesc issues. Thus, while most studies in
the field of ELT in Iran deal with micro-level concerns, there is still a dearth of
escarch with regard to macro-level issues and infrastructural matters. It appears
that investigating such issues calls for a standardized instrument. To the best
knowlede of the rescarchers, no instrument has been specifically designed and

valdated in'ran t investgate different groups” perceptions about the global satts
of English

y Purpose of the study
Im following study attempts 1o design and validate a comprehensive scale for the
Iy e ;hlm m:d measure participants' level of critical understanding.
lobal spread of English, i c
L 'elish. Therefore, the present study addresses the
I e e aeniy-designed Critical Understanding of the Global Spread of
2. i SCle (CUGSES) enjoy psychometric Properties?
. e the underlying constructs of CU Gy

Participants
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it students and one English-major ypivers:

R pans comprised 425 individuals e ey e

e They were 120 English language.teachrs'

Janguage institutes, 110 English

B guw Janguage institutes, 100 parents who;

I es, 80 undergraduate university students Majoring
e at Ferdovsi University of Mashhad ang 14

jh leraure or TEFL at Ferdowsi University of vy

it thedemographic information of the

participants,

Table |
3 Participants” information
Institute | Institute Parents

University™ | Universiy

it | Students | Professors

Gender | Male: 364% 3% 3% [58% |

Female 63.6% 5% % A
e 16-350 25-65 18-27  [29-5)

(M=2632) | (M=40.89) q
4321)

Elcation English 15.5% A0 high [ 125% [ 100%
miiiency level/ | i English | clementary, | school freshman, | PhD
Yerofstudy Literatwre | 27.3% lower | diploma. | 15%

or TEFL, | intermediate. | 48.5% sophomore,
33.6% MA | 14.4% Bachelor's, | 40% junior,
in TEFL or | intermediate, | 7.1% 325%
Translation | 40.9% Master's, | senior
Studies upper- 4% PhD

intermediate,

19%

advanced

3l designed in this study originally consisted of 29 MNPt KTy
£ Ting from “Strongly Apree” (0 “Srongly D":ﬁ“;;ﬂ:velnfy
e e middle, S the partiipants were notll el the e
it he Scale was designed i Persian, he PariERS Foch
e any comprehension problems. The total 1€ ¥
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- / Cronbach Alpha.  Afier condue
sgnd salc as 0732 93 eseured B C0% L0y the e
Rasch analysis, rating 0 SR o lapsing up these o categories
Categores 3 a0 & 21 evfore, the scale turned into  4-point Likertseale s
e e category of ™No Idea’. Seemingly, this redundant category sdgs
e b the required information. This finding.further corraborates previoys
e tht the middle category of “No Idea’, “Undecided”, “Neural® in aing
oot leads to category malfunctioning and should be-avoided in rating scale
o anuction (Garland, 19913 Nunnally, 1967). Moreover, there were. three
Inisfitted jtems and thercfore were removed from the scale. In so doing, the
inarament tumed into a 26 flem 4 point Likert scale (See Appendix A), The
reliability of the 26 items was 0.735 as measured by Cronbach Alpha. The
eliabiity of cach factor was also calculated. The following table presents the
results

Table 2

___Reliability of each factor of the scale
Factors Cronbach’s Alpha Nof Items
713
701
690
590
502

wa a0

Procedure
AU first, a checklist of factors reg:
was designed. The checklist incl
English language classes, the rol
in ELT, attitudes towards non-n
cultures. Then based on the ch
developed on a Likert-scale.,

arding the global spread of the English language
luded factors such as the teaching of culture in ‘
le of home culture in English classes, localization
ative accents, and the effect of globalization on
ecklist, for each factor about 2 or 3 items Were
At ;h: t:d, aset of 29 items was attained. FolloWiaﬂg
conducted in order 1 iguities in

items and to ensure the content validity of the sontn 1. :I?lcs :;qu;( language.

teachers, 5 language learners, § 3 i i
01 Endlah a3 PTES. 3 English-najoruniversty St o
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. Subsequently, the data were entered firg into Wij f
yersion 18. Instep versi

&
o measurement wa; miILz:d 10 substantiate the
Sluchanalysis was conducted using Winsteps version 3.74. i %
Hensand 425 persons was subjected o Rasch analysie mg:ﬁ;::':enf:‘::fm A
ot model and assess the unidimensionality of the instrument. If these tests
fied and the assumptions hold, the scale is a unidimensional, Rasch scale '.;:
sand items can be located on an interval scale. The reliability and validity of
lesale were verificd by Rasch Analysis. Next, the data were entered into SPSS
o 18. EFA was run to extract the underlying components. This trne, 36 items
Jie scored according (o the Liker type scale of four points ranging fiom ‘Sirongly
Miseree’ 10 'Strongly Agree’. Higher scores showed higher levels of critical
Slkstanding. The scoring of some of the items had to be reversed, due o having
Milhpositive and negative statements.

€ construct valig ity of the scal

Results
analysis yielded a reliability of .74, a person separation of 1.68 and an item
SPirion of 10.53. The root mean square error (RMSE) for items and persons
0,05 and .20, respectively, which indicate quite precise measurement.

he results of fit statistics in Table 3 show, except for three L ;J)I‘m
55k model following the criteria suggested by Bond and Fox (G007 FEEES
10U fit the Rasch model have infit mean square (MNSQ) = i

Bble range of 0,70-1.30. Misfitting items are signs of multidimetSucy

i infit

o Leviance. As Table 1 shows, three of the 'm";s(givg?i::i;nnﬂx i

Olisige items are i
e acceptable boundary. The thce s Couniies) 15 (The

Htain/Canada/ Australia and is related to
. i tries are:
tbooks developed in native English-speaking °:““ ofthe
Students) and 29 (Speaking English 10 nanve)
YI€ self-confidence than to a non-native speaker)-
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Jtem Estimates and Fit Statistics

Tem | Estimate | Emor | Infit MNSQ
1 20 |05 95
2 30 |05 113
3 05 |05 105
4 10 |05 1.08
5 30 |05 107
6 05 |05 122
7 136 |06 132
8 28 05 125
9 -20 |05 91
10 30 |05 96
11 -05 |05 1.01
12 30 |05 94
13 -05 05 1.06
14 -10 05 94
15 -63 | .06 61
16 30 |05 96
17 -05 | .05 98
18 30 | .05 01
1 031 1205 117
20 S -
. 20 |05 104
= 30 |05 89
2 -05 | .05 99
4 30 |05 78
= -05 | .05 113
A o |os 1.02
05 |05 s
U 101
=28 10 1.39

[able 4 shows category statistics for cach response option. *Cor

Y respondents chose a particular category, summed acro
ervation frequency across categories may i

uniform distributio

fiohss
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king

. central or extrem ;
o P ol or extreme categories, ang
e catenorics” (Linace, 1905, e 2 inadl iy
A obsrvations (or categorics i bimada iy ran IOVt i
dﬁ'} Hhichis an instance of iregular observation distribuyey. ** CHSkores 2

pesge Messur” is he mean of the (it esimte

o chose the corresponding category. For example, the average of 1
ke chose category | on any item in the scale is 3.6 (an:m
507, These values should monotonicaly increase to it tht gen

il estimates choose the higher categorics and vice vess (ont & pb.
Y As Table 4 shows average measures are monotoniclly ncreaing for e
i in v data

peaks
n.

s (in logits) for all persons

Tacgory | Count | Average | Infitmean | Threshold f
square !

T [1070 117 None i

2 3214 =17 96 130

3 x da e 20 ‘

T 3 T2 102 08

S ‘,',‘)74, | E L‘I—I & 112

s greater than 1.40 indicate that the category
5 sed in an unexpected way and there is unexplained randomness in e
Shervations. Mean squarcs less than (60 indicate over-predictability in the data
Bind & Fox, 2007). Table 4 shows that infit mean squares are close (0 their
Klictvalue, i., 1 in these data.

For Likert scales, infit mean square:

i i i respondents &
Rating scalcs imply that as the level of the latent trait increases in F5BE%

Sionshould be observed in the categories of the ating scae E;::!:iclcrf‘:z
€ taling scale s expected to be most probable (10 be. chm:u)m
129 o respondents: persons higher on the tait continuum &% € pe
Slegories and vice versa (Bond & Fox, 2007)-

er
ing one response category ©

eSS e stimated difiulies of obser e . sl

680y below (Linacre, 1999). They are the POt
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cing observed in a category and the category belowjy
10 increase with category values. Sincehe
there is no measure for it .

where the probability of b
equal. Threshold estimates are expected
first category has no lower category,

Table 4 also cxhibits that the thresholds for categories 3 and 4 are disordered,
This has happened because of the imegularity in the distribution of abservations
(Linacre, 1999). Disordering in threshold estimates, ., thresholds. which do
not advance with category values indicate that the category is rarely
endorsed and has a narrow interval on the variable or the “concept is poorly
defined in the minds of respondents™ (Linacre, 1999, p. 114). In order to remedy
the disordered threshold problem the categorics were collapsed up. That s,
Categories 3 and 4 were both scored four and the data were reanalyzed. The results

are presented in Table 5.

Table 5
Rating Scale Statistics afier Collapsing Categories
Category [ Count | Average | Infit mean | Threshold
Measure | square | i
1070 44 118 [ none
3214 17 89 |-145
5973 A7 94 [~
I T 1 S I B Zondl]

In order to identify the subeonstructs of the scale, factor analysis was run for the
26 items with a four-point Likert scale. First, the Kaiser-Meyer-Olkin (KMO)
measure of Sampling Adequacy was employed 1o find out whether employing
factor analysis to extract latent variables was appropriate. The KMO statistic
obtained in this study was .778 and the Barlett's test was. significant (p=.000).
According to Pallant (2007). if KMO is .6 or above and Barletts test value is
significant, the data st is suitable for factor analysis. Therefore, the sample

_sel:_m;ld in this study was adequate for factor analysis. The results are demonstared
in Table 6. 3

Table 6
— KMO and Barletts Test
aiser-Meyer-Olkin Measure of Sampli,
Me e ¢ Adequacy 778
Bartlt's Test of Sphericity — Appro. Chi-Square 2107091
daf 325

Sig. 000
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ble below displays the total variance explained by the five f

o each indbyidusl factor as well: As e LB
40 45.75% of the total varance: Factor 1 explains 11
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4 - 2
msglu, i:,‘n;;n,?:::i dml::nn Was inspected. Varimax with Kaiser Normalization.
i Mponent matrix which g
ppropriately represented the
underlying factor structure. The result of s analysi s shown inToble 8,
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d Components Obtained Via Principal Comy ks
st Loadings PONERt Analysis and their ‘

Component3 _ Componenii————
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Faaly, the factors and their comprising items were analyzed and named. The

: domination of English language and culture, preference

wrds home culture and language. age and medium of instruction, native

ism, and localization in ELT. All the five factors along with their items are.
iglayedin Table 9. The statements of each factor are provided in Appendix B.

Table 9

Five Factors of the Scale
N0 Name “ltems No. of
items
1" Domination of English Language ,13,18,21,22. 8
&Culure ‘

; Preference for Home Culture & 7
§ L 3,4,7,15,16,17.23 4
s 56,914 i

1,2,8,12 3

19.20,26 20,

JrT I -
§ Discussion

itical
e 8 of (his study was to design and validate a SCE A0 ELC
[y "7 of the global spread of English. The overall an8BSI8 €A%y e

TRed that, excepy for three items, the scale is UNIMENOE gy actor

g crifi, Jlish. Secondly-
jox Tical understanding of the global splcadl;)ifn lgani fmc(s of the sl

Carried out in order to extract the under! 4
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hich accounted for 45.75% of the total variance. The

5 factors, Wi ;
o e the concepts underlying cach factor are

extracted factors were labeled. Here,
discussed.

Domination of English Language and Culture g
T actor measures the partcipants” opinions regarding the domination of English

angusge and culture. As mentioned in the review, critical views have been
Iounched into the global spread of the English language. At a macro level, the
slabal spread of English is connected 1o globalization. The items in this factor deal
S ilh the issues of cultural homogenization or heterogenization, the political

interests hehind the expansion of English and the effect of teaching and learning
English on other languages and eultures. especially Persian language and culture
Preference for Home Culture and Language

This factor mainly concerns the prominence of Persian culture and the degree of
presentation of Anglo/American culture in English classes. As raised by Timmis
(2007), to what extent should teachers act as a “trojan horse for the cultural values.
of the native speaker community?” (p. 25). Should English be “Icamt as a tool to
understand or teach the American and British cultural values™ (Kachru, 1991

p.10). One of the most salient kanguage policies implemented in English
classrooms is the use of the learners’ mother tongue (Cook. 2008). The other one is
the extent to which native speaker norms are followed in the classroom. These two
issues are explicitly addressed in items 7 and 15, respectively. As Phillipson (2009)
states, the target norm should be the good ESL user. not the native speaker. The L2
user concept, following Cook (2007) is rooted in difference rather than defici
Accordingly, it recognizes that L2 users are different from monolingual native
speakers and should not be treated as inefficient natives. In the same vein, Cook’s
(1999) multicompetence theory covers the same notion. The nature of the L2 user
entails the following: L2 users have different uses of language from monolinguals,
k2 = "hm a different command of the second and first languages, and L2 users
ave different minds from monolinguals (Cook, 2007). All these involve the
e the learners” first language and a more flexible outlook fowards
Cimﬂffé‘;‘lm::;::iolr:y“;:?n-: is that most English users in Outer and Expanding
- ed English to communicate with native speakers
(Mesthrie & Bh: g

ric & Bhatt, 2008). Moreover, as claimed (2008).

perfectionism in learning and teachi laimed by Akhoondpoor (209!
e o i e ing has significant psychological hindering
ming. Another related concept covered in this factor i





[image: image16.jpg]{,‘ No. 2. September 2013

jzaion of IanEuages. THEre are twg mgjey

el s what Crystal (1997) q

O Ealish the other is whamm!}::?‘ ek e

anguages by English. which is manifesteq Lf:_lhﬂ!e
linguistics. prestige and scientific C“ﬂim;hm,“‘.“!;

! speaking Enalish would have a symbolic g ilibson, 2

Hem 3 deals With the supposed superiority of the o i

Janguages. and item 23 is related to the

B compared o speaking Persian,

1 Lgeand Medium of Instruction
[ facor addresses leamers” understanding with
jng English. its effect on the development of

jan of nsiruction in universities. Although the situations described i three f
e of this factor have not taken place in Tran yet (English being formally
in nursery schools. English being. taught in the first years of elementy
‘oo, English as 1 um of instruction in universities). the respondents®
Jswers reflect their line of thought about the issues.

Nulive Speakerism

fhetem native speakerism was first coined by Holliday (2005). AS mentioned in
Bereview, recently. we have seen the deconstruction of the term native speaker by
uny scholars (c.¢. Cook. 1999: Jenkins, 2000; Canagarajah, 1999). The items in
s fctor deal with the role of native speaker accent, native speaker teachers and
BT materials and methods that are from English-speaking countries. The
:‘mx is closely related to Kumaravadivelu’s (1994, 2001, 2006) postmethod

ORY.

Lalzation in ELT
tion is the corollary to globalization (Block,
g ytog I W ;
ished between two kinds of discourse: authoriative d.wu]r;a,mm :
3 Ylanguage or discourse imposed on persons’, and intemaIF PSSR

» Which is “hybridized and populated With ,‘i‘:;?.,?fféf'fx'?
8 and intentions”, Making (hisdlslmclmnyhc‘::is end, shoul

S8l0SSia in English classes and argued that (0
. uasi
fiom an quthoritative discourse to an internally Per¥

et their own P
860 become 4 tool that students can use 10 €ONSIH :

2004). Bakhtin (1986, p163)
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e ices™ (p. 94). One of the most
identities and preferred voices™ (p. a ¢ m
o rieh losaization can take place is material designing,
ent deals with presentation of home culture in English
ns the capability of Iranian experts in

worlds, preferred _iden
important arcas in ELT i
liem 19 of this compon

language textbooks and item 20 cnnccrlv !
deciding for the county’s policis in English language education. What we should

bear in mind is the unique feature of English classes. where two cultures, i.e. home
culture and foreign culture have dialogue and hence the potential for highlighting
one’s native culture (Pishghadam, 2011), which could be reflected in the material
designing and policy making of the country. Following the line of thought
presented by EIL, English should be used as a language to describe one’s own
culture and concens 10 others (McKay. 2003). In effect. “our zeal for spreading
English needs to be accompanied by concurrent efforts 1o value home languages
and cultures” (Brown, 2007, p. 207). As item 26 of the scale states, teaching and
leaming English should be at the service of projecting our own culture and identity.

Conclusion
In this study, a scale was designed based on the concepts of linguistic impe
EIL and globalization. It was validated by Rasch analysis, and its underlying
factors were extracted by EFA, labeled and discussed. The newly-designed
instrument can have important implications in the Iranian EFL context and can also
pave the way for further rescarch. It is our hope that it will be a step in facing
English and ELT with more critical awareness.

One of the groups whose eritical understanding should be cxamined s teachers.
Since teachers play a central role in the delivery of language instruction, their
beliefs are of high importance. Through awareness of those beliefs, perhaps
teachers can reflect if their current teaching practices are worth maintaining, or
should be adjusted in the light of the current status of English in the world. As
mentioned by Pishghadam (2011), English language teachers can play an important
ole in fostering cultural and national identity in their learners and. this. entails
having a critical view towards the global spread of English. In fact, English
tengusge classrooms have the potental to become sites for enhancing national and
cultural identity if a critical view is taken towards the teaching and learning of the
language (Pishghadam, 201; Pishghadam & Naji, 2013), However, it may be that

- Some teachers do not implement their beliefs in the
Flls§mom“‘dne to some factors, the most important Pbeing the policies of the
nsttutes they work in. Program planners may benefit from this scale iy inereasing
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 Fure research could lead 1o further evaluation and improvement of the scale.
Researchers could continue to carry out thorough assessment of its psychometric
operies. Moreover, new items can be added to make the scale more
wnprehensive. Future studics could use a broader sample population, which
would ensure a higher degree of representativeness. It should be noted that this
sy is one of the few in which parenis™ views were taken into account. It could
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