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The relationship between burnout and
personality
A case of Iranian translation students

Roya Araghian and Behzad Ghonsooly
Imam Reza International University | Ferdowsi University of Mashhad

This study is an attempt to address the issue of examining the relationship
between burnout and personality among translation students. Recent trends
in student/academic burnout have led to a proliferation of studies which
have heightened the need for the exploration of this construct that is well-
grounded in personality influences. Despite increasing concern over these
two concepts, no report has been found so far surveying their association
within the translation discipline. To this end, 73 Iranian translation students
completed a 33-item student translator burnout scale and the 44-item Big
Five Inventory of Personality. This was also accomplished by building a
causal structural model through which the associations among these
constructs were estimated. The results demonstrated that the proposed
model has a good overall fit with the empirical data. Findings further
provide evidence that there are significant correlations between agreeable-
ness, neuroticism, and burnout.

Keywords: translation student burnout, personality, translation practice,
translator’s performance, structural equation modelling

1. Introduction

Translation psychology has been recently a more attractive trend in translatology
trying to divulge the process of translation from the cognitive and metacognitive
perspectives in human translators. In fact, what makes human beings distinctive
from each other is the proliferation of personality patterns which yield individual
differences (IDs) and put the nature of people into a wrapped mystery (Dornyei
2005). Translation studies in Tymoczko’s (2007) assertion can gain extra benefits
from the notions and methodologies derived from personality psychology such as
improving new concepts and modern thoughts. To put it another way, translators’
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personality traits can exert various effects on the translation performance. With
this in mind, the burnout process as a social subject has become a shared problem
in not only most professions and occupations but also educational contexts.
Burnout implies the feelings of tiredness, lack of physical or emotional potential
after involving in an activity, and difficulty in pursuing it. The primary investi-
gations accompanying the work of Freudenberger (1974, 1975) represented that
burnout may worsen the quality of services. In translation domain, factors like
personal, administrative, social, and cultural ones can yield the sense of burnout,
and if distinguished, its occurrence will be controlled. Typically, translating, by its
very nature, is a laborious task which may cause emotional distress and boredom
on translators. In addition, personality of a translator may be an important factor
which may enhance the translation practice. Although some research has been
carried out on the relationship between student burnout and personality, no
research has been found to survey this connection in the educational context of
translation and it is not clear which factors are really involved in. The aim of this
study is to shine new light on these constructs through an examination of burnout
syndrome and five dimensions of personality.

2. Review of the literature

By definition, the term burnout connotes “to fail, to wear out, or become
exhausted by making excessive demands on energy, strength, or resources”
(Freudenberger 1974: 159). By then, burnout concept has been popularized by
theorists as a syndrome which manifests itself in the form of a dramatic end
and chronic response to the ongoing stresses individuals experience in their rela-
tionships with work and its possible problems (Goddard, O’Brien, and Goddard
2006; Schaufeli, Leiter and Maslach 2009). By the development of Maslach
Burnout Inventory (MBI), more specifically, burnout is signified as “a syndrome
of emotional exhaustion, depersonalization, and reduced personal accomplish-
ment that can occur among individuals who do people work of some kind”
(Maslach 1982: 2).

Emotional exhaustion means “the feelings of being overextended and
depleted of one’s emotional and physical resources”. Depersonalization refers to “a
negative, callous, or excessively detached response to various aspects of the job”.
Reduced personal accomplishment is a tendency to develop “feelings of incompe-
tence and a lack of achievement and productivity in work” (Maslach, Leiter, and
Schaufeli 2008: 90).

The main factors boil down to burnout are excessive workload, lack of control
or participation in decisions, value conflict, and lack of reward, community, and
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fairness (Maslach and Leiter 1997). These all run into psychological distress which
can manifest itself as anxiety, frustration, depression, hostility or fear thus to lower
commitment, higher turnover, absenteeism, reduced productivity, low morale,
and lower human consideration (Cordes and Dougherty 1993; Maslach and Pines
1977; Maslach 1978).

Historically being conceptualized as a work-related syndrome, burnout
construct has extended its line of research from occupational contexts like
teachers, doctors, nurses, managers, and psychologists to non-occupational popu-
lations including students (e.g., Gan, Shang and Zhang 2007; Salmela-Aro, Kiuru,
Leskinen and Nurmi 2009; Schaufeli, Martinez, Marquez-Pinto, Salanova and
Bakker 2002; Yang 2004). Although students are not engaged in formal work,
from a psychological perspective, their structured coercive activities like attending
class, submitting assignments, which are directed towards a specific goal like
passing exams, can be considered work (Breso, Salanova and Schaufeli 2007).
With the growing evidence, students are subject to physically, emotionally, and
psychologically challenging experiences thus making them vulnerable to stress
and burnout (Cushman and West 2006; Jacobs and Dodd 2003). Indeed, burnout
occurs in students to substantial levels. More to the point, Pines et al. (1981) found
that in examining and comparing burnout in nurses, counselors, educators, and
undergraduate students, students ranked in the middle to upper levels of the
burnout scale during their learning process.

Burnout among students refers to feeling exhaustion because of study
demands (exhaustion), having a cynical and detached attitude toward one’s study
(cynicism), and feeling incompetent as a student (reduced efficacy) (Schaufeli
et al. 2002). Academic/student burnout can be parallel with occupational
burnout. For that very reason, course stress, course load, or other psychological
variables can lead students to display a state of emotional exhaustion, a tendency
to depersonalization, and a feeling of low personal accomplishment (Balogun
et al. 1996; Lingard et al. 2007; Yang 2004; Zhang et al. 2007). Such similarity can
be traced back to higher absenteeism, lower motivation to do required work, a
higher percentage of dropout, and so on (Meier and Schmeck 1985).

To date, studies into academic burnout have focused more on situational
variables such as overloaded course schedules (Law 2007; Maslach, Schaufeli
and Leiter 2001), school climate (Salmela-Alo et al. 2008), social support (Jacobs
and Dodd 2003; Weckwerth and Flynn 2006), academic major (Bernhard 2007),
and academic achievement (Schaufeli et al. 2002); whereas, few individual factors
have been taken into consideration for instance coping flexibility (Zhang, Gan
and Cham 2007), and personality (Jacobs and Dodd 2003). These all surfaced
mainly the view which holds burnout as a function of context rather than
personal differences.
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At the same time, as claimed by Maslach and Jackson (1981), the psychological
nature of the burnout syndrome was given substance over the physical work envi-
ronment. Interestingly, this has further been substantiated by other researchers
who stated that personality characteristics have bearings on the occurrence of
burnout (Bakker et al. 2006; Baramee and Blegen 2003; Harrisson et al. 2002;
Houkes et al. 2003; Schmitz et al. 2000). The underlying idea suggests that one’s
potentiality to be protected against or apt to burnout is added up to by one’s
personality traits (Bakker, van Derzee, Lewig and Dollard 2006).

Personality, in its broad sense, is described as a combination and interaction
of physiological, intellectual and mental characteristics highlighting variations in
individuals (Costa and McCrae 2000; Eysenck, Wilson and Jackson 2000; Eren
2000; Ewen 2003). The 1920s onwards has seen the rapid developments in the
systematic studies in the field of personality as an autonomic discipline. Several
personality trait instruments were constructed concerning multifarious theories
among which the “Five Factor Theory” or “Big Five” has been of the most widely
used by many researchers like Goldberg (1990); Somer and Goldberg (1999);
Chernyshenko (2001); Kokkonen and Pulkkinen (2001); Storm and Rothmann
(2003); Bühler and Land (2004); Bakker et al. (2006); Kokkinos (2007); Morgan
and De Bruin (2008); Kim et al. (2009); Lent (2010); Swider and Zimmerman
(2010), and Zopiatis et al. (2010). The final Big Five model was devised by Lewis
Goldberg (1992, 1993), and more recently Robert McCrae and Paul Costa (2003).
In this survey, the five dimensions of personality (Big Five) were taken into
consideration which in scholars’ and experts’ view represents general conditions
and verified reliability and validity for conducting experimental investigations.
According to John and Srivasta (1999), the use of the term Big Five does not imply
that personality differences can be reduced to only five traits but these five dimen-
sions represent personality at the broadest level of abstraction. In Table 1, these
primary traits are delineated (Dornyei and Ryan 2015).

Investigations into the relationship between burnout and personality offer
important insights into resolving the personality types more vulnerable to devel-
oping burnout phenomenon. Among the conducted studies in different contexts,
consistency is found far greater between neuroticism and burnout and also extro-
version and burnout (Schaufeli and Buunk 2002). All the same, the evidence
presented thus far supports the distinct connection between burnout and all five
dimensions of personality.

A good example of this can be seen in the positive relationship between open-
ness to experience and personal accomplishment (Storm and Rothmann 2003;
Zellars et al. 2000), agreeableness and personal accomplishment (Bakker et al.
2006), and conscientiousness and personal accomplishment (Deary et al. 1996;
Hochwalder 2006). Likewise, there is a negative relationship between openness
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Table 1. The descriptors of the personality dimensions in the Big Five Model (BFM)
Personality trait High Low

Openness to
experience

imaginative, curious, flexible, creative,
moved by art, novelty seeking,
original, untraditional

conservative, conventional,
down-to-earth, unartistic,
practical

Conscientiousness systematic, meticulous, efficient,
organized, reliable, responsible,
hard-working, persevering,
self-disciplined

unreliable, aimless, careless,
disorganized, late, lazy, negligent,
weak-willed

Extraversion –
introversion

sociable, gregarious, active, assertive,
passionate, and talkative

passive, quiet, reserved,
withdrawn, sober, aloof, restrained

Agreeableness friendly, good-natured, likeable, kind,
forgiving, trusting, cooperative,
modest, generous

cold, cynical, rude, unpleasant,
critical, antagonistic, suspicious,
vengeful, irritable, uncooperative

Neuroticism –
Emotional
stability

worrying, anxious, insecure,
depressed, self-conscious, moody,
emotional unstablity

calm, relaxed, unemotional, hardy,
comfortable, content even
tempered, self-satisfied.

to experience and personal accomplishment (Kokkinos 2007), openness to expe-
rience and depersonalization (Zellars et al. 2000; Kokkinos 2007), agreeableness
and depersonalization (Deary et al. 1996; Hochwalder 2006), agreeableness and
emotional exhaustion (Piedmont 1993), and conscientiousness and depersonaliza-
tion (Kokkinos 2007).

Investigations into personality as a key characteristic in individual differences
have been conducted in translation studies. Reiss (2000) is one of the first figures
in translation discipline who investigated the translators’ personality by proposing
the concept of characterology as a way of establishing “a basic typology for under-
standing and distinguishing the various kinds of human character” (2000: 110).
As Reiss points out, Spranger’s (1920) typology of personality including theoret-
ical, economic, aesthetic, social, aggressive and religious types provides useful
information about the translators’ personality. Reiss notes that some personality
types are more suitable and serve a vital function in translating compared to
others. What is more, “translators do not represent a single “ideal type” but rather
a variety of actual complex personalities” (Reiss 2000: 110). Interestingly, Reiss’s
argument relies heavily on some aspects to address personality. That is to say that
such typology probably overlooks much of the psychological nature of personality.

Barboni (1999, as quoted in Hubscher-Davidson 2009) is another figure who
investigated the behavior and attitudes of translators, gaining much benefit from
psychoanalysis. Although not attested by experimental evidence, her findings
acknowledge that psychological methods and notions are worthy of notice in
translation studies. She furthermore contends that several factors like stress affect
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the translators’ act, leading to the application of some defense mechanisms to
protect themselves.

In all the previous studies, there is no investigation to examine the relation
between student-translators’ sense of burnout and their personality type. As
distinct from such rarity in the studies, what seems particularly noteworthy from
the perspective of translation phenomenon is how to represent and interpret the
burnout concept in accordance with student-translators’ personality characteris-
tics before students set out their forthcoming profession in its broad sense. In
other words, it appears that some research should be carried out to examine how
these constructs interact. Actually, it is the first attempt to test the experience of
burnout syndrome and its relevant level among the translation students. To arrive
at an overall view of such unchartered territory, this study seeks to address the
following questions:

1. Does the newly-made Student-translator Burnout Questionnaire enjoy relia-
bility and validity?

2. Is there any statistically significant relationship between student-translator
burnout and their personality traits?

3. What personality characteristics of the translation students signify translation
burnout?

3. Methodology

3.1 Participants

The participants of the present study comprised 73 BA and MA translation
students of a University in Iran. The criteria for selecting participants of the study
were based on convenience sampling technique (Dornyei 2007). Among them, 36
were females, and 35 males, and 2 did not reveal their gender. Aged from 20 to35,
the students all agreed to take part in this survey. They pass numerous transla-
tion courses ranging from various areas like the translation of literary, political,
press, and economic texts as well as documents and letters, and oral translations.
These courses are taught under different names for example political translation 1
and 2. The students are required to translate texts as tasks per session either in the
class or at home, and also as complementary work for each lesson at the end of the
course. The way these courses are taught and handled can create to some extent
a boring and tiresome atmosphere for most students, particularly when students
find little in these courses to enhance their translation practice. In the hindsight,
most translation teachers are not themselves translators and are not involved in
the translation profession.
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3.2 Instruments

The tools which were used in this survey comprised two questionnaires. One
of them was the Student-translator Burnout Questionnaire (STBQ) (Appendix)
designed and validated by the present researchers based on the key concepts of
burnout provided in the available literatures as well as more or less aspiration
from the Maslach Burnout Inventory-Student Survey (MBI-SS) to be fitted with
the study in the translation domain. It consists of 33 items on a 6-point likert scale
with the whole range of ‘never’, ‘a few times a year or less’, ‘once a month or less’, ‘a
few times a month’, ‘once a week’, ‘a few times a week’, and ‘every day’.

The other tool was the Big Five Inventory (BFI) of personality (Goldberg
1993, as quoted in John and Srivastava 1999) including 44 items divided between
five dimensions of personality: openness to experience (10 items), conscientious-
ness (9 items), extroversion (8 items), agreeableness (9 items), and neuroticism
(8 items). All items begin with an incomplete sentence such as “I see myself
as someone who…” and the respondents were required to choose from among
the descriptive words provided in each question respecting their opinion. More-
over, the questionnaire consisted of a 5-point likert scale encompassing ‘disagree
strongly’, ‘disagree a little’, ‘neither agree nor disagree’, ‘agree a little’, and ‘agree
strongly’. Sixteen items in the scale were reverse-scored. Then, the score for each
of the five sections was estimated alone. In calculating the internal consistency
or reliability coefficient of this scale, the Cronbach’s alpha for the five personality
traits are reported as in the following: extroversion (70.2), agreeableness (72.6),
neuroticism (75), openness to experience (82.1), and conscientiousness (71.1),
which all represent a high reliability of the inventory. Before distributing the ques-
tionnaires, the purpose of the study was explained to the participants and they
were assured that their responses would be treated confidentially.

4. Results

This section begins with the result of factor analysis for the newly-made
Student-translator Burnout Questionnaire (STBQ) and answers the already
mentioned research questions. The first research question was formed to
examine reliability and validity of the STBQ. To assess the internal consistency
or reliability of all questions, a Cronbach’s alpha was applied which resulted in
coefficients of 0.85 for the total number of 33 items of burnout inventory. The
Principal-Component Analysis (PCA) with varimax rotation was also run which
yielded 10 factors. Figure 1 shows the scree test which plots 10 components with
eigenvalues greater than 1 supporting the information measured through factor
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analysis. As some of the loaded factors exerted no remarkable influence on the
rate of changes, some were disregarded while a few were merged together and 4
out of 10 factors were ultimately selected to be labeled and described (Table 2).
The descriptive statistics for the 33 items in student-translator burnout ques-
tionnaire (STBQ) shows the mean, the variance and std. deviation to be 75.61,
498.33, and 22.32 respectively.

Figure 1. Scree plots of extracted factors from principal-component analysis

Table 2. Factors derived and labeled from principal-component analysis
Extracted factors of STBQ

1.Translation practice burnout

2.Positive attitude, interest, and ability in translation practice

3.Burnout when facing translation problems

4. Lack of confidence and anxiety in translation practice

At this point, to answer the question concerning relationship between
student-translator burnout and their personality traits, the Pearson product-
moment formula was used. Table 3 shows the descriptive statistics and the corre-
lation coefficient of the relationship between variables.

As seen in Table 3, the highest correlations belong to burnout with neuroticism
and agreeableness which are of negative and positive correlation, respectively.
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Table 3. Descriptive statistics and correlation coefficients between translators’ burnout
and translators’ personality traits
Variables N Mean SD extro agr cnc neu opn

extro 73 25.29 4.198

agr 73 33.48 5.419   .176

cnc 73 31.49 5.331   .319 **   .499 **

neu 73 22.23 4.686 −.409 ** −.391 ** −.270 *

opn 73 34.78 6.277   .321 **   .639 **   .529 ** −.198

burnout 73  2.18  .783 −.061 −.257 * −.083   .268 * −.100

extro: extroversion; agr: agreeableness; cnc: conscientiousness; neu: neuroticism; opn: openness
* p< 0.05. ** p<0.01.

To find out the structural relation between personality characteristics of the
student-translators and translation burnout, R Project software for statistical
analysis was used to perform factor analysis including exploratory as well as
confirmatory factor analysis (FA) and structural equation modeling (SEM).
Lavaan (Rosseel 2012) is one of the available packages in R which is used for
conducting SEM. By SEM, the relation between one or more independent vari-
ables and one or more dependent variables is examined. In our case, personality
traits and burnout were assumed as the latent independent and dependent vari-
ables, respectively. All 44 and 33 items related to each attribute were also regarded
as the observed variables. Figure 2 represents the proposed model in the present
probe. In this figure, the latent variables are put in ovals and observed variables in
rectangles. The arrows indicate the directionality of relationship.

To examine the validity of the model fit, several fit indices were used to show
the adequacy of the proposed model, like χ2/df, Comparative Fit Index (CFI),
and root-mean-square error of approximation (RMSEA). Since our initial model
did not reach the acceptable criteria for the fit indices, we made some modifi-
cations in terms of the low loading factors to improve the model fit. Of the five
dimensions of personality, only two loaded factors of extroversion were mean-
ingful, accordingly, due to the few number of related items extroversion was
removed. Moreover, a number of subscale items in the other four components
were disregarded. The items retained were 7, 17, 22, 27, 32, 42 for agreeableness;
13, 28, 33, 38 for conscientiousness; 4, 19, 24, 34, 39 for neuroticism; and 5, 10, 15,
20, 25, 30, 40, 44 for openness.
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Figure 2. The proposed model of the relationship between burnout and Big Five
personality traits
Note. BR 1, 2, 3, 4: the extracted factors from the Student-translator Burnout
Questionnaire (STBQ)

The causal relations were once again tested considering the new setting in
SEM. The goodness-of-fit of the model was evaluated in terms of the ratio of chi-
square to degree of freedom as well as CFI and RMSEA which resulted in values
of 1.76, .71, .08 respectively. χ 2 /df was less than the cutoff point of 3; CFI did not
reach the fit threshold; and the value of RMSEA was considered indicative of fair
fit (McCallum, Browne and Sugawara 1996). Figure 3 indicates the final model.
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The regression coefficients were all insignificant since the p value was greater than
.05. Some indices in SEM, in Tseng, Dörnyei and Schmitt’s view (2006), do not
normally conform to the majority trend. Therefore, it can be concluded that the
proposed model had a good overall fit with the empirical data.

Figure 3. The final model of causal relations between burnout and Big Five Personality
Traits
Note. p: items in personality inquiry; TPB: translation practice burnout; PAIATP: positive
attitude, interest, and ability in translation practice; BFTP: burnout when facing
translation problems; LCATP: lack of confidence and anxiety in translation practice.

5. Discussion

The analysis of the burnout scale documented statistically a meaningful internal
consistency for all items and a significant correlation among them as well. The
sequence of correlations was observed high for anxiety and lack of confidence,
translation practice, and low for positive attitude, interest, and ability, and facing
translation problem. That amounted to saying that the student-translators with
high level of anxiety and less confidence in their translation practice confronted
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with burnout more than other student-translators in the reverse mode; and the
impact of two other loaded factors on their development of burnout was tenuous.
Interestingly, the findings of the present study are in a good agreement with
earlier literature that explains stress as a contributing factor in the experience
of burnout (Brewer and McMahan 2003; Friedman 1995; Maslach and Jackson
1981), particularly when it is long lasting and coping strategies fail to manage it
(Głebocka and Lisowska 2007). Notably, stress predicts psychological distress in
students in the form of anxiety as well as depression (Amutio and Smith 2007;
Morrison and O’Conner 2005). Such psychological pressures have to do with
students’ self-esteem (Abouserie 1994, Newby-Fraser and Schlebusch 1997), their
coping strategies (Dwyer and Cummings 2001), and learning process (LePine
et al. 2004) which put them into the feelings of emotional exhaustion, deper-
sonalization (desensitization), and low personal accomplishment (low feeling of
success) (Hendrix et al. 2000; Yang and Fan 2004) or in a word burnout.

Self-confidence is conceptualized as the sense of or belief in certainty in one’s
ability or knowledge to do something and is synonymous with constructs like self-
esteem, self-concept, self-trust, and self-assuredness. In the present study, confi-
dence was a factor whose absence led to the emergence of burnout. In respect of
Bandura’s self-efficacy theory (1995), what one thinks about oneself and believes
in one’s capabilities, which functions somehow as a root in the outset of burnout,
lay the basis for one’s behaviors and activities even as a dominant factor which
can exert a positive or negative effect on their quality and outcome. Overall, this
theory notifies the noticeable bearings of personal beliefs on performance through
improving one’s motivation, facilitating goal-setting, decision-making, and persis-
tence in the face of difficulty (Bandura 1995). Besides that, in attribution theory
(Weiner 2000) the causality of a behavior or an endeavor is described and concep-
tualized by stability, locus, and controllability of a cause. The first refers to the
duration of a cause while the second explains whether the cause is internal or
external, and the last one denotes a person’s perception in having the power to
control the cause. Hence, burnout as the outgrowth of more or less personal atti-
tudes and thoughts can be traced back to the individuals’ attributions of events
and occasions. The source of such individualistic perceptions can be internal or
external, stable or instable, and controllable or uncontrollable. It may also be
claimed that burnout occurs when these self-conceptions and views get out of
one’s control. Altogether, these all explanations imply student burnout concep-
tion, i.e. having a cynical and detached attitude toward one’s study (cynicism), and
feeling incompetent as a student (reduced efficacy) (Zhang, Gan and Cham 2007;
Schaufeli et al. 2002).

The kind and amount of assignments students are required for their course
fulfillment serves a function on the experience of burnout. Overloaded study
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demands can result in the state of being exhausted, depletion of energy, losing
emotional control, developing some negative beliefs both about oneself and
educational environment, and weak performance. Specifically, much evidence has
uncovered the positive relation of workload and the sense of burnout in students
in that the greater the amount of course work, the greater the level of burnout
(Male and May 1997, 1998; Greenglass, Burke and Fiksenbaum 2001; Lingard
2007; Lingard, Yip, Rowlinson and Kvan 2007). In a recent research, West and his
student (2006) tried to find out more about burnout phenomenon in students.
Their findings indicated that about 67% of students experienced burnout and that
among those reported results, assignment overload stood for burnout in a large
part. They concluded overloaded course schedules as the most common source of
major stress in the occurrence of burnout.

Translation is assumed as a higher-order practice comprising complicated
cognitive and metacognitive processes which can singly be accompanied by the
sense of overextended and depletion of energy. In fact, such processes involve
various skills, affective and attitudinal factors (Laukkanen 1996; Tirkkonen-
Condit and Laukkanen 1996), as well as cognitive and emotional experiences
(Hansen 2005; Durieux 2009). Every cognitive and metacognitive process
confronts a series of problems in its course of action entailing decision making
and problem solving. Irrespective of the kinds of problems being either textual,
cultural, or social, the mere translation practice, unless reaching to an effective
and suitable solution, may lead to a sense of burnout in a translator. Although the
link between burnout and translation problem was detected in the present exper-
iment, it fell short of a significant impact.

The results of correlation analysis indicated that among the dimensions of
personality, neuroticism and agreeableness have the highest correlations with the
syndrome of burnout. The SEM analysis also explored the association of person-
ality and translation student burnout. The researchers of the present study set
out to investigate this relationship based on previous studies verifying the impor-
tance of personality traits in accounting for burnout level (Bakker et al. 2006;
Baramee and Blegen 2003; Harrisson et al. 2002; Houkes et al. 2003; Schmitz et al.
2000; Pick and Leiter 1991). The results revealed that of all five personality attrib-
utes of individuals, only neuroticism and agreeableness made a contribution to
the prediction of translation student burnout. The results of correlation indi-
cated that neuroticism had positive and agreeableness had negative correlations
with burnout. In other words, the students who acquire senses of anxiety, stress,
insecurity, hopelessness, instability, and something like these in an unhealthy or
unreasonable way are more likely to face burnout. Conversely, those students who
show friendly, forgiving, trusting, cooperative, modest, and generous characteris-
tics take issue with such experience indeed. At the same time, burnout connotes
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the opposite meaning. To put it another way, it seems reasonable to assume that
burnout comes into being when the person develops a sense of apathy, pessimism,
criticism, and dissatisfaction toward oneself and the immediate environment.

In this survey, no significant correlation and a negative correlation were found
between conscientiousness and burnout and openness to experience and burnout,
respectively. As for openness to experience, some discrepancy exists among the
researchers. To be specific, Bakker, et al. (2006) suggests a generally weak relation
between openness to experience and a dimension of burnout; whereas Storm
and Rothmann (2003) and Zellars et al. (2000) found a positive relationship.
More to the point, Deary et al. (1996) and Hochwalder (2006) uncovered a posi-
tive relationship between conscientiousness and personal accomplishment while
Kokkinos (2007) reported a negative relationship between conscientiousness and
depersonalization. Contemplating the constituent constructs of personality, we
may plausibly conclude that among the population of students participated in this
probe, few represented these two traits.

Besides theoretical contentions, the aforementioned finding is luckily in line
with previous empirical studies. It has been demonstrated that neuroticism
predicts consistently the experience of burnout. Meanwhile, variation has been
detected concerning the relation between burnout and other personality variables.
Evaluating the relationship between personality and burnout among Japanese
nursing students, a significant positive correlation was found between burnout
and scores on neuroticism and significant negative correlations between burnout
and scores on extraversion, agreeableness, and conscientiousness (Takemura et al.
2015). In another research into personality traits and burnout levels of architectural
undergraduate students (Celik and Oral 2013), analysis of the collected data
showed variations in personality traits and burnout levels of students from first
to fourth year and revealed that education process was an important role player
in personality development and burnout levels of students. Emotional exhaustion
was observed together with neurotic personality traits of students. Architectural
students tended to be more open to experience and extraverted as they proceeded
from the first year to final year without having high levels of emotional exhaustion.

All things considered, the experiences students gain during their education
pose huge challenges putting undue stress on them. Based on the personality
features, stress causes students to be exposed to burnout. That is, distinctive types
of personality give various reactions to the perceived stress. Actually, individual
characteristics play a causative or preventative role in developing the sense of
burnout. All in all, the results of this study do explain that neuroticism and lack of
agreeableness are the important predictors of translation burnout. Reconsidering
the burnout attributes in the present experiment, we found that the personality
trait of neuroticism via experiencing anxiety and feelings of inefficacy under the
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stressors of translation performance develop the sense of burnout. It may be that
those translation students who suffer from psychological distresses like nervous-
ness or worry make believe in lack of competence in effective translation prac-
tice thus facing burnout. In contrast, agreeableness stands for the quality of being
trusting, friendly, and helpful. Holding an optimistic view, agreeable students
approach various circumstances willingly and getting along with stressors easily.
In consequence of such pleasing and palatable sentiments, they set out to come
into their own. To put it briefly, this personality attribute permit the suggestion
that the emergence of burnout is least likely; whereas, the students with less degree
of agreeableness and conscientiousness are more probable to face stress, burnout,
and finally attrition (see Deary, Watson and Hogston 2003).

6. Conclusion

Taken together, the findings of the present study put forward the prospect of
developing an understanding of translation student burnout and, accordingly, its
connection with personality traits. Coupled with this, the merit of meticulous
recognition of the burnout process can stimulate proposing and developing inno-
vative strategies for dealing with it in the translation domain. Essentially, inves-
tigating the burnout process can offer forward-looking insights about the behav-
iors that influence learning and performance. First and foremost, the general
consensus is to prevent burnout rather than to treat it after becoming a severe
problem (Maslach 2011). Interestingly, protecting against the threat of burnout has
recently been acknowledged (Ewers et al. 2002).

The evidence has made it crystal clear that stress is the initial step in the
emergence of burnout (Brewer and McMahan 2003; Friedman 1995; Maslach
and Jackson 1981). While stress plays a key role in burnout phenomenon,
distinguishing stressors and trying to reduce or obviate them can support
students from experiencing burnout syndrome. As has been noted, the analysis
of personality attributes provides the benefit of discovering susceptible students
to burnout as well. Allied to the obtained results, neuroticism and lack of agree-
ableness generate the sense of burnout. Not to mention, there is a hope that by
ironing out stressful factors, neurotic trait will get under control. For example,
designing suitable tasks which may take into consideration the relation between
level of difficulty of a translation task and level of ability of translation students
may soften anxiety in a translation class. This is in conformity with flow theory
which postulates that learners can experience optimal learning during tasks char-
acterized by a skills-challenge balance and by a person’s interest, control, and
intense focus (Csikszentmihalyi 1975).

854 Roya Araghian and Behzad Ghonsooly

© 2018. Fédération des Traducteurs (FIT) Revue Babel
All rights reserved



Pivoting around the implications inherent in these two concepts, some sugges-
tions can serve as a useful aid in a translation course such as managing a satisfying
conditions by negotiating better task assignments and adjusting the amount of
workload, encouraging self- and peer-participation, giving effective feedbacks,
selecting the most exciting and interesting texts, improving skills, providing a
purposeful curriculum, signifying the intended aims, and teaching with clarity. By
dint of applying these requirements, it can be assumed that while learners’ agree-
ableness will be increased neuroticism will be decreased. More explicitly, when the
students feel that they have the mastery of their performance by acquiring acad-
emic accomplishment, their level of anxiety and stress is expected to reduce. They
may become no longer exhausted even by heavy workload.

By the same token, when they perceive themselves capable of cooperating
with the course, they do improve solemn commitment in their practice. Conse-
quently, students’ attributions and their immediate environment (curriculum
and classroom) attach fundamental importance to encountering the phenom-
enon of burnout.

Overall, the findings of the current study must be treated with caution. To
the researchers’ best knowledge, this is the first attempt to explore the relationship
between burnout and personality dimensions in an educational context of trans-
lation. Thus, this study should be replicated to find out whether similar results
can be obtained elsewhere. Moreover, this study is limited in two ways. First, the
participants were selected according to available sampling. It should be conducted
again using procedures that allow a higher degree of randomization and ulti-
mately more generalizability. Secondly, this probe was of a quantitative type of
research based on the numerical results produced from a series of conceptual-
izations in the form of specific items in the battery of two questionnaires. More
specifically, use of other methods such as case studies, longitudinal close obser-
vations, think aloud, and new technological tools like keystroke logging and eye
tracking would allow prospective researchers to unveil the riddle of the impact of
variables in question on such multi-faceted activity as translation. Furthermore,
in this study demographic variables were not controlled. This was largely due to
feasibility considerations. If the sample had been restricted to any specific age or
level group, the sample size would not have sufficed for a SEM analysis. Last but
not least, we recommend future research to conduct a longitudinal experiment
with the consideration of other variables at issue for this situation including moti-
vation, growing skills, and coping mechanisms.
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Appendix. A sample of Student-Translator Burnout Questionnaire
(STBQ)

Name: Surname: Gender:

University: Course:

Academic year:
For each question, indicate the score that corresponds to your
response.

0 1 2 3 4 5 6

1 I feel used up at the end of translating.

2 I feel emotionally drained from my translation practice.

3 I feel I am working too hard on my translation practice.

4 I feel frustrated by my translation practice.

5 I feel fatigued when I get up in the morning and have to face
another day on translating.

Résumé

Cette étude tente d’aborder la question de la relation entre l’épuisement académique et la
personnalité des étudiants en traduction. Les récentes tendances en matière d’épuisement
académique ont abouti à une prolifération d’études qui ont renforcé la nécessité d’explorer cette
notion, largement influencée par la personnalité. En dépit d’une préoccupation croissante pour
ces deux concepts, aucun rapport d’étude n’a examiné à ce jour leur association dans la disci-
pline de la traduction. Dans cette optique, 73 étudiants iraniens ont rempli un questionnaire de
33 questions sur l’épuisement académique des étudiants en traduction ainsi qu’un test sur les
cinq grands facteurs de personnalité, basé sur 44 éléments. De plus, un modèle structurel causal
a été élaboré et a permis d’évaluer les associations entre ces notions. Les résultats prouvent
que le modèle proposé présente généralement une bonne complémentarité avec les données
empiriques. Les résultats démontrent également qu’il existe des corrélations significatives entre
l’agréabilité, le névrosisme et l’épuisement académique.

Mots-clés: épuisement académique des étudiants en traduction, personnalité, pratique de
la traduction, performances du traducteur, modélisation par équations structurelles
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