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Scarce studies have been conducted to understand Teachers' spiritual
intelligence, their teaching autonomy exhibited by English as foreign
language (EFL) teachers.This study was conducted to fill this gap by
exploringthe relationship between Iraqi EFL teachers’ spiritual intelligence,
their teaching autonomy. The research was conducted in Al-Diwanieh,
Irag.A total of 60 (35 males and 25 females) Iraqi EFL teachersteachingin
Al-Diwanieh, Iraq participated in this study. The subjects’ age will range
from 23 to 50 years old (their participation criterion is 2 years of teaching
experience). Their academic degree ranged from BA to M.A.Data included
two questionnaires and a written interview:Spiritual Intelligence Self-Report
Inventory SISRI-24 developed by King (2008) was used to measure sampled
teacher’s SI. SISRI was a 24-item (Cronbach's alpha = .92) self-report

measure of Sl. It was consisted of four main constituents including: Critical

DOI: Existential Thinking, Personal Meaning Production, Transcendental

10.5281/zenodo.4619734 Awareness, and Conscious State Expansion. King (2008) reported
Cronbach's alpha of .78 for the first (critical existential thinking) and
second (personal meaning production) component, Cronbach's alpha of .87
for the third component (transcendental awareness), and Cronbach's alpha
of .91 for the last component (conscious state expansion).The Teacher
Autonomy Scale (TAS) developed by Colak (2016) was utilized to measure
sampled EFL teachers’ autonomy. The scale consists of 18 Likert- type
items. There was no inversely scored item in the scale. A total score can be
taken from the scale. Increasing scores taken from the scale means
increasing autonomy behaviors of teachers. TAS had four sub-dimensions
which were teaching autonomy, curriculum autonomy, professional
development autonomy, and communication autonomy.The results showed
that there no was a significant relationship between spiritual intelligence
and teaching autonomy. There was no significant relationship between
spiritual intelligence /teaching autonomyand gender.

Introduction

Within psychological grounds, the concept of “Spiritual Intelligence” (SI), as an offshoot from Gardner’s
concept of intelligence has recently gained popularity and has grasped attention in language domains as well.
Emmons (2000) defined SI as “the adaptive use of spiritual information to facilitate everyday problem solving
and goal attainment”. This is distinct from the broader concept of spirituality which he refers to as a “search for
the sacred,” that is, an experience that is meaningful in itself. Moreover, Emmons adds that SI can be used to
improve the overall quality of one’s life and enhance one’s well-being.Furthermore, he claimed that SI could
bring about personality integration, i.e. “bringing about unity in the person, and rescuing the psyche from inner
turmoil and conflict (Donnel, 2009, p162).In a similar definition that is related to language teaching and
learning, Zohar and Marshall (2000, as cited in, Shahrebabaki) defined Spiritual Intelligence(SI) as “the mental
aptitude used by human beings to address and find solutions to problems of meaning and value, and to place
their lives and actions into a wider, richer, meaning giving context” (p.39 ).Therefore, according to Zohar and
Marshall (2000) when Sl is high, we appear to be intellectual and have the proper behavior, in other words, it
can be stated that the person is in a good mood.Marshall (2000) believed that SI grows and develops with
training and practice and it can be helpful in the era of language learning and the more the learner practices, the
more successful s’/he will be. Besides, it can be learned again, and it can be modified. However, in order to
achieve this intelligence using the practice, the researcher investigates for those capabilities of an individual's
and behavior which indicates the presence of Sl at work and here in the era of teaching the language (Azizi,
2013).

192



193

Furthermore, as a much related variable to the current study, intelligence is amongst the factors which may
affect second/foreign language learning and speed up the process of learning about which there is a debate
among researchers. “Intelligence is the general set of cognitive abilities involved in performing a wide range of
learning tasks” (cited in Ghonchepour, 2018, p. 26). In other words, it is “a general source of aptitude not
restricted to a specific performance area but is moveable to many sorts of performance” (Doérnyei, 2009).
Besides, according to Brown (2000), the term ‘intelligence’ has traditionally been utilized to refer to
performance on certain kinds of tests and assessments measuring linguistic or nonlinguistic abilities.

However, the second variable in this study is teachers’ autonomy that is defined as “the capacity to take
control of one’s own teaching (cited in Nguyen, 2012, p.318)”. There should not be too much interference in the
work of teacher by higher authorities so that teachers may perform their duty without any fear and biased
attitudes on the part of the authorities and independently use their own methods and attitudes to teach as they
like it (Sehrawat, 2014). Pittand Phelan (2008) defined teacher’s autonomy as thinking for his or her own in
uncertain and complex situations in which judgment is more important than routine and cliché situation. For
teachers, the nature of their work and its social context complicates this definition.Teaching involves placing
one’s autonomy at the service of the best interests of children and involves the learners and not being strained
by the outside forces that might hinder the teaching process. On the other hand, reducing teachers’ autonomy
will erode the status of their teaching as a profession, thereby making it less attractive to those who want a
professional career which offers significant autonomy to its members and the learners will no longer follow the
teacher. On the other hand, there is a general role that if students respect somebody and consider him or her as a
source of knowledge then, they will trust him or her for learning. On the contrary, if the teacher’s status is
eroded and destroyed then, it’ll hardly be likely that students can improve their achievements.

Statement of the Problem

Fostering autonomy in teacher education programs is important for several reasons. First, by acquiring
autonomy in their own training methods, teachers can improve their abilities and skills and develop a greater
willingness to learn for themselves and upgrade their skills. Second, the emphasis on autonomy and
independence in their training will help these teachers become confident prospective teachers who can
encourage learner autonomy in their own classrooms. However, regarding this subject, Terry and Neupane
(2008) claimed that “particular dimensions of teacher autonomy might be necessary as conditions for the
promotion of learner autonomy” (p.115).

Furthermore, teachers’ autonomy is essential for ensuring a learning environment that addresses
children’s diverse needs. In other words, as learners require space, freedom, flexibility and respect, the teachers
also require such things in order to successfully shoulder the responsibility and attainment of such autonomy.

In this study, the researcher is dedicated to investigate this problem to make this issue as clear as
possible for both teachers and learners. Unfortunately, the system of administrative hierarchy, examinations and
planning for curriculum reform, all have limited the teachers’ autonomy within educational domains. Thus,
according to them not only should the teachers receive orders and information but also, equally the voice of
teachers should be heard by those in higher positions who often make decisions that affect the immediate
classroom life and culture at school (Victor, 2016).

The Obijective of the Study
The purpose of this study is to find the relationship between Iragi EFL teachers' Sl and their teaching
autonomy and the researcher intends to see if there is any significant relationship between these two variables.

Research Questions
To address the goals of the study, the following research questions were proposed:

Q1- Is there any significant relationship between Iragi EFL teachers' spiritual intelligence and its subscales
(critical existential thinking’, ‘personal meaning production’, ‘transcendental awareness’, ‘conscious state
expansion) and their autonomy in the classroom?
Q2- Do Iragi EFL teachers with varying degrees of Sl and autonomy when encountering educational
challenges provide solutions or merely complain about that problem?
Q3- What is the Iraqi EFL teachers’ attitudes concerning their level of autonomy in the EFL classrooms in
respect to their teaching success?

Research Hypotheses

In respect to the above questions, the following hypotheses are proposed:

Hol-There is no significant relationship between Iraqi EFL teachers' spiritual intelligenceand their autonomy in
the classroom.
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For the second question and third research questions, since it was to be followed through qualitative research
tools, no hypothesis could be provided. Only by posing this question, the researcher tried to see through ways to
check if teachers with higher degrees of (Sl), also take measures in solving some proposed challenges in EFL
contexts or not and also interviewing them and asking about their opinion.

1. Review of the Related Literature
Theoretical background of spiritual intelligence (SI)

Due to the popularity of psychological aspects and its related sub-categories, the concept of Sl has also
gained a prominence. Accordingly, Emmons (2000) originally proposed 5 components for Sl as (i) the capacity
to transcend the physical and material; (ii) the ability to experience heightened states of consciousness; (iii) the
ability to sanctify everyday experience related to God; (iv) the ability to utilize spiritual resources to solve
problems and (v) the capacity to be virtuous. Besides, in another sense, Zohar and Marshall (2000) state “the
intelligence based on that our actions and our lives have been planned in a wider context”. In fact, SI is our
reach to the use of meaning, vision and value in the way that we think and the decision that can be made.

According to Vaughan (2002), SI" is concerned with the inner life of mind and spirit and its
relationship to being in the world." Additionally, the most recent one belongs to King (2008) who viewed Sl as
"a set of mental capacities which contribute to the awareness, integration, and adaptive application of the
nonmaterial and transcendent aspects of one’s existence" (p.56). His suggested four core components for this
term involved: "(1) critical existential thinking, (2) personal meaning production, (3) transcendental awareness,
and (4) conscious state expansion™ (p. 56).

Covey (2002), Sl is "the vital and the essential part of all the intelligences, because it becomes the
source of guidance for the other(s)". Furthermore, Emmons (2000a) defined SI as “the adaptive use of spiritual
information to facilitate everyday problem-solving and goal achievement” (p.854).King (2008) by bringing
evidence from various literatures demonstrated that these components are “mental capacities or abilities, as
opposed to preferred ways of behaving” (p. 57).His first component is defined as "the capacity to critically
contemplate the nature of existence, reality, the universe, space, time, death, and other existential or
metaphysical issues". The second which is ‘personal meaning production denotes the ability to construct
personal meaning and purpose in all physical and mental experiences, including the capacity to create and
master a life purpose" (King, 2008, p.61). The third is ‘Transcendental awareness’ which is "the capacity to
identify transcendent dimensions of the self (e.g., a transpersonal or transcendent self), of others, and of the
physical world (e.g., non-materialism, holism) during the normal, waking state of consciousness, accompanied
by the capacity to identify their relationship to one’s self and to the physical" (King, 2008, p. 64).

As the next authors of the study, Zohar and Marshall (2000)defined Sl as the intelligence with which
we solve problems of meaning, place our actions in a broader context, and decide that one course of action is
more meaningful than another.

Components of S, as defined by Zohar and Marshall (2000), include: (1) the capacity to be flexible,
(2) a high degree of self-awareness, (3) a capacity to face and use suffering, (4) a capacity to face and transcend
pain, (5) the quality of being inspired by vision and values, (6) a reluctance to cause unnecessary harm, (7) a
tendency to see connections between diverse things, (8) a marked tendency to ask why? Or what if? Questions
and to seek fundamental answers, and (10) possessing a facility for working against convention (p. 15).

Leadership and spiritual intelligence
Spiritually intelligent leaders represent more than just a new kind of ideal leadership; they represent a shift in
the paradigm of leadership. This shift affects employees and managers as they transform their standards of
success. No matter what kind of work we perform, it can always be done with heart and soul (Fairholm, 2000).
The new paradigm of spiritual leadership focuses on vision, empowerment, risk, creativity, harmony, trust,
honesty, and compassion. The terms that accompany this new paradigm are spiritual leadership (Wolf, 2004),
moral conduct (Thompson, 2004), authentic leadership (Beagrie, 2005), and ethical conduct (Marques, 2006).
Therefore, leaders and leadership need to feel responsible in all situations and be respected by others (i.e.,
employees). Decision-making must take place through the prism of empathy). Leaders who exhibit grace and
values such as joy, beauty, optimism, and confidence are more likely to inspire their employees. Kouzes and
Posner (as cited in Amram, 2009) stressed the importance of self-orientation—which refers to being
circumspect, possessing clarifying values, being honest, and living in conjunction with these principles and
setting criteria for employees.These are some of the essential qualities of spiritually intelligent leader-ship,
which every good leader should possess and learn to emphasize.

Transformational leadership, particularly the characteristics of idealized influence and inspirational
motivation, is also heavily oriented towards the importance of values, mission, and purpose (Bass &Avolio,
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1994). A spiritually intelligent individual is also inspired by vision and values (Zohar & Marshall, 2000). With
individual consideration, transformational leaders place a great deal of value in one-on-one relationships.

This is also a component of Slplaces a strong emphasis on the interconnections that exist between and
among individuals. This sense of interconnection encourages people to view others as whole people, which is an
important element of individual consideration (Bass &Avolio, 1994).

Spiritual intelligence in EFL classes
Intelligence is “the strongest predictor of our cognitive achievements as well as our school and academic
performance” (cited in Mumel, 2016, p.52). Nevertheless, it is important to realize how we understand our ELT
environment, how we understand the background and meaning of events and incidents, and that we have the
ability to visualize the new steps and open up new possibilities. Emmons (2000) had identified five elements for
Sl includingl) the capacity for superiority; 2) the ability to enter into severe spiritual states of consciousness; 3)
the ability to advance everyday events, and relationships with ‘a sense of the sacred’; 4) the ability to utilize
spiritual resources to solve problems in living; and 5) the measures to engage in some sample honorable
behavior (to show forgiveness, to express gratitude, to be humble, and to display compassion.
The Concept of multiple intelligences (M)

A Harvard psychologist named Howard Gardner (2000) introduced the theory of multiple intelligences
(M) in the early 1980s and challenged the narrow psychometric viewpoint on intelligence which was accounted
as "what the tests test", (Gardner, 2006, p. 64) or "the ability to answer items on test of intelligence" (Gardner,
1993, p. 6).

Gardner’s (1993), theory of multiple intelligences offers a more refined view of intelligence within the

context of this more general definition. He defined intelligence as "the ability to solve problem, or fashion
products, that are valued in one or more cultural or community settings™ (p. 7). Gardner's seven intelligences
(2993) included linguistic logical-mathematical, bodily-kinesthetic, spatial, musical, interpersonal intrapersonal
as in the following:
Linguistic intelligence: includes understanding of spoken and written language, the ability to learn languages,
and the capacity to use language to complete certain goals. Such intelligence comprises the ability to effectively
use language to express oneself rhetorically or expressively; and language as a means to remember information.
However, writers, poets, lawyers and speakers are among those seen as having high linguistic intelligence.

Logical-mathematical intelligence consists of the capacity to analyze problems logically, carry out
mathematical operations, and investigate issues scientifically. It entails the ability to detect patterns, reason
deductively and think logically.

Musical intelligence: involves skill in the performance, composition, and appreciation of musical patterns. It
encompasses the capacity to recognize and compose musical pitches, tones, and rhythms.

Body-kinesthetic intelligence entails the potential of using one’s whole body or parts of the body to solve
problems. It is the ability touse mental abilities to coordinate bodily movements.

Spatial intelligence involves the potential to recognize and use wide space and more confined areas.

Interpersonal intelligence is concerned with the capacity to understand the intentions, motivations and desires
of other people. It allows people to work effectively with others. Interpersonal intelligence relates to one's
ability to deal with others and to "notice and make distinction among other individuals and, in particular, among
their...?.

Intrapersonal intelligence is the intelligence of the self. It’s the ability to decipher and analyze your individual
motives, desires, thoughts, and emotions. Self-reflection, self-inquiry, and self-analysis are all methods of
intrapersonal intelligence. Having this form of intelligence helps you understand what you want, what you don’t
want, and why you are the way you are (Terrel, 2018).

In the mid-1990s, a number of researchers began to discuss the role of one particular characteristic thought to be
associated with quality leadership, i. e., spirituality (Dehler& Welsh, 1994; Fairholm, 1996). Spiritual leadership
theorists sought to better understand how a person’s internal life affects his or her ability to successfully lead
others (Fry, 2003; Hartsfield, 2003).

2. Method
Participants and setting
Sixty teachers who are teaching English as a foreign language in Al-Diwanieh, Iraq, were selected as the
participants of the present study. The subjects’ age range from 23 to 50 years old (their participation criterion is
two years of teaching experience). Their academic degree ranged from BA to M.A.
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Instrument

In this study, the researcher utilized the following instruments:

1. Spiritual Intelligence Self-Report Inventory SISRI-24:developed by King (2008) was used to measure
sampled teacher’s SI (Appendix A). The rationale for the selection was that its reliability and validity has been
established in Iran (Karimi, 2009). SISRI is a 24-item (Cronbach's alpha = .92) self-report measure of SI. It is
consisted of four main constituents including: Critical Existential Thinking (comprised of 7 items: 1, 3, 5, 9, 13,
17, and 21), Personal Meaning Production (comprised of 5 items: 7, 11, 15, 19, and 23), Transcendental
Awareness (comprised of 7 items: 2, 6, 10, 14, 18, 20, and 22), and Conscious State Expansion (comprised of 5
items: 4, 8, 12, 16, and 24).

King (2008) reported Cronbach's alpha of .78 for the first (critical existential thinking) and second (personal
meaning production) component, Cronbach's alpha of .87 for the third component (transcendental awareness),
and Cronbach's alpha of .91 for the last component (conscious state expansion). Item responses ranged on a 5-
point Likert scale from 0 (“not at all true of me”) to 4 (“completely true of me”). The higher scores are
indications of higher levels of spiritual intelligence.

2. The Teacher Autonomy Scale (TAS) developed by Colak (2016) was utilized to measure sampled EFL
teachers’ autonomy. The scale consists of 18 Likert- type items and the scale items could be responded to by
marking one of the options ranging from (1) Strongly Disagree to(5) Strongly Agree (Appendix B). There was
no inversely scored item in the scale. A total score can be taken from the scale. Increasing scores taken from the
scale means increasing autonomy behaviors of teachers. TAS has four sub-dimensions which are teaching
autonomy (comprised of items 1,2,3, 4,7,9,10,11,13,15,16&17) curriculum autonomy(comprised of 5,6,8,12,13,
& 18), professional development autonomy(comprised 0f19,20,21,22,23,24,25) and communication
autonomy(comprised of 26,27,28,29,30,31 &32).

3.A written interview: in a session ten participant teachers were invited to respond to four problematic
questions on four domains including 1) weak students, 2) lack of educational facilities, 3) connection with
parents and 4) assessment.

Procedure

In this study, translated versions of TAS and SI Scales were distributed among the participants who
were English teachers foreign language in Diwanieh, Irag. Besides, an electronic version of both questionnaires
was also created by the use of Google forms, and was sent through email to other participant teachers who were
far away. The two questionnaires were administered through two successive sessions.

In this study, in order to get the required data, translated versions of TAS and Sl Scales were
distributed among the participants who were English teachers foreign language in Diwanieh, Iraq. Besides, an
electronic version of both questionnaires was also created by the use of Google forms, and was sent through
email to other participant teachers who were far away. The two questionnaires were administered through two
successive sessions.Likewise, the participants were informed of their responses’ confidentiality.

In order to draw sound conclusions about the research hypothesis, selecting a proper method for
exploring the distribution of the data and analyzing the results had great importance. Normality of distribution
was also checked. In addition, the correlation coefficient of the two scales was obtained in this study. Besides,
the researcher collected the interview information of ten teachers.As a result, using Strauss and Corbin’s (2006)
content analysis method, the researcher wished to compare the results obtained throughout interview and Sl
questionnaire.

Accordingly, the data obtained in the second phase (interview) were analyzed based on the method of
content analysis via open, axial and selective coding. Teachers’ degree of involvement in four different domains
including encountering with weak students, lack of educational facilities, connections with parents and
assessment was examined after analyzing written interview sheets. Accounts were compared and contrasted
with their degree of SI scores. Degree of teachers’ involvement in the issues was qualitatively estimated through
their responses. In this second stage, teachers’ involvement was based on Deci and Ryon’s (2000; cited in
Skaalvik, &Skaalvik, 2014) definition of an autonomous teacher in which case, they asserted that autonomy
could concern the experience of integration and freedom based on what teachers accept as possible interim
behavior to solve issues in school.

Results

Descriptive Statistics

Phase one:

A) Descriptive statistics relating to the first Spiritual Intelligence Self-Report Inventory questionnaire has
been shown in the following two diagrams. The questionnaire contains 24 items with four subsections: Critical
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Existential Thinking, Personal Meaning Production, Transcendental Awareness and Conscious State Expansion.
The first graph shows the average scores of each person and the second graph shows the average scores based
on gender distribution.

Spiritual Intelligence Self-Report Inventory

3.90 3.85
3.80
3.74 3.73 3.73
3.70 349 3.71 3.70
3.70
3.63

3.60

3.50 3.47
3.40

3.30

3.20

spiritual Critical Existential Personal Meaning Transcendental Conscious State
Thinking Production Awareness Expansion

mfemale mmale

Figure one: Spiritual Intelligence Self-Report Inventory

As it is clear in the second diagram, the average scores for male and female teachers are almost the same, equal
to 3.70 and 3.69, respectively. However, the scores obtained by the female instructors to the questionnaire are
higher than the men just for the subsection of the Conscious State Expansion and lower for subsections.

B) Descriptive statistics relating to the second questionnaire based on gender distribution has been shown in the
following diagram. The average score of female teachers is 3.80, male teachers are 3.66 and the total average is
3.72.

Teacher Autonomy Scale (TAS)

3.85

3.80

3.80

3.75

3.70

3.65

3.60

3.55
total female male

Figure two: the participants' average scores based on gender distribution regarding the second scale

¢) The number of the study samples is 60 people, 35 of whom are men and 25 are women. Besides, 21 male
teachers have B.A degrees and 14" of them have M.A. Also, the female instructors with B.A degree are 15 and
10™ of them have M.A degree, which have been shown in the following two diagrams.
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Figure three demographic information regarding the participants' education and gender distribution
Number of Participants

B male-BA B female-BEA B male-Ma B female-MA

Figure four: circular diagram regarding the number of participants

Phase two:
A) In order to measure the existence and application of Spiritual Intelligence Self-Report Inventory by
instructors, T-Test is used. Since the questionnaire consists of four sections, the T-Test is recalculated for each
section separately and for the whole questionnaire and re-evaluated. The mean score of the first part of the
questionnaire, which includes seven items related to Critical Existential Thinking, is 3.80, the mean score of five
questions of Personal Meaning Production is 3.71, the mean score of seven questions of the third part of
Transcendental Awareness is 3.71, and the mean score of Conscious State Expansion which includes five
questions is equal to 3.54 and the mean for total score of the questionnaire is equal to 3.69. To use the T-Test,
the hypothesis test p = 3 is performed, the result of which is shown in the following table:
According to the results of the table and P-Value = 0.000, the null hypothesis is rejected.

Hpp=3
Since we have p-p 0> 0; therefore, the hypothesis u> 3 is accepted. It means that, the mean scores is
significantly greater than 3, which indicates that teachers use Critical Existential Thinking, Personal Meaning
Production, Transcendental Awareness, Conscious State Expansion, and the Spiritual Intelligence Self-Report
Inventory in general.

Table 4.1
One-Sample Statistics
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N Mean Std. Deviation Std. Error Mean
Critical Existential Thinking 60 3.8024 57990 .07486
Personal Meaning Production 60 3.7167 47485 .06130
Transcendental Awareness 60 3.7190 57382 .07408
Conscious State Expansion 60 3.5400 .52889 .06828
spiritual 60 3.6971 .35430 .04574
Table 4.2.
One-Sample Test
Test Value
=3
Sig. (2- Mean 95% Confidence Interval of
t df | tailed) Difference the Difference

Lower Upper
Critical Existential 10.718 | 59 .000 .80238 .6526 | .9522
Thinking
Personal Meaning 11.691 |59 .000 711667 .5940| .8393
Production
Transcendental 9.706 | 59 .000 .71905 .5708 | .8673
Awareness
Conscious State 7.909 | 59 .000 .54000 4034 | 6766
Expansion
spiritual 15.240 | 59 .000 .69710 .6056 | .7886

B) The mean scores obtained in the Teacher Autonomy Scale (TAS)were 3.71. It was used to check for
autonomy between instructors as before the T-test. For this purpose, the hypothesis i1 = 3 was tested. According
to the results of the table and statistics, P-Value = 0.000, the null hypothesis is rejected.
H 0: n = 3
Since p-p_0> 0 hence the hypothesis u> 3 is accepted. That is, the average score is significantly greater than 3,
which indicates the existence of Autonomy.

Table 4.3
One-Sample Statistics

N Mean Std. Deviation Std. Error Mean
Autonomy 60 3.7176 43951 .05674
Table 4.4.
One-Sample
Test
Test Value =
3
Sig. (2- Mean 95% Confidence Interval of the
t df tailed) Difference Difference
Lower Upper
Autonomy 12.647 59 .000 71759 .6041 .8311

C) In order to examine the differences in Spiritual Intelligence Self-Report Inventory between male and
female teachers,Independent T-Test was used. First, descriptive statistics are presented and then their equality
of variance is examined.

Table 4.5.
Group Statistics

sex N Mean Std. Deviation Std. Error Mean
spiritual male 35 3.6919 .30019 .05074
female 25 3.7043 42526 .08505
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According to the information provided throughout table above, the mean score for male teachers was 3.69 and
for female teachers was 3.70. One of the assumptions of the Independent T-Test was the equality of variances,
for which Levene's Test had been used.

Table 4.6.
Independ
ent
Samples
Test
Levene'
S Test t-test
for for
Equalit Equali
y of ty of
Varianc Means
es
95%
: Confiden
S('zg Mean Esrtrdo'r ce
F Sig. t df - Differen ; Interval
taile Differen
d) ce ce qfthe
Differen
ce
Lower Upper
Equal
spiritual | Va"anc 0.04 0.89 . 0.174
es 4.332 > -0.133 58 5 0.01242 0.09356 | -0.19970 86
assume
d
Equal
varane 4050 | 0.90 . 0.187
es not -0.125 5 1 0.01242 0.09904 | -0.21251 66
assume
d

According to the test results, the confidence level is sig = 0.042, which is less than 0.05, and it is not possible
to assume the variances of the two groups together, and therefore the second row of the table is used. According
to the second row of the table and p-value = 0.901, which is more than 0.05, it can be said that there is no
difference between male and female teachers in their using Spiritual Intelligence Self-Report Inventory.

D) In order to investigate the difference between Autonomy of male and female teachers, Independent T-Test
has been used. First, the descriptive statistics are presented and then their equality of variances is examined.

Table 4.7
Group Statistics

SeX

Mean

Std. Deviation

Std. Error Mean

Autonomy

male

35

3.6571

.38713

.06544

female

25

3.8022

49976

.09995

Table
4.8.

Independ
ent
Samples
Test

Levene
s Test
for

t-test
for
Equali
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Equalit ty of
y of Means
Varianc
es
95%
. Confiden
S('Zg Mean Esrtrdo'r ce
F Sig. t df ! Differen . Interval
tailed Differen
) ce ce of the
Differen
ce
Lower Upper
Equal
varianc - - -
Lo e 2001 | %1 126 58 92 | oaas0 | 0N | gg7ap | 0084
y 63 10 0 13
assume 7 8 8
d
Equal
varianc - - -
es not 121 | 4331 021 45y | 011941 ag5q | 0095
59 31 7 79
assume 4 8 5
d

According to the test results, the confidence level is sig = 0.163, which is more than 0.05, and it can be
accepted that the variances of the two groups are equal and the first row of the table is accepted. According to
the first row of the table and p-value = 0.210, which is more than 0.05, it can be said that there is no difference
between male and female teachers in terms of Autonomy.

As far as the age and experience of individuals are effective in the teaching method, etc., so the difference
between teachers in Spiritual Intelligence Self-Report Inventory and Autonomy can be examined according to

the teachers' age.

In respect to the fact that the mean age for teachers selected in research is equal to 37.6, they

can be divided into two groups with less than average and above average age and the difference in the scores of
the two questionnaires according to the two age groups using the Independent T-Test can be examined. First,
descriptive statistics are presented and then their equality of variance is examined.

Table 4.9.
Group Statistics
age N Mean Std. Deviation Std. Error Mean
spiritual below average 28 3.6957 .31286 .05912
above average 32 3.6984 .39200 .06930
Autonomy below average 28 3.7103 .39670 .07497
above average 32 3.7240 .48009 .08487

According to the table (4.9), the average score of Spiritual Intelligence Self-Report Inventory for teachers with
lower or higher age was obtained 3.69. Also, the average Autonomy is 3.70 for teachers with an average age
0f3.72. In fact, one of the hypotheses of Independent T-Test is equality of variance, for which Levene's Test has

been used.
Table 4.10
Independe
nt
Samples
Test
Levene's
Test for t}tgrst
Equality Equalit
Va?i];nc y of
es Means
Sig. Mean Std. 95%
F Sig. t df (2- Differen Error Confiden
tailed ce Differen ce




202

) ce Interval
of the
Differenc
e
Lower Upper
Equal
varianc
spiritual | es 0839 | %% | 0020 | 58 0977 -0.00272 | 009247 | -0.18782 | 0%
assume
d
Equal
varianc
es ot 0030 | >'>% 0976 | 000272 | 000109 | 018509 | 17
assume
d
Equal
varianc
Q;m“o es 0009 | % | 0119 | 58 | 0906 -001364 011470 | -024323 | %%
assume
d
Equal
varianc
es ot 0120 | 7% 10905 | -0.01364 | 011324 | -024033 7L
assume
d

According to the test results, the level of confidence for both cases is more than 0.05 and it can be accepted
that the variances of the two groups are equal and the first row of the table is accepted.Then, based on the first
row of the table, p-value for Spiritual Intelligence Self-Report Inventory and Autonomy is equal to 0.977 and
0.906, respectively, which is more than 0.05. So it can be said that there is no difference between teachers in
terms of age.

A written interview

The four questions of the semi-structured interview included:

As a teacher,

1) What do you do if you face a problem such as the very weak students?

2) How do you make the school heads satisfy to obtain the required facilities for the students?

3) To what extent do you think you are successful in making the relation with learners' parents and how you can
have a good relationship with parents to solve students’ problems in their learning challenge?

Having the interview data being analyzed, in the qualitative phase of the study it was found that all of the
teachers with high Sl declared.

These three questions were recommended through counseling with some of the Iraqi experienced teachers in the
Ministry of Education with at least twenty years of experience in teaching English language. Therefore, some
different aspects like teachers’ concerns were included in the questions including 1) working with weak
students, working with provided facilities, having relationships with students’ parents and assessment. This was
just to incite interviewed teachers to talk about the probable problems and their formulation and/or initiation of
possible responses on their part were analyzed to see how teachers with higher and lower Sl react to the
questions.

Q2: Do Iraqi EFL teachers with varying degrees of SI and autonomy when encountering educational challenges
provide solutions or merely complain about that problem?

Table 4.13

Teachers’ Responses to the Interview Questions {open Coding}

Proposed problems on four Provided solutions as disparate codes
domains for language Courses

1. forcing the weak students inclined for the class activities
because they feel tired very soon

2. Enduring appraisal of their learning activities

3. Putting them in groups

Weak students
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4. Recognizing them individually

5. encouraging their self- esteem and attending them in the class
activities

6. Uncovering their weaknesses at the time of evaluation

7. Uncovering their faults and talking to them concerning their
problems

8. Putting them in the grouping, overviewing of content,
providing them with compensating homework and doing
homework

9. Conducting Pair work, assigning more homework

10. giving feedback by helping of the educational consultants plus
the classmates

1- Having a lesson plan
2- elaboration (do not perform peculiarly)
3- considering and using both figures and statistics to let the official
know
4- just changing the accommaodations without giving the solution
Educational facilities 5- giving the future plans
6- talking about my ideas in the meetings
7- inform those in charge
8- getting familiar with novel incidences
9- teacher investment in the first step
10- Telling those in charge in meetings
1- temperament and having relation with parents by social networks
2- Holding several sessions
3- | talk to them in their own language and I insist on doing daily
activities in English
4-
5- Bilateral perceiving and having realistic outlook
6- The students’ recognition brings about necessary relationship with
parents
Relation with parents 7- Firstly, stressing on positive cases and then talk on negative points
8- Just stressing on suitable issues
9- social networking relation
10- keeping / justifying meetings with those parents in a specific and
pre-planned time
1- paying attention to assessment and providing the class quizzes
2- providing contents that makes repletion of the lesson contents
3- Giving informal exam days before the true exams
4- Evaluating them by playing
5-  Being significant (no possible explanation)
Assessment 6- Performing play instead of the exam
7- giving hopeful class assignment in a way that weak students do
not feel weakness
8-  Playing and recording the students’ activities
9- Lack of having confidence in holding exams merely to know the
weaknesses
10- Holding mid- term and final term exams and recording class scores
Table 4.14
Teachers’ Responses to the Interview Questions {axial coding: Specific domains of inquests by teachers}
Proposed Provided solutions Inside vs. outside deeds
problem A) Inside only
B) Outside only
C)Both
D)Notagent/Deskbound
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1. Making the weak students interested in class A
activities since they feel tired very soon
2. Permanent evaluation of their learning activities
3. putting them in pairs C
4. Recognizing them individually
5. Reinforcing their self- esteem and involving A
them in class activities A
6. Discovering their weaknesses while evaluation A
7.  Discovering their weaknesses and talking with
them about their problems A
8. Grouping, content overviewing , giving them
Weak students compensating horr_lework and doing homework
9. Pair work , assigning more homework A
10. Giving feedback by education consultants as
well as classmates C
C
C
B
Educational 1. Having a lesson plan B
Facilities 2. Explaining (do not perform peculiarly) D
3. Considering /using figures and statistics to provoke
officials B
4. Just modifying the facilities and not providing
solution D
5. Giving future prospects to officials
6. Presenting my ideas in meetings B
7. Alarming those in charge
8. Being familiar with novel incidences B
9. Investment by teacher in the first step B
10. Telling those in charge in meetings C
C
B
1. -Ethical and relation with parents via social B
networks
2. Holding several sessions B
3. Italk to them in their own language and |
emphasize doing daily activities in English C
4. Teachers being active followers
5. Mutual understanding and having realistic C
outlook
Relation with 6. Recognition pf the students’ leads to desirable D
parents relationship with parents
7. Firstly, emphasis on positive cases and then talk | A
on negative points
8. Just emphasis on appropriate cases
9. Relation via social networking D
10. Holding / justifying sessions with parents in a
specific and pre-planned time
D
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1. Considering assessment and giving quizzes A

Assigning contents that makes repletion of the lesson

contents

Giving informal exam days before the true exams

Evaluating them by playing

Being significant (no possible explanation)

Performing playing instead of the exam

Giving hopeful exercises in a way that weak

students do not feel weakness

Playing and recording the students’ activities

9. Lack of having confidence in holding exams merely
to know the weaknesses C

10. Holding mid- term and final term exams and
recording class scores

N
oy}

Assessment

Nookow
or O

©o
(@)

Q3- What is the Iraqi EFL teachers’ attitudes concerning their level of autonomy in the EFL classrooms in
respect to their teaching success?

In order to answer the third question of the study, the researcher interviewed ten teachers and ten students
from among the participants of the studyand reported the results as follow:

T1. Students take some significant responsibility for their own learning over and above responding to
instruction.

T2. A teacher in such learning is a facilitator, an organizer, a resource person providing learners with
feedback and encouragement, and a creator of learning atmosphere and space.

T3. Teacherhelps students' success and motivation in their teaching target.

T4. 7. Raise awareness of teachers’ varying reactions in each particular situation.

T5.Teacher considers autonomy as a personal sense of freedom to execute the necessary actions and exert
control over the school environment.

T6.Emphasized on the teachers' autonomy as a general case and it not only been practiced by teachers who
develop such an attitude in their mind, but also , students, parents, and educational programmers must plan
for it.

T8. Autonomy as a process of ‘self-determination’ or ‘self-regulation’ which leads to ‘autonomous
interdependence’

T9.As ‘autonomous interdependence’. Independent teachers can use provided material willingly, make
decisions about learning process, and actively contributes to the target educational curriculum.

T10. Are allowed to do whatever they want since teachers are also human and they are also prone to make
mistake.

4. Discussion

Based onSpiritual Intelligence Self-Report Inventory questionnaire,the average scores for male and female
teachers were almost the same, equal to 3.70 and 3.69, respectively.However, the scores obtained by the female
instructors to the questionnaire were higher than the men just for the subsection of the Conscious State
Expansion and lower for subsections. It meant that there was difference between genders. Meanwhile based
onteacher’s autonomy questionnaire, the average score of female teachers was 3.80, male teachers was 3.66.
Besides, 21 male teachers had B.A degrees and 14th of them have M.A. Also, the female instructors with B.A
degree were 15 and 10th of them have M.A degree.

The T-Test was calculated for each section separately and for the whole questionnaire and re-evaluated. The
mean score of the first part of the questionnaire, which included seven items related to Critical Existential
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Thinking, was 3.80, the mean score of five questions of Personal Meaning Production was 3.71, the mean score
of seven questions of the third part of Transcendental Awareness was 3.71, and the mean score of Conscious
State Expansion which included five questions was equal to 3.54 and the mean for total score of the
questionnaire was equal to 3.69.

According to the results of the table and P-Value = 0.000, the first null hypothesis is rejected. It means that, the
mean scores was significantly greater than 3, which indicated that teachers use Critical Existential Thinking,
Personal Meaning Production, Transcendental Awareness, Conscious State Expansion, and the Spiritual
Intelligence Self-Report Inventory in general. It was clear that there was spiritual intelligence among all teachers
in general. This was also evident with regard to the subscales of Sl predicting teachers' pedagogical success; it
was found that three dimensions of SI, namely, Critical Existential Thinking, Transcendental Awareness, and
Personal Meaning Production.

A. The significance level of the test between Critical Existential Thinking and Autonomy was equal to 0.000
which (Sig = 0.000 <0.05) was less than 0.05 and at the 95% confidence level, the null hypothesis (H_0) could
not be accepted. In other words, there was a significant relationship between Critical Existential Thinking and
Autonomy. Also, according to the correlation coefficient of 0.497, it could be said that it was positive and direct
between the two.

B. The significance level of the test between Personal Meaning Production and Autonomy is equal to 0.989,
which is greater than 0.05 and at the 95% confidence level, the null hypothesis (H_0) is accepted. In other
words, there is no significant relationship between Personal Meaning Production and Autonomy. However, this
subscale was put in the second place. This finding was contrast with Salicru’s (2010) study that has reported that
individuals with higher levels of SI are more to create meaningful work and context for themselves and their
colleagues.

C. The significance level of the test between Transcendental Awareness and Autonomy is equal to 0.000, which
(Sig = 0.000 <0.05) is less than 0.05, and at the 95% confidence level, the null hypothesis (H_0) cannot be
accepted. In other words, there is a significant relationship between Transcendental Awareness and Autonomy.
Also, according to the correlation coefficient of 0.443, it can be said that it is positive and direct between the
two.

D. The significance level of the test between Conscious State Expansion and Autonomy is equal to 0.083, which
is greater than 0.05 and at the 95% confidence level, the null hypothesis (H_0) is accepted. In other words, there
is no significant relationship between Conscious State Expansion and Autonomy.

Spirituality was an element of intelligence because it predicted functioning and adaptation and offered
capabilities that enable people to solve problems and attain goals (Emmons.R, 2000). In spite of having at least
twenty years of experience in teaching English language, there was no relationship between teachers’ spiritual
intelligence and teaching autonomy. It might in line with Zoharand Marshall’ (2000) statement that when
spiritual intelligence is high we appear to be intellectual and have properbehavior.

In educational context, teachers should be encouraged to talk about spiritual issues. Few things to
observe would be: - Are teachersenthused by their work? What is the mission of the institution? What talents do
teachers possess and how can theinstitution put them to meaningful use? Do they have spiritual balance and
wellness?Teacher must have high spiritual intelligence which will be the highest guidance to them to carry out
their functionsas teachers with the highest regards and as noble as possible. The major role of a holistic educator
is to awakencreativity and spiritual Intelligence of learners (Colalillo Kates, 2002).“A teacher means you show
the way to other’s and you also think well about them and you want them to excel.Education should contribute
to every person’s complete development- mind and body, Intelligence, sensitivity,aesthetics, appreciation and
spirituality.” (UNESCO, 1996).

The mean score obtained in the Teacher Autonomy Scale (TAS) was 3.71. It was used to check for
autonomy between instructors as before the T-test. For this purpose, the hypothesis u = 3 was tested. According
to the results of the table and statistics, P-Value = 0.000, the null hypothesis is rejected. That was, the average
score was significantly greater than 3, which indicates the existence of Autonomy.

To examine the differences in Spiritual Intelligence Self-Report Inventory between male and female
teachers, Independent T-Test was used. The mean score for male teachers was 3.69 and for female teachers was
3.70. According to the table and p-value = 0.901, which was more than 0.05, it could be said that there was no
difference between male and female teachers in their using Spiritual Intelligence Self-Report Inventory.
Maximo (2006), Kotnala, (2015), Kushwaha (2014) and Pant et al (2017) also did not report any gender
difference in spiritual intelligence in their respective studies. Meanwhile, to investigate the difference between
Autonomy of male and female teachers, Independent T-Test was used. According to the table and p-value =
0.210, which was more than 0.05, it could be said that there was no difference between male and female
teachers in terms of Autonomy. The finding was in consistent with Kushwaha(2014)’ study.He conducted a
study on sample of 300prospective teachers from B.Ed colleges with an objective to investigate the spiritual
Intelligence ofprospective teachers in relation to their biographical factors. He concluded that there was no
significantdifference in spiritual intelligence of the male and female prospective teachers.On the other hand, a
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study conducted by Kaur and Singh (2013) on spiritual intelligence of prospectiveengineers and teachers, gender
effect was found on some factors of spiritual intelligence.Nodehi and Nehardani (2013) studied theassociation
between job satisfaction and spiritual intelligence of 215 Mashhad high school teachers. Theresults revealed that
spiritual intelligence has a significant impact on job satisfaction. It was also reportedthat gender had a
significant impact on spiritual intelligence but had no impact on job satisfaction.

As far as the age and experience of individuals were effective in the teaching method, etc., so the
difference between teachers in Spiritual Intelligence Self-Report Inventory and Autonomy could be examined
according to the teachers' age. According to the table (4.9), the average score of Spiritual Intelligence Self-
Report Inventory for teachers with lower or higher age was obtained 3.69. Also, the average Autonomy was
3.70 for teachers with an average age of3.72. Then, based on the table, p-value for Spiritual Intelligence Self-
Report Inventory and Autonomy was equal to 0.977 and 0.906, respectively, which was more than 0.05. So it
could be said that there was no difference between teachers in terms of age.

In interview section,ten learners were interviewed about teachers' autonomy. They asserted that the role of
autonomy as complement classroom work with input, materials and opportunities for interaction which cause to
improve self-awareness, self-assessment, motivation, risk-taking in verbal interaction, seizing opportunities and
taking responsibility for one’s own teaching process. Another one sawautonomy asa matter of control over
learning activities and resources. One of them consideredthat autonomy was not only individual; they are also
cultural and political. The others saw autonomyasthe right to freedom from control by others. It was highly
desirable for many teachers to think of themselves as autonomous professionals, free from control exerted by
colleagues, administrators, the institution or the educational system and able to decide and take action on their
own and repeated previous statement. The interview proved that they believed in an effective teacher leader in
the class and out of the class. Being trustworthy and good communicators, being strict, patient,
committed,friendly, and conscious werethe other features for being autonomous teachers.AsVaughan (2002)
hadindicated, spiritual intelligence offered the ability to observe a point from more thanone angle and identify
the associations between conceptions, notions, and behavior. The majority ofpeople were required to consider
the consequences of their behaviors, but not for notions orconceptions, though these were thoroughly
interrelated. 1t was commonly believed that enlighteningany type of intelligence necessitates teaching and
convention and spiritual intelligence is by nomeans an exception here.

The findings of the present study might help language syllabus designers and educators enhance their teaching
praxis by increasing their knowledge about spiritual intelligence and its effects on the other factors in education.
Spiritual intelligence, as it was stated by Singh and Sinah (2013), could be improved by training; therefore, one
of the important implications of this finding is that the managers and policy makers can enhance the
teachers’ efficacy by improving their level of spiritual intelligence.

References

Ajzen, I., & Fishbein, M. (2005). The influence of attitudes on behavior. In D. Albarracin, B. T. Johnson & M.
P. Zanna (Eds.), The Handbook of attitude (pp. 173-221). Mahwah, NJ: Lawrence.

Alon, 1., Boulanger, M., Elston, J. A., Galanaki, E., Martinez de Ibarreta, C., Meyers, J., & Vélez-Calle, A.
(2018). Business cultural intelligence quotient: A five-country study. Thunderbird International Business
Review, 60(3), 237-250.

Alvandi, M., Mehrdad, A. G., & Karimi, L. (2015). The relationship between Iranian EFL teachers’ critical
thinking skills, their EQ and their students’ engagement in the task. Theory and Practice in Language
Studies, 5(3), 555-565

Amram, Y. (2007). The Seven dimensions of spiritual intelligence: An ecumenical grounded theory. Paper
presented at the 115th annual conference of the American psychological association, San Francisco, CA,
17-20. Retrieved from http://www.yosiamram.net/papers/.

Anderson, R., Green, M., & Loewen, P. (1988). Relationships among Teachers’ and Students Thinking Skills
Sense of Efficacy and Students’ Achievement. Alberta Journal of Education Research, 34, 148-165.

Ang, S., & Van Dyne, L. (2015). Handbook of cultural intelligence: Theory, measurement, and applications.
Abingdon, UK: Routledge.

Armstrong, T. (1993). 7 kinds of smart: Identifying and developing yourmultiple intelligences. London, UK:
Penguin Putnam Inc.

Astin, H. S. (2004). Some thoughts on the role of spirituality in transformational leadership. Spirituality in
Higher Education Newsletter, 1(4), 1-5.

Azizi, M., & Zamaniyan, M. (2013). The relationship between spiritual intelligence and vocabulary learning
strategies in EFL learners. Theory & Practice in Language Studies, 3(5).

Bakhshi, S. (2015). Faces engageus: Photos with faces attract more likes and comments on Instagram. Inn
Proceedings of the SIGCHI conference on Human Factors in computing system.

Bandura, M., & Dweck, C. S. (1981). Children's theories of intelligence as predictors of achievement goals.
Unpublished manuscript, Harvard University. Cambridge (MA).



http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/
http://www.yosiamram.net/papers/

208

Bar-On, R. (1997). Bar-On emotional quotient inventory: A measure of emotional intelligence. Multi-Health
Systems Inc.

Bass, B. M., & Avolio, B. J. (1994).Improving organizational effectiveness through transformational
leadership. Thousand Oaks, CA: Sage.

Benefiel, M. (2008). The soul of a leader: Finding your path to fulfillment and success. New York, NY: The
Crossroad Publishing Company.

Benson, P. (2001). Teaching and Researching Autonomy in Language Learning. London: Longman.

Benson, P. (2007). Autonomy in language teaching and learning. Language Teaching,

40(01), 21-40. doi: 10.1017/S0261444806003958

Benson, P. (2013). Teaching and researching autonomy (2nd ed.). New York:  Routledge.

Berry, J. W. (1974). Radical cultural relativism and the concept of intelligence. In J. W. Berry & P. R. Dasen
(Eds.), Culture and cognition: Readings in cross-cultural psychology (pp. 225-229). Methuen.

Bolman, L. G. (1995). Leading with soul: An uncommon journey of spirit. San Francisco, CA: Jossey-Bass.

Braasch, J. L., Bréten, 1., Stramsg, H. 1., & Anmarkrud, @. (2014). Incremental theories of intelligence predict
multiple document comprehension. Learning and Individual Differences, 31, 11-20.

Burk, D. I, & Fr y, P. G. (1997). Autonomy for democracy in a primary classroom: A first year teacher’s
struggle. Teaching & Teacher Education, 13(6), 645-658

Burt, C. (1966). The genetic determination of differences in intelligence: A study of monozygotic twins reared
together and apart. British Journal of Psychology, 57(1-2), 137-153.

Camp, M. (2011). The power of teacher student relationship in determining student success.Journal of teaching
education vol 2(1).

Chamorro-Premuzic, T. (2007). Personality and individual differences. Oxford: Blackwell.

Carr, P. B., Rattan, A., & Dweck, C. S. (2012). Implicit theories shape intergroup relations. In Advances in
Experimental Social Psychology, 45, 127-165.

Colak, 1.(2016). Autonomy Scale Questionnaire (Unpublished Master’s Thesis). Mugla Sitki Kogman
Universitesi, Mugla.

Covey, S. (2002), “Free the spirits within”, Director, VVol. 55 No. 8, p. 43.

Dent, E. B., Higgins, M. E., &Wharff, D. M. (2005). Spirituality and leadership: An empirical review of
definitions, distinctions, and embedded assumptions. The Leadership Quarterly, 16(5), 625-653.

Dehler, G., and Welsh, M.: 1994, Spirituality and organizational transformation: Implications for the new
management paradigm. Journal of Managerial Psychology, 19(6), 17-26.

Dickinson, L. (1995). Autonomy and motivation a literature review. System, 23(2), 165-174.

Donnell, G.E. (2009). Direct manufacturing of diamond composite coatings onto silicon wafers and heat
transfer performance, CIRP Annals - Manufacturing Technology, 67, (1), 2018, p185 — 18.

Dehler, G. E., & Welsh, M. A. (1994). Spirituality and organizational transformation: Implications for the new
management  paradigm.  Journal of  Managerial Psychology,  9(6), 17-26. Doi:
10.1108/02683949410070179.

Dornyei, Z. (2005). The psychology of the language learner: Individual differences in second language
acquisition. University of Nottingham. Mahva, NJ.

Earley, P. C., & Ang, S. (2003). Cultural intelligence: Individual inter- actions across cultures. Stanford
University Press.

Ellis, A. (2017). The influence of Cultural Intelligence (CQ) on faculty leadership. Florida Atlantic University.

Ellis, R. (2008). The study of second language acquisition (2nd ed.). Oxford University Press.

Emmons, R.A. (2000). Is spirituality intelligence? The International Journal for the Psychology of Religion, 10,
27-34.

Emmons, R. (2000a). Is spirituality intelligence? Motivation, cognition and the psychology of the ultimate
concern. International Journal for the Psychology of Religion, 10(1), 3-26.

Emmons, R. (2000b). Spirituality and intelligence: Problems and prospects. International Journal for the
Psychology of Religion, 10(1), 57-64

Elsabbagh, M., & Karmiloff-Smith, A. (2006). Modularity of mind and language.

Farahi, B (2015). Caress of the Gaze: A Gaze Actuated Garment. Wiley: London.

Faria, L. (1998). Personal conceptions of intelligence, attributions and academic performance: Development of a
comprehensive model of interrelationships during adolescence. Psychology, 12(1), 101-113.

Fry, L. W. (2003). Toward a theory of spiritual leadership. The Leadership Quarterly, 14(6), 693-727.
doi:10.1016/j.leaqua.2003.09.001.

Gardner, H. (1983). Frames of mind: A theory of multiple intelligences. Basic Books.

Gardner, H. (1993). Multiple intelligences: The theory in practice. Basic Books.

Gardner, H. (1999). Intelligence reframed: Multiple intelligences for the 21st Century. Basic Books.

Gardner, H. (2000a). Commentary: A case against spiritual intelligence. International Journal, 10, 27-34.
d0i:10.1207/S153275821JPR1001_3



http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf
http://papers.cumincad.org/data/works/att/acadia16_352.pdf

209

Gardner, H. (2000b). A case against spiritual intelligence. International Journal for the Psychology of Religion,
10(1), 27-34. Doi: 10.1207/s15327582ijpr1001_3

Gardner, H., Kornhaber, M., & Chen, J. (2018). The theory of multiple intelligences: Psychological and
educational perspectives. In R. J. Sternberg (Ed.), The nature of human intelligence (pp. 116-129).
Cambridge University Press.

Gardner, M. K. (2011). Theories of intelligence. The Oxford handbook of school psychology, 79-100.

Ghonchepour, M., & Pakzad Moghaddam, M. (2018). The Role of Intelligence in Learning English as a Foreign
Language. Research in English Language Pedagogy, 6(1), 25-38.

Glass, J. (1997). The discovery of grounded theory: Strategies for qualitative research. New York: Aldine de
Gruyter.

Goodman, L. E. (2007) - In: Maimonides after 800 years. Essays on Maimonidesand his influence p. 65-80

Good, C., Aronson, J., & Inzlicht, M. (2003). Improving adolescents' standardized test performance: An
intervention to reduce the effects of stereotype threat. Journal of Applied Developmental Psychology,
24(6), 645-662.

Goodenough, W. H. (1981). Culture, language, and society. Benjamin-Cummings.

Gottfredson, L. S. (1998). The general intelligence factor.

Granstrom, K. (1996). Private communication between students in a classroom in relation to different classroom
features. Educational Psychology, 16, 349-364.

Guo, S. C. (2011). Impact of an out-of-class activity on students’ English awareness,

vocabulary, and autonomy. Language Education in Asia, 2(2), 246-256.

Haier, R. J. (2016). The neuroscience of intelligence. Cambridge University Press.

Hartsfield, M. K. (2003). The internal dynamics of transformational leadership: Effects of spirituality,
emotional intelligence, and self-efficacy. ProQuest Information & Learning, US.

Hogbin, B. (1995). Teachers’ professional development: a solitary or collegial (ad) venture? In teaching and
Teacher Education 16, pp. 81-101.

Holec, H. (1981). Autonomy and foreign language learning. Oxford: Pergamon

Press.

Holey, E, (2013). Changing Conceptions of Teaching as a Profession: Personal Ref lections. Journal of
Teaching: Professionalization, 285 Developments and Leadership.

Jarvis, M. (2005). The psychology of effective learning and teaching. Nelson Thornes Ltd.

Jensen, A. R. (1998). The g factor. Greenwood-Praeger.

Jonsson, A.C., Beach, D., Korp, H., & Erlandson, P. (2012). Teachers’ implicit theories of intelligence:
influences from different disciplines and scientific theories. European Journal of Teacher Education,
35(4), 387-400.

King, D. B. (2008). Rethinking claims of spiritual intelligence: A definition, model, and measure. Unpublished
master's thesis, Trent University, Peterborough, Ontario, Canada.

Klenke, K. (2003). The bSQfactor in leadership education, practice, and research. Journal of Education for
Business, 79(1), 56— 60.

Kenny, D. A. (1993). Self-monitoring and trait-based variance in leadership: An analysis of leadership
flexibility across multiple group situations. Journal of Applied Psychology, 76, 308-315.
https://doi.org/10.1037/0021-9010.76.2.308

Korazija, M., Sarotar Zizek, S., & Mumel, D. (2016). The Relationship between spiritual intelligence and work
satisfaction among leaders and employees. NasSe gospodarstvo/Our Economy, 62(2), 51-60. DOI:
10.1515/ ngoe-2016-001.

Lazear, D. (2004). Higher-order thinking: The multiple intelligencesway. Crown House Publishing Ltd.

Lee, K. (1996). A study of teacher responses based on their conceptions of intelligence. Journal of Classroom
Interaction, 31, 1-12.

Leithwood, K. (1996). Leadership for school restructuring. Educational Administration Quarterly, 30(4), 498-
518. d0i:10.1177/0013161X94030004006.

Leroy, N., Bressoux, P., Sararzin, P., & Trouilloud (2007). Impact of teachers’ implicit theories and perceived
pressure on the establishment of an autonomy supportive classroom. European Journal of Psychology of
Education, 22(4), 529-545. doi: 10.1007/BF03173470

Littlewood, W. (1996). Autonomy: an Anatomy and a framework. system, 24, 427-435.
http://dx.doi.org/10.1016/s0346-251x(96)00039-5

Little, J. (2007). Spirituality in the academy: Reintegrating our lives and the lives of our students. About Campus,
12(4), 10-17.

Little, D. (2009).Learner autonomy, the European language portfolio and teacher development. In R. Pemberton,
S. Toogood, & A. Barfield (Eds.), Maintaining control: autonomy and language learning (pp. 147-174).
Hong Kong: Hong Kong University Press.



http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/autoren.php?name=Goodman%2C+Lenn+Evan
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
http://opac.regesta-imperii.de/lang_en/anzeige.php?sammelwerk=Maimonides+after+800+years.+Essays+on+Maimonides+and+his+influence
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
https://doi.org/10.1037/0021-9010.76.2.308
http://dx.doi.org/10.1007/BF03173470
http://dx.doi.org/10.1007/BF03173470
http://dx.doi.org/10.1007/BF03173470
http://dx.doi.org/10.1007/BF03173470
http://dx.doi.org/10.1007/BF03173470
http://dx.doi.org/10.1007/BF03173470

210

Leithwood, K., Jantzi, D. & Steinbach, R. (1997). Changing leadership for changing times. Open University
Press, Buckingham, UK.

Little, D (1995) Learning as dialogue: The dependence of learner autonomy on teacher autonomy. System 23/2.
175-182.

Little, J.W. (1990) Learning as dialogue: The dependence of learner autonomy on teacher autonomy. System
23/2.175-182.

Little, J.W. (1990a). The persistence of privacy: Autonomy and initiative in teachers’ professional relations. In
Teachers College Record 91,pp. 509-536.

Mahmoodi-Shahrebabaki, M. (2015). Associations between Language Learners' Spiritual Intelligence, Foreign
Language Attitude and Achievement Motivation: A Structural Equation Approach. Journal of
Interdisciplinary Studies in Education.

Maslow, A. H. , & Porter, L. W. (1995). Motivation and work behavior (7th ed.). Boston;

Marshall, 1. N. (2000). SQ: spiritual intelligence: the ultimate intelligence. Bloomsbury.

Marghzar, S. H., & Marzban, A. (2018). The Relationship between Spiritual Intelligence and Efficacy among
Iranian EFL Teachers. Theory and Practice in Language Studies, 8(1), 67-73.

Moradi, S. (2016). The Relationship between EFL Teachers’ Job Satisfaction, Self-Efficacy, and Their Spiritual
Sense of Well-Being. Open Journal of Modern Linguistics, 6 (1- 1).

Muijs, D., Kelly, A., Sammons, P., Reynolds, D., & Chapman, C. (2011). The value of educational effectiveness
research—a response to recent criticism. Research Intelligence, 114(24), 24-25.

Nasel, D. (2004). Spiritual orientation in relation to spiritual intelligence a consideration of traditional
Christianity and New Age individualistic Spirituality (Doctoral dissertation).

Naylor, C. (2015). Why and how a teacher union supports autonomous teacher professional development in an
age of new managerialism. In Teacher unions in public education (pp. 139-153). New York: Palgrave
Macmillan.

Negi, A. S., & Khanna, D. A. (2017). An Inquiry on the Dimensions of Spiritual Intelligence. International
Journal of Development Research, 7(09), 15169-15176.

Nguyen, N. T. (2012). Let students take control! Fostering learner autonomy in language learning: An
experiment. International conference on education and management innovation, pp. 318-320.

Nicholson-Nelson, K., & Jeanette M. (1998). Developing students’ multiple intelligences. Scholastic Inc.

Nicholson-Nelson, K. (2000). Integral psychology: Consciousness, spirit, psychology, therapy. Boston, MA:
Shambhala.

Owens, W. B (1991). Multiple Inteligience. Deep-Sea Research, 25, 1-14.

Palfreyman, D. (2003). Introduction: Culture and learner autonomy. In D. Palfreyman& R. C. Smith (Eds.),
Learner autonomy across cultures: language education perspectives (pp. 1-7). Bangsingstoke: Palgrave

Macmillan.
Pearson, N. (2004). The idiosyncrasies of out-of-class language learning: A study of mainland Chinese
students studying English at tertiary level in New Zealand.
Proceedings of the Independent Learning Conference 2003. Retrieved from

http://www.independentlearning.org/uploads/100836/ila03_pearson.pdf

Pishghadam, R. (2014). Social conceptions of intelligence and their influence on English language teacher care.
In Annual international conference on LSP and specialized translation skills training (pp. 218-221).

Primi, R., Ferrdo, M. E., & Almeida, L. S. (2010). Fluid intelligence as a predictor of learning: A longitudinal
multilevel approach applied to math. Learning and Individual Differences, 20(5), 446-451.

Rastgar, A. A.,. (2012). A study of the relationship between employees’ spiritual intelligence and job satisfaction:
A survey in Iran’s banking industry. A Journal of Multidisciplinary Research, 1(2), 57—74. Retrieved from
http://prj. co.in/setup/socialscience/paper9.pdf

Richards, J. C. and Rodgers, T.S. (1986/2001): Approaches and Methods in Language Teaching: A Description
and Analysis. Cambridge: Cambridge University Press

Safara, M., & Bhatia, M. S. (2013). Spiritual intelligence. Delhi Psychiatry Journal, 16(2), 412-423.

Sehrawat, J, (2014). Teacher Autonomy: Key to Teaching success. International Journal of Research&
Education, 4.

Schwartz, T. (1995). What really matters: Searching for wisdom in America. New York: Bantam.

Shabani, J., Ahmad, A.,Hassan, S. A.& Baba, M. (2011). Moderating influence of gender on the link of spiritual
and emotional intelligences with mental health among adolescents. Life Science Journal, 8(1).

Skaalvik, E. M., & Skaalvik, S. (2014). Teacher self-efficacy and perceived autonomy: Relations with teacher
engagement, job satisfaction, and emotional exhaustion. Psychological reports, 114(1), 68-77.

Smartt, B. (1986). An attributional theory of motivation and emotion. New York: Springer-Verlag.

Smit, D (2000). Spiritual intelligence as a prerequisite for learning. Journal of association for science and
technology, Vol 59.



https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html
https://profdoc.um.ac.ir/list-confname-Annual%20International%20Conference%20on%20LSP%20and%20Specialised%20Translation%20Skills%20Training.html

211

Smith, R.C., with A. Barfield (2001) Interconnections: Learner autonomy, teacherautonomy (in 2 parts).
Language Learning 7 & 8/1.5-6.

Sohrab, J. (1994). What higher education law says about spirituality? New Directions for Teaching and
Learning, (104), 15-22.

Sohrabi, F. (2008). “The foundation of spiritual intelligence”. J. Mental Health. 3(1):426-440.

Sparks, R., & Artzer, M. (2000). Foreign language learning, hyperlexia, and early Word recognition. Annals of
Dyslexia, 50, 189-211.

Spearman, C. (1904). ‘General intelligence,” objectively determined and measured. The American Journal of
Psychology, 15(2), 201-293. https://doi.org/10.2307/1412107.

Stewart, J. (2006). Transformational leadership: An evolving concept examined through the works of Burns,
Bass, Avolio, and Leithwood. Canadian Journal of Educational Administration and Policy, 54, 1-29.

Sternberg, R. J. (1985). Beyond 1Q: a triarchic theory of human intelligence. New York, NY: Cambridge
University Press

Sternberg, R. J. (1985). Implicit theories of intelligence, creativity, and wisdom. Journal of personality and
social psychology, 49(3), 607.

Sternberg, R. J. (1986). A triangular theory of love. Psychological Review, 93(2), 119.

Sternberg, R. J. (1992). Metaphors of mind underlying the testing of intelligence. In P. W. McReynolds & J. C.
Rosen (Eds.), Advances in psychological assessment (Vol. 8) (pp. 1-39). Jossey-Bass Publishers.

Sternberg, R. J. (1997). The concept of intelligence and its role in lifelong learning and success. American
Psychologist, 52(10), 1030-1037. doi: 10.1037/0003-066X.52.10.1030

Sternberg, R. J. (2000). Giftedness as developing expertise. International handbook of giftedness and talent, 2,
55-66.

Sternberg, R. J. (2020). The Augmented Theory of Successful Intelligence.

Strauss, A., & Corbin, J. (2008). Basics of qualitative research: Grounded theory procedures and techniques.
(3rded.).Newbury Park, CA: Sage.

Teele, S., & Teele, S. C. (2000). Rainbows of intelligence: Exploring how students learn. Corwin Press.

Teepen, J. (2004). On the relationship between aptitude and intelligence in second language acquisition. Studies
in Applied Linguistics and TESOL, 4(3).

Thanasolus, D. (2000). Autonomy and Learning: An Epistemological Approach.

Applied Semiotics, 10, 115-131.

Thanasolus, D. (2001). Constructivist Learning. Applied Semiotics, 54, 1-7.

Vaughan, F. (2002). What is Spiritual Intelligence? Journal of Humanistic Psychology, 42(2), 16-33.

Van.N Maanen, J. B., & Barley, S. SR (1985). Cultural organizations: Fragments of a theory. Organizational
symbolism, 31-53.

Victori, M., & Lockhart, W. (1995). Enhancing metacognition in self-directed language

learning. System, 23(2), 223-234.
Wigglesworth, C. (2012). The twenty-one skills of spiritual intelligence. Selectbooks, Inc.
Wigglesworth, C (2012). Cindy Wigglesworth on Spiritual Intelligence. Journal of cultural connection 1(2).

2006-08.

Wolman, R. (2001). Thinking with your soul: Spiritual intelligence and why it matters. Richard N. Wolman,
PhD.

Zohar, D.(2013). SQ: Connecting with our spiritual intelligence. Bloomsbury Publishing,Bloomsbury New
York : USA

Zhaleh, K & Ghonsooly,B (2017). Investigating the Relationship between Spiritual  Intelligence and Burnout
among EFL Teacher Bloomsbury. Ma

Zohar D., & Marshall I. (2000). Spiritual intelligence: The ultimate intelligence. Bloomsbury.

Zohar, D., & Marshall, 1. (2004). Spiritual capital: Wealth we can live by. Berrett-Koehler.

Zohar, D., Marshall, 1., & Marshall, I. N. (2000). SQ: Connecting with our spiritual intelligence. Bloomsbury
Publishing USA.

Author Information
Taif Abdulhussein Dakhil Z. Ghabanchi
Immam Reza International University Ferdowsi University of Mashhad



https://doi.org/10.1037/0003-066X.52.10.1030
https://doi.org/10.1037/0003-066X.52.10.1030
https://doi.org/10.1037/0003-066X.52.10.1030
https://doi.org/10.1037/0003-066X.52.10.1030
https://doi.org/10.1037/0003-066X.52.10.1030

