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Abstract Nowadays, considering the growing significance of learning English
as the language of science and communication, the area of EFL teacher success
appears worthy of investigation. While this topic has been explored through
various lenses, one critical aspect that has been overlooked is the role of an EFL
teacher’s concern for their students’ emotional and mental well-being - also
known as the teacher’s emo-cognitive ability. The present research aims to
bridge this gap by identifying the variables that are relevant to EFL teacher
success and establishing a link between a teacher’s level of concern for their
learners and their overall success. The findings of this study have significant
implications for EFL teacher trainers, instructors, language learners, and
researchers alike.
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1. Introduction

Taking into account the key role teachers play in the success of educational

systems (Boustani & Al Abdwani, 2023; Coombe, 2014; Pishghadam et al.,

2021; Shirzadeh & Jajarmi, in press), shaping education reforms (Fullan,

2015; Hargreaves & Fullan, 1992), and contributing to students’
achievement (Alexander & Fuller, 2005; Lasley et al., 2006), the success of a teacher
appears a significant area to delve into. It is particularly important when it comes to
English as a foreign language (EFL) context, such as the Iranian community. In such
a setting, learners receive target language input mainly in the classroom since
English is not normally spoken outside the class on a daily basis (Pishghadam et al.,
2019). Although defining teacher success does not seem to be an easy job (Stronge,
2007), focusing on the EFL context, Coombe (2014) believes that the success of an
EFL teacher is dependent on how effectively they transmit English linguistic
knowledge and skills to their learners.

Hence, EFL teachers would be different in their level of success, as they may not
be the same in their concern level for their learners’ states. Depending on their level
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of concern, they can be categorized into four distinct groups: apathizer,
sympathizers, empathizers, and metapathizers. In the present study, EFL teacher’s
concern is referred to as their emotional and cognitive capability to perceive and
react to the mental and emotional circumstances of the EFL learners.

The goal of this study is to explore the potential association between EFL
teacher’s level of concern and their success by examining previous research on
successful EFL teaching and the concepts that were studied.

2. Literature Review
2.1. EFL Teacher Success

The construct of EFL teacher success has been examined from various aspects over
time. Behavioral theories evaluate teacher success based on predefined behaviors
and outcomes, taking an outcome-oriented approach. Cognitivist theories, on the
other hand, emphasize the teaching and learning process (Ellett & Teddlie, 2003).
Coombe (2014) also considers a successful EFL teacher to be someone who is
effective in transferring language knowledge and skills to their learners. Therefore,
the fact that several questionnaires (e.g., Tabatabaee-Yazdi et al., 2018; Moafian &
Pishghadam, 2009) have been designed to measure this concept is not far-fetched,
taking the various approaches to defining teacher success into account.

This multidimensional nature of teacher success (Pishghadam et al., 2011),
attributing to the fact that measuring this concept is not just restricted to the
professional aspect of teaching, inclined the researchers of the present study to focus
the research that considers the aspects related to the teacher’s personality and social
life in evaluating their success in addition to the professional side. As far as the
measurement of teacher success is concerned, one of the questionnaires that focus
on the mentioned criteria and has been validated in the context of Iran is the
Characteristics of Successful EFL Teachers Questionnaire (Moafian & Pishghadam,
2009), a translation of Gadzella’s Students’ View of an Ideal Teacher questionnaire
(1971). On account of the fact that this scale is specifically designed to measure the
success of EFL teachers and has been more widely used in the context of Iran, the
present study reviews the research using the mentioned questionnaire for the
measurement of teacher success.

After reviewing the studies using the aforementioned questionnaire, different
variables were extracted that have been examined along with EFL teacher success
such as: multiple intelligences (Pishghadam & Moafian, 2008a; 2008b), emotional
Intelligence (Ghanizadeh & Moafian, 2010), narrative intelligence (Pishghadam et
al., 2013), critical thinking abilities (Birjandi & Bagherkazemi, 2010; Ghaemi &
Taherian, 2011; Khodabakhshzadeh & Ghaemi, 2011), self-efficacy (Ghanizadeh &
Moafian, 2011), using Neuro-Linguistic Programming (NLP) techniques
(Pishghadam et al., 2011a; 2011b), self-regulation (Monshi Toussi et al., 2011),
creativity  (Pishghadam et al, 2012), creativity-enhancing behavior
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(Khodabakhshzadeh et al., 2018), gender (Dordinejad & Porghoveh, 2014,
Pishghadam & Moafian, 2008a), using contextualization and emotionalization while
teaching (Pishghadam et al., 2016), stroke (Amini et al., 2019; Noorbakhsh et al.,
2018; Pishghadam et al., 2021), and willingness to attend classes (Pishghadam et al.,
2021). However, to the researchers’ best knowledge, no EFL teacher success study
had taken the teachers’ levels of concern for their learners into account.

2.2. Teacher’s Concern

So far in the literature, the term “concern” has been defined as “the composite
representation of the feelings, preoccupation, thought, and consideration given to a
particular issue or task” (Hall et al., 1986, p. 5). Despite the studies that were carried
out on the concerns of teachers regarding an issue (e.g., Cook & Cameron, 2008),
the first time this notion has been conceptualized in terms of having various levels,
referred to as “stages of concern”, was in the case of the stages of concern a
professional, like a teacher or therapist, takes while adopting a new technology or an
innovation in their profession. The Concerns-Based Adoption Model (Hall &
Loucks, 1978) framework put forward seven stages of concern:

o Stage 0 (awareness): due to little awareness of the innovation, the professional
shows unconcerned behavior

e Stage 1 (informational): the professional tries to know more about the
innovation in terms of what it is and its function

e Stage 2 (personal): the professional searches for the personal effect of the
innovation on himself, accompanied by some concerns regarding whether he
can work with it or not, viewing the innovation as a threat as it may sound
personally difficult (Hall, 1979)

e Stage 3 (management): the professional tackles the implementation concerns
in terms of how, when, and where to implement the innovation

e Stage 4 (consequences): the professional is concerned about whether the
innovation would have a positive impact on the ones using it and whether it
makes any difference in his job

e Stage 5 (collaboration): revolves around the leaders’ concerns regarding
whether there is cooperation among the professionals regarding the
implementation of the innovation

Stage 6 (refocusing): after an evaluation of the innovation, the professional thinks
of modification for better functioning purposes or taking other innovations into
account
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In the field of EFL, however, Pishghadam et al. (2022) proposed another
conceptualization of the term “concern”. In light of the extended model of emotioncy
(Pishghadam et al., 2019) (Figure 1), they believed that people, when faced with
others’ conditions, have different levels of emotioncy toward their states and display
various levels of concern for them accordingly. Based on the model, the first level
of concern is attributed to the feeling of apathy. Apathetic individuals, avolved in
others’ states, have no emotioncy for others’ conditions and therefore do not show
any type of concerned behavior. One level further is related to showing the feeling
of sympathy towards others. The level of concern displayed by sympathetic
individuals is restricted to recognizing the other’s state of feeling (Jahoda, 2005) or
giving verbal responses to them (Pishghadam et al., 2022), yet not taking any action
for them. As soon as an individual feels their fellow’s state as their own and takes
action in order to help the other, the person has proceeded to the next level, empathy.
The highest level of concern for an individual could be explained in terms of being
metavolvement in their condition and taking a future-oriented stance towards it.
Being in the level of metapathy, as they named it, one is concerned about the other’s
future and their change potential and may not act like the people in lower stages of
concern. Pishghadam et al. (2022) extended this idea to the EFL environment and
EFL teachers as they may not show different levels of concern towards their learners
and categorized the teachers into four groups (apathizers, sympathizers, empathizers,
metapathizer) based on their level of concern towards their learners’ state (Figure 2).
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Figure 1. Emotioncy Levels (From “A novel approach to the psychology of
language education” by Pishghadam et al. 2019, p. 219)
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Figure 2. Concern Types (From “Introducing metapathy as a movement beyond
empathy: A case of socioeconomic status” by Pishghadam et al. (2022)

2.3. Teacher’s Concern and its Significance in Teacher Success

Pishghadam et al. (2023) believe that EFL teachers, depending on their level of
concern for their learners, act differently in their classrooms and therefore give
different amounts of energy to the students. The apathetic teachers, due to their
indifference towards their learners’ success, are characterized as energy drainers,
taking on the job of draining the energy of the students instead of increasing it
(Pishghadam et al., 2023). The sympathetic ones, however, are concerned about their
learners, but the concern level is limited to the recognition of their state and feelings
(Jahoda, 2005) and giving verbal responses to them (Pishghadam et al., 2022). They
are simply energizers. Empathetic teachers, as they are at a higher level of concern
for their learners compared to the energizers, take action to boost the learners’ energy
by caring about them, motivating them, and trying to involve them in class activities.
On top are the metapathizers, referred to as energy creators, whose passionate care
for their learners is manifested in doing their best to put all the necessary energy into
their class as they take their students’ future into account (Pishghadam et al., 2023).
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Figure 3. Levels of Teacher Energy (From “Development and validation of the
teacher energy scale: A movement toward metapathy” by Pishghadam et al.
(2023)

The impact of EFL teachers’ concern types on the energy they transmit to the
learners and the subsequent effect of that energy on the learners’ success cannot be
overlooked. On account of the fact that part of the teachers’ success is tied to their
learners’ success (Stronge, 2007), there seems to be a link between EFL teacher’s
level of concern for their learners and their success.

3. Conclusion

With the increasing progress of human societies, the need to learn the English
language is getting more prominent, making the concept of EFL teacher success
significant. The role of the EFL teacher’s concern for the learners in the success of
an EFL teacher has been neglected in previous studies. The present research,
examining the previous EFL teacher success research and eliciting the concepts
investigated along with EFL teacher success, aimed at introducing a probable
relationship between EFL teacher’s concern and their success.

Due to the vast amount of research on EFL teacher success, it is not possible to
review all of it within the scope of this study. As such, this limitation is
acknowledged and the focus of this paper is narrowed to studies that examine teacher
success from a multifaceted perspective.

Several questionnaires have been developed and validated in Iran to measure EFL
teacher success, including those by Tabatabaee-Yazdi et al. (2018), and Moafian and
Pishghadam (2009). Among these, the Characteristics of Successful EFL Teacher



Teacher’s Concern as a Missing link ... 7

Questionnaire (Moafian & Pishghadam, 2009) was chosen for this study because it
specifically targets EFL teachers and has been widely used in the Iranian context,
compared to other teacher success questionnaires

After reviewing studies on the variables of EFL teacher success and teacher’s
concern, researchers came to the conclusion that according to their level of concern
for the learners, EFL instructors transfer different levels of energy to their learners,
which in turn can influence the success of the learners (Pishghadam et al., 2023) and
instructors accordingly (Stronge, 2007).

Identifying this missing link could be particularly beneficial for teacher trainers.
They are not only language educators but also content producers and teacher
education course planners who could take a step toward increasing EFL teachers’
awareness of the mentioned relationship. Therefore, EFL instructors could also
benefit from the mentioned result and gain more knowledge regarding their success.
Through the success of EFL teachers in teaching English, EFL learners could also
benefit. Ultimately, the relationship between a teacher’s level of concern for their
learners and their success can be further explored by researchers through data
collection. It is important to note that this relationship is not limited to any specific
discipline and can be investigated across various fields to gain a deeper
understanding of the factors that contribute to teacher success.
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. brainstorming

. person

. fluency and flexibility
. originality and elaboration
. materials

. press (environment)

. independent learning
. autonomy

. motivation

10. contextualization

11. emotionalization
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1. stroke

2. gender identity

3. Pearson product-moment correlation
4. androgyny

5. psychological reactance
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. active motivation

. passive motivation

. positive

. verbal

. conditional

. willingness to attend classes
. credibility
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. concern
. Hall

. Cook and Cameron

. Concerns-Based Adoption Model
. awareness

. informational

. personal

. Hall & Loukes
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. management

. consequences

. collaboration

. refocusing

. emotioncy model
apathy

. avolved

. sympathy

. exvolved

0. Jahoda
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1. involved

2. empathy

3. metavolved
4. metapathy
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. energy Killer

. energy drainer
. energizer

. energy booster
. energy creator
. anti-emotioncy
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