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Abstract 

Background: Adolescence is a crucial stage in the lifespan, where the quality of functioning can significantly 
impact mental health in adulthood. Today, life-especially for adolescents-is deeply intertwined with the virtual 
space, presenting both opportunities and risks. Given the sensitivity of this developmental period, designing 
effective, up-to-date, and culturally adapted interventions to reduce harmful dependence on virtual space among 
adolescents is essential. 

Aim: This study was conducted with the aim of developing and validating an educational package to reduce 
harmful dependence on virtual space among adolescents. 

Method: The present study employed a qualitative research approach using a mixed-method research synthesis 
approach. To design the educational package, existing theoretical foundations and findings from previous 
studies were utilized. To ensure the content validity of the package, the Lawshe model was applied with a panel 
of 10 experts in psychology and educational sciences. Two quantitative indices-Content Validity Ratio (CVR) 
and Content Validity Index (CVI) were used to assess validity. 

Results: Based on the conducted studies, the educational package was developed in the form of nine sessions. 
The Content Validity Ratio (CVR) and the Content Validity Index (CVI) were calculated as 0.94 and 0.79, 
respectively. The findings indicated that all sessions of the designed package were essential, and the content of 
each session was identified either fully relevant or sufficiently aligned with the objectives. 

Conclusions: The results indicated that the educational package for reducing harmful dependence on virtual 
space among adolescents possesses appropriate content validity and meets the necessary reliability and validity 
criteria for counseling and research applications. In other words, the developed package is effective in reducing 
problematic virtual dependence in adolescents. 
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Extended Abstract 

Introduction 

Today, with the expansion of human and social relationships through advancements in 
communication technology, society is witnessing an increasing scope of interactions 
facilitated by the internet as one of the most significant global media platforms (Abbasi 
Shawazi et al., 2018). This has led to a substantial portion of human behaviors and social 
interactions taking place within this emerging virtual space a space that has introduced 
unprecedented potentials and opportunities in human history. With the extensive resources 
and accessibility that media, particularly the internet, provide to young individuals, they are 
constantly exposed to new stimuli and various forms of behavior (Ameli & Hasani, 2012). 

With the increasing use of the internet and prolonged engagement in virtual spaces, users 
often develop a form of false dependency due to a lack of decision-making skills, making it 
difficult to disengage. In some cases, this dependency escalates to media and internet 
addiction (Forghani & Khodamoradi, 2019). According to psychological definitions, harmful 
dependence on virtual space is a pathological pattern of internet use that leads to 
psychological distress, disrupts daily functioning, and negatively affects an individual’s
mental well-being (Sadock et al., 2015). As a result, individuals engage in aimless internet 
use and struggle to disconnect for a defined period. 

Given the significance of adolescence, the risks associated with virtual dependency must 
be examined and analyzed in light of the unique characteristics of this developmental stage. 
From the researcher’s perspective, addressing the issue of reducing adolescents’ dependency
on virtual space is a form of social investment that plays a crucial role in enhancing mental 
health, fostering personal growth, strengthening family structures, promoting societal 
progress, and reducing healthcare costs. Considering the adolescent population in Iran and the 
absence of a study specifically focused on developing and validating an educational package 
for reducing harmful virtual dependency among adolescents, this research was conducted. 
Previous studies have primarily utilized intervention programs related to media addiction, 
which lack full alignment with Iranian and Islamic cultural values. Thus, this study seeks to 
develop an effective and culturally appropriate intervention to mitigate problematic virtual 
dependency among Iranian adolescents. 
 
Method 

This study was conducted in two stages with the aim of developing and validating an 
educational package to reduce harmful virtual dependency. In the first stage, a descriptive-
analytical approach with a mixed-methods synthesis research design (Sandelowski & 
Barroso, 2006) was used to establish the conceptual framework and design the educational 
package. This phase involved reviewing all relevant national and international documents that 
provided valuable information on the theoretical foundations, framework, and elements of the 
research model. The databases used for this purpose included Scopus, Web of Science, 
PubMed, Islamic World Science, Jihad University, Noormags, Civillika, and Irandoc. 
Through theoretical sampling, relevant studies were selected, and data collection continued 
until theoretical saturation was reached. The inclusion criteria for studies and articles were 
based on their conceptual relevance to the present research and their publication date. From 
the 861 selected studies, 72 were identified as meeting the academic and methodological 
standards for inclusion in this study, after removing duplicates and irrelevant ones. 

In the second stage, after reviewing and revising the program, a qualitative approach was 
used to assess face validity through semi-structured interviews with experts. The target 
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population for the program’s validation consisted of experts and specialists in the fields of 
psychology, adolescent counseling, and educational sciences from academic, research, and 
counseling centers. Using purposive sampling, 10 specialists were selected (8 from the fields 
of psychology and adolescent counseling, and 2 from the field of educational sciences) 
residing in different areas of Mashhad. Finally, the Content Validity Ratio (CVR) and 
Content Validity Index (CVI) were calculated, and the obtained data were analyzed. The 
Loehse method was used to convert the qualitative judgments of the experts into quantitative 
measures. In this method, the content validity coefficient ranges from +1 to -1. 
 
Results 

The content of the educational package was developed based on the conducted studies and 
incorporating some of the suggestions from the evaluating experts, organized into 9 
educational sessions. 
 
Table 1: Summary of training sessions on reducing adolescents' harmful dependence on virtual space 
Session Educational Goals Session Process Assignment

First 
Establishing a positive 
counseling relationship 
and therapeutic alliance 

Introduction (introduction of the group 
leader and participants), Establishing 

rapport with group members, Defining 
common goals, Explaining the session 
process (activity schedule and rules), 

Obtaining consent from participants for 
attending educational sessions, Teaching 

self-awareness (strengths and weaknesses) 
and challenges. 

Record the 5 main life 
problems and the 

solutions tried so far. 

Second 

Reviewing members' 
attitudes toward harmful 

virtual space use and 
applied solutions, Goal-

setting 

Reviewing members' problems and 
attitudes toward harmful use of virtual 

space and the solutions applied, Teaching 
short-and long-term goal setting and its 

importance. 

Complete the 10-year 
goal-setting worksheet,

Record daily virtual 
space usage (this will be 
repeated in each session). 

Third 

Completing short-term 
and long-term goal 
setting, Motivating 

adolescents to reduce 
virtual space usage 

(Threshold of distress) 

Preparing and motivating adolescents to 
reduce virtual space usage through 

examining psychological and physical 
damage caused by virtual dependency 

(Threshold of distress). 

Document behaviors and 
situations before and 

after using virtual space 
(reinforcers). 

Fourth 
Teaching reinforcers and 
behavioral antecedents, 

Emotional self-awareness 

Teaching reinforcers and antecedents of 
behavior with a focus on harmful use of 
virtual space, Teaching emotional self-

awareness and teaching breathing 
relaxation techniques. 

Complete daily emotion 
tracking worksheet in 

various situations. 

Fifth 

Teaching cognitive cycles 
(thoughts, feelings, 

behaviors) and cognitive 
conceptualization of 

harmful dependency on 
virtual space, Cognitive 

errors 

Teaching cognitive cycles (thoughts, 
feelings, behaviors) and cognitive 

conceptualization of harmful dependency 
on virtual space, Discussing cognitive 
errors and their relationship to social 
isolation, phone addiction, and virtual 

dependency, Teaching muscle relaxation 
techniques. 

Complete the cognitive 
cycle worksheet (virtual 

space use). 

Sixth 

Teaching cognitive-
emotional self-regulation 

techniques, Problem-
solving skills 

Teaching cognitive-emotional self-
regulation techniques for managing 

intrusive thoughts and emotions, Teaching 
problem-solving skills with a focus on 

goal-less use of virtual space. 

Complete worksheet on 
techniques / Share 
problem-solving 

experience in the next 
session. 
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Continue Table 1: Summary of training sessions on reducing adolescents' harmful dependence on 
virtual space 

Session Educational Goals Session Process Assignment

Seventh Modifying lifestyle 

Improving lifestyle based on healthy 
lifestyle components (health-oriented), 
Emphasizing finding meaning in life 
through spirituality, Clarifying media 

literacy components. 

Record family-related 
challenges and actions 

taken to improve 
interaction.

Eighth 
Enriching and improving 

relationships. 

Teaching how to enrich and improve 
interpersonal relationships with friends 
and family, Summarizing and clarifying 

any ambiguities. 

Share experiences of 
establishing effective 

communication. 

Ninth 
Summarizing and 

concluding sessions. 

Summarizing key points and reviewing 
results of the educational program, 

Answering questions, Reviewing group 
counseling session rules, Closing the 

session. 

Complete worksheet on 
reviewing and 

summarizing the session. 

 
The Content Validity Ratio (CVR) and Content Validity Index (CVI) values calculated for 

each of the 9 educational sessions were assessed, and their average exceeded the minimum 
acceptable threshold. This indicates that all the sessions in the package are considered to have 
an acceptable level of content validity. 
 
Discussion 

This educational package was designed based on the effective findings of previous research, 
incorporating expert opinions through a mixed-methods synthesis approach. The extracted 
themes include awareness and management of thoughts, feelings, and behaviors; emotional 
regulation, resilience, and problem-solving skills; short-term and long-term goal setting; 
enriching positive interpersonal relationships; environmental modification; media literacy 
education; spiritual well-being and meaning-making in life; lifestyle modification; and 
understanding harms and consequences. Despite the limited research available, which 
primarily focuses on the effectiveness of protocols for smartphone addiction, media 
addiction, or the correlation of virtual dependency with various variables, and less on the 
development of an effective educational program, this package aligns with several previous 
studies such as (Lemos et al., 2014; Beheshtiyan, 2015; Zhou et al., 2024; Mandegaripour & 
Gorji, 2018; Mohabat Bahar et al., 2021; Nufus, 2019; Lan et al., 2018; Mehrad Sadr et al., 
2023). 
 
Conclusion 

This study, considering the harms of virtual space in the post-Covid era, introduced an 
innovative intervention aimed at reducing harmful dependency on the virtual space and 
promoting mental health among adolescents. The results of the data analysis for the 
validation process revealed that the objectives of each educational session in this package 
align with its content. Based on these findings, the theoretical framework of the educational 
package for reducing harmful dependency among adolescents was recognized as valid.
 
Limitations 

Although the educational program for reducing harmful dependency in adolescents was 
developed based on reputable domestic and international research and evaluated based on the 
opinions of experts in this field, conducting experimental studies and determining the 
effectiveness of this educational program is emphasized. 
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Future Studies

It is recommended that future researchers implement this educational program, taking into 
account various demographic characteristics such as age and gender, and evaluate its 
effectiveness. Although this intervention is designed for group implementation and it is likely 
that group execution will have greater effectiveness due to the synergy created among 
adolescents, it is also suggested that individual implementation of the program be considered. 
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3(2،)99-118.2025.8252.1060qrbs./10.22077https://doi.org/



105|( مکا  عد تباد1403.)هار اوآ ستستگ ایآضا جااوو

قد

اعۀ ر،شریشر اد ،نتر  ستر تر ط ابا نا  یچید بک تیج   ال

(  تما  سا  یAbbasi Shawazi et al., 2018)ق زغییرحودرعا

ستو   ترکازردبدسفوآ .وها  جا ضا عرند

بکاواواادتعد اگرکد تص یا  جاند ضادابکوا  اا  

ی تد  ر  سو ا آنها اا  یافح ر اۀ ضو اندا(Ameli, 2012.)

اوا5/98%ر،رُنترترهراواهنتر،آاهارز2016ازار

تا8/82%لد.داوا  را دا م  واو2020ابر  غییر 

 د وآهریرضاجاو ،داآارافااشمگیریدر

(Longhurst et al., 2020; Mostakhdemin Hosseini et al., سا.(2019  اوو خوارا

ا اۀویاجاو،اژ،رپیوانتراوادپرنند

(Mousavi, 2020،)از  هو  و م ذ ،جا ضا و ا آ  وا هددآیز ر  نو

رندا رکاگردوادیا سما ،تصا ،تما نف نگریزبات.دا

ستگ یا  یآضاجاووسیااظریناختوتاتمار

تر( Neverkovich et al., 2018.)راتیجۀتفازنتردضاجاد

،ووستگااداآرو.اها  عتخار ر ب

حتوذرانندرًازرفید  دستگانایتیااضاجانجر

و(Forghani & Khodamoradi, 2019ر .)ایفا،ناستگیآضاجاندرآ

ویماتفانتراجاانااتلکرمرعیتنارو

(Sadock et al., 2015.)ورموددضاجاتفاندمدوآرد

شخصناگذ.ژیحر ا ش نظورتیاجا ضاظیر و ،ز،نها سا

  با رر ها عامچنیتمافف زیا اند(Byun et al., 2009.)

(2022) Zhou نف ادیا  جا ضا  ستگویآا،سمانگر  کرم ،تنا

 یو.ندشک،شاقر تو  ر  یآ ،ینایعیناادیااف مر

دحراراراکاکیز(Aziz et al., 2021).تاشژگرانوربایا

تیاتنتریآاسماا2018ی327فراشجوشکدکزجا،دشااشجو 

 ,.(Güzel et alدکاورمر،د،رتگسار،اندونترتتیابتل

2018.)

وگر نظر،اناووکیچیدرسئرارکادسا 

ا غییروسماتناظیرو،نسااوق،دداا،تناحوووو

اآر دد وو دآ(Asgharinekah et al., 2019.)مچنیظر ر کی ۀا تظا ،کسو 

وواونسجوطو حصو فختظیرخصی،درواب

راارنگ-تمارر،ارتا،رآو،رر،رد   جاوسندن

(Shamloo, 2012; Borjali, 2008; Ahadi & Jamhary, 2012.)اآ ا تا  ؤ"یست

ود؟"ایع-تما داطرارراختاندماواختاآ

نادنجارادقاارتماسادندن(Mahdian & Saemi Fard, 2015)

شدهاآریر(Firoozi & Emami, 2018.)

ا جا ضا ذۀالیرگیزواواگو اگرتااا اوو

عییآ و نندا تادSaeidipour, 2015; Firoozi & Emami, 2018)دا عر ا جا ضا .)ا

با ظیر تز اعیاژجا ا تر اوو رصودوطا(Asgharinekah et al., 2019 ود(



106|ژا ،تا و  یف 3اما ،2یا(6،)99-118

سا  زنجر  نهایااوویزو(Farshbaf Dostar & Motamedi, 2015)ینۀسر

تلدآما یشتر م(Araújo, 2020).ا مچنیأ  و ستگ نف یرو ر جا ضا

ن  نگروو دار بو ا  (Ehyayi et al., 2015یز .)  وبک ف وتما ا،

یآا ل ر و ا نفیآ  و ها ا   اوویآ ،خص ایآ ،با اا

یآ  وآتا اشکلد ظیر تاانس،نگر عا،تما  ر ز،ااا،حصی 

ماا،ا  خصی ستما هنجا ا ر ا یز ز اوو و(Samazis et al., 2024.)

قیدشگرژ،وترسأۀیآ ستگ ااوو  جا ضا  ا  آ ر و

قاءهمقحسوتماذراحوشوا،  ل،ندا ،اکو ،وا  ر  ف،

نز ا  یشرا اشر و دو  نا ا ،رنا .عنا ۀکخ ر اوو اآا

ظل  شو معی و تصادنر ،جاژمیرصواستگیآضا  

 اآد ا ابر تا د ا جا ند  اوودما.دبا  یز خدو ینا لیا ا قا

 ا ا ستند جا ضا ظیر و اکا  زا نفۀ ر خر اکامو ب تا تیا آ با   ستگ

ت اوو یانو  جا ضا یا  اندد ضو ع (Cheever et al., 2018 ا ا(. و   نک و

حدًنحصر  شژ اکر خشرو  ا او  جا ضا  تیار رو دد

و  وآ ار د ضا  ستگژ  ر و  ا شد، ا جالد خشر ااندا

تا تنا(Nufus, 2019 ر بتن تا تنا ،)اآ(Lan et al., 2018  رذ ر بتن ا  Yu)عهد(،

& Son, 2016(  وا ،)Kim, 2013ا   ) جا ضا  تیا ل  ند.ؤر

(2021) Mohebat Bahar et al. شژ ر ک ر بتن انا تکر-تاا ر  تیا

 ومند و.دمو د اووشژد جا یف    گر د ابرۀا  خر

نعک  فهو قشۀ ر  جا ضا  تیانند،اآو ،حد ما ر ن ا و اوو 

رد عر مسا ما  د ظا ،نترو(Chun, 2018.)تا شا یز گر یحر   تفا  د

کنیتنا کر ا-تیا ا  تاؤ مر ف و  جا ضا  & (Malinauskasر

Malinauskiene, 2019.)

نکا  ناوآاا ر ر بتنسأ د ق نر  ست عا ر  ست ساعتبر 

ا تنا و نرا ز  جا ضا غییر ر سیا ر  و ا  و ترتنا  اا

ارت و اار اتبا  ر ،فا. ر نر ر بتن وآ اجااآ یقاً شژ نوا 

ووژرااوو جا  شدژاست یز شا اصوا تیاو اووتفا

رترًامد نا ا ا ر نر،بو ورشگرژد آ ار و میا وسب و

ر ست  ر د ژژ ا تنا ما هی ر نگر استۀ  ذ رد؛ ل ار وآتفا

کنی تنا کر ا-ر ،تایر  تفاقو  نترو ،تا رد  عنو  بذ اا ا 

 و و ر وا کر ار    تر رست  شدا د و   و وآ ا .

 

ژراظر،را د . د جا ر    یختآ ژنتزۀرّ،ژنظوبیی

وافهوردستۀ،وآیفو-یحاکرژنتزوژنتزیختآ

(Sandelowski & Barroso, 2006تفا ).د(    د نار  یز  عن  Gough, 2013نتز )

ژنتز،یختآر ی ل یکستماوتاژایفّمواشترژاجر

 یر ریبجموووریبژاگراقاسند. ااّمبصا اند یف

 اآتا اژاّمیفیژاجرتا اریآد،

یبرگرد آعوادوظرضاظرایعییرناخشر ،عاادیوعی

جیرجا،لدار یاا ر(Nadi Ravandi, 2017.)ا  : د یا ژ  جا



107|( مکا  عد تباد1403.)هار اوآ ستستگ ایآضا جااوو

1. س ،یا انافا  اقد ویا ا: قدا ارو ق تر ظر  ناتا ،نگر

یجا لدامندو راوویآ ستگ ا و ،دا د د  جا ضا

هجا ر د سا یا رو ژ . 

2. نز ،ااداا ژا:یفو   ژ  -یحتفاد. عد  و  

ژ رجا اا ط  دیآ ستگ ا ضجا ابتن تنا ،نگر و ق ر

ل ،یجااتخر  وا رنا ررد. وخ دستۀا وآر

عتبرمۀ ناطیم و هو ا  فید البا،ظروارناگو

ووژتیا عدتند.  و861ژگاااالااگااستجو ا

ScienceDirect ،Google Scholar ،Civilica ,PubMed Scopus, Web of Science, Islamic 

World Science, Jihad University, Noormags, Civillika & Irandocپاااشجو ا

ر م د  نا رز  ووا د. اتفامویر،ظروبراووژ

تخاددایدباظراؤاژاا.لژا،قا

زوفهونواووژرااتشااآو.ژاوواآوو

ژرازدبوااتشااآیاتذ،وعطااد.،پاربا،ظر

یاناجااشو،نطتااگووظرش د اناورا  کر و ذ  

انا  ردژ72نجر  م ر    تفا ه تناژدو. 

ا .3 آ تا تنا   وا عییالیح  ا: وانددیو تااا

م ل د آر(Hosseini & Matoor, 2013.) تنا ،نگر و  فیق ر بتن ژ 

ؤر یجا یآ ستگ ا جا ضا  ر ک. 

ر .4 ا  فسیر  آنتز مو ایر تا :تا ،ر  ا نتخ نا  ور ار د

ست د ۀیآ ستگ ا وآ،جا ضا  ر ر آذد  حو ذد ،ا ذد ند

 دد یر نشزالمد آر لرتندست ا  آوۀر ر

 دد(Alipour et al., 2024.)

ۀرژینالار نظوبۀحاآوحتوتفاد.

نظورو ک،یفبۀصایمتاتااااظراناا و شا  نا

وواوتفا یترد.عاۀاآورا،ارشتمراظرتخصصاوانا

شاوواویترزر،مشژشادوامویر،منددعد10تخص(8فر

وناشاووا2فروویتر)،اناختهرشهدرتخااآ

مویرمنددرارتفادطاداباتخا مآارلتخصصادد.

ژابرا،وویاجرشاداینیاناشاااووتند.

م ژشگر ،تخصصا ظر یح  ا تا یودستاآومواربحاۀسب

حتو(CVR)،رساوآوظررای3خشیکراوا:"ر"،

بق"در""یسرفید" د ر ر ندنندنظوبحاۀاحتو

(CVI)،رساوآوظرربنا"ورو"،"و""او"ووداحتور

،سایا(ًلابر،بروایاینا،یاینادًلبریس)و

ار.ند ا شنار  ،مچنیا ظر ذ ه ا ا ؤفؤ  نار صو  ظرست اۀ

رد،و.یژ ا هیز آر از رر  راآا د  ر رآ،وند ه 

ر لبق  ندد تفا د.ا

ال اا دآوجزیحر رحتو  ا  حتو  سب م ر 

یر94/079/0ر رد. بحاعیی رست حتووآه بدضایف

تخصصامی تفاد.،رحتوی1+ا1-.و
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تاا

د1یضاُکرربریآ ستگ ا جاا ضا  وونا نامد.

د1:ُ یضاکرربراستۀوآیآ ستگ اجا ضا  نام نا

ضایصل لم نا  نا 

دروآ  ا،کا نا

تا  سا

Shameli et al. (2018); Shojaeian et al. (2021); Mohamadinikoo & Tamannaeifar 
(2024); Ilanloo et al. (2025); Movasagh & Sadeghi (2015); Ahmadi et al. (2021); 
Beheshtiyan (2015); Sadeghzadeh et al. (2019); Khazaei et al. (2017); Greenfield 

(2022); Greenfield (2023); Davis (2001); King et al. (2011); Malinauskas & 
Malinauskiene (2019); Lan et al. (2018); Tang & Lee (2021); Liu et al. (2022) 

ابرنظییجا

Bayrami et al. (2021); Jafari & Zemestani (2017); Dehghani et al. (2023); 
Karamlou et al. (2024); Baradaran & Ranjbar Noushari (2022); Mohammadi & 
Kajouri Gashniani (2022); Mohabat Bahar Bigdeli et al. (2021); Soltanifar et al. 

(2019); Bustin & Mohammadipour (2024) 

د ب ل  غییر
Davoodeh et al. (2022); Rahimi Rigi et al. (2019); Haji Hosseini (2022); Ghasemi 
& Yazdani Tabar (2023); Kaess et al. (2017); Soltanifar et al. (2019). Abdi et al. 

(2019); Yaghoubi et al. (2019). Fatemi & Fatemi (2020) 

عنو ستهز
Jafariharandi & Bahrami (2019); Molazehi & Molazehi (2023); Mozafari & 

Koosha (2019); Sepasi et al. (2020); Khojasteh, (2019); Hazrat bagi, Asgari et al. 
(2022); Karami (2022) 

ا وKhaksar Azgandi et al. (2023); Balhara et al. (2018); Forghani & Khodamoradi 
(2019) 

سأ  هاKafi Nia & Farhadi (2020); Zare et al. (2020); Bahrami et al. (2022); Sharifi et al. 
(2023); Mulawarman et al. (2021); Seyedan & Rahmani, (2019) 

دار  ذزShayestefard et al. (2013); Sadeghi Bimorgh et al. (2023); Mesbah Moghaddam & 
Abdi Zarrin (2022) 

وا ا  ل قو

گر ا با

Eimani & Shiralynia (2015); Abedzadeh et al. (2023); Najarzadegan & Farhadi, 
(2019); Bashirian et al. (2022); Rustazadeh & Rezaei, (2018); Zhou et al. (2024); 

Marzilli et al. (2020); Moghanizadeh & Vafaei Najjar (2016) 
یآ ر  نجدیاا

جا ضا  ستگ
Sun et al. (2024); Sabra (2015); Sayeed et al. (2021); Prem et al. (2023) 

حتوسترادداا ورر ضمونوهاوظر  اوو یاترد .

تهار،سیفکانظوثبییراضاءو.دستۀ،وآسهااور

یآ ستگ اجا ضا  یرارؤدآاهااعیوخت ا ار نی .دا

ما  ر،ا تخصصی یشنها ظر قطتااّست حتو ۀود  سالۀو2ظر

وآاستگیآاووا  جا ضا 9سۀوآبقدر د  ند.
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د2:ۀلساوآاستگیآاووضاجا

لسوزآ دلس کلید


ررسن با ۀ

شاحا  ا

عرضا  ر بر عر( ء،)ر ضا ا با رر

رننیو ،شتر د عیی ،ارآدسا  ا ند

ا(یعا ند)قر  را  ا ذ رن، اند

،وآ سا  ر و قا( و نا وآ

ا  )عا

ب5د  شکۀد 

 ا ر نوا 

جا شکل. د



گر رضاء سب

تفایآ ضا 

  جاجا ا

ددذ

گر  شکل رضاءتفا  سبیآضا 

  جاجا اد،د وآاو ذ د

آ ز  دند

بد راذ10ا

ندآ،ب زۀیز

جا ضا  تفا

و

دکمی او ذد

اآ ،دند جا  ا

 گیزا ر اوو

جا ضا  تفا ا

) تاآ(

اآ گیز جا  ا تفا ا ا ر اوو

 جا ضاطۀیآ ر اسم  تنا

) تاآ( جا ضا  ستگ

 ز بۀ تفا یز

جا ضا، تاا ب

عیو تفا  عد  ب ا

قو( جا ضانند)ا

ها

قو وآنند ا

تا اندیشاوآ

اسا)یجا اآو(

قو وآنندتفا تا ر مرز ا تا اندیشا  ا

یآجا ضا  ، )یجا اآو( اسا وآ

آ وآنفس ا

 ز بۀ تفا یز

جا ضا،ا ب رۀ

عیو  اساخت ا

نج

)کر، تنا رۀ وآ

،)تا ،سافهور

 تنایآ ستگ  

 جا ضاوآ

تنا اطا

،)تا ،سا )کر، تنا رۀ وآفهوتنا ر

یآ ستگ ،جا ضا  نا اطا وآ ت

 ز ا آ باویرضا  ستگ  تما

 جاضل یدآ وآ

 ز بۀ تفا یز

جا ضاۀر را کمی ،

 اسا ،کا ب  تنا

تا)جا ضا  تفا(

ش

کنیآ وا

تنا نظیمو-یجا

س  ها وأآ

آکنی وتنا نظیمو ا- یجانظرد و

سأ  ها وآ  اسا  ز کار مرز ا 

تفاجا ضا  د د

 ز ب تفا یز 

جا ضا، را کمی

کنیجر   ۀا سأ 

آ ندسۀ

فت
د ب لو

ا

فؤ ا ر د ب لا د ب ا

ل()حو،أا ر عنو،تید ر بتن د عنا 

 بییؤفا و ا

اب  وا ا ا ب ر

عا هبو ه  ؤر اد

بتفا رجا ضا 

 و

شت
ن هبو  ا

یوا  تا ا ر

نآ وی  هبو  اتا ا روا ،یا

اها   ل

 ؤر با رر  جر 

جا ضا  تفا ر ب

 و

ه
م  ر لند

 طاسا ما

  ر لم تا ر  طا ندوآ،

ؤ  خگواسۀ ما یو جد ر ،شا

رس ما

-

ست اتبا نظوۀواآ ،و آ حتو  تار ر ا  ر و ا رر .اا

ووحتو  سب قد ،(CVR)ر ر د بحا 9سۀآ عد  ا و وآعن94/0 ،

یز دبو اا تخصصی عد ا ر نند(62/0)، اچنیمیشتر قدحتو  (CVI)

د بحایزیز د بو اا تخصصی عد ا ر نند(79/0) تیجذ؛یشتر نی یر و

آوۀم ساست حتو  سب ابو ا  ور  وووا ،ف و

ست ظرۀوآیآ ستگ ااوو  جا ضا   .ادعتبر
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حث

ار ژد تباا  د ،راستۀستگ ا وآیآ  اوو  جا ضا  تا 

یآ ا  د یفی زاج ستگؤ ،ژ یا  و ا د ا:ر ر ر و ر 

-ر حتو یآ ستگ ا وآ ستۀ ض  ؟ نا اوو  جا ا

آیآوستۀآا- ستگ ااوو  جا ضا    تخصصا ظر ؟

یشین ر  ۀشژ  ظریآ را  ستگ و ،جا ضا  یر وستۀوآهی

ا  پ  آوس9د کیۀ  کنی ،د ا س ر د. نظی.داسۀ ا با رر   

 ع  و قا ،ر یو بیی  اوو ،و  وط نا   اوو یا   نظوور عا 

  وآ   .ود  شکل ب را س ر اک نو  ی .ر و ا  سۀ

را تاضا شکل ر  سءا، م   تر جا ضا  تگر نوا  ااوو  

ترادسۀ  د. ود یح  رتاآ  ر ید تا  وۀ ا نظوضا  تفاا ،جا

د  واو  دند ذر ا  و د ،اوو د ر ع اتا   ر ذ .رندو

شز ب را س   رد. اآ غییر ر  مو نج  و ع کرم نطق یاد  دتفا یز 

  جا ضا.ر

ها سۀ قوننداتفا اندیشا ضا  ایجا اآو مچنی  جا،  وآ .و

رۀ نج وناسۀ  ز ا آ با  ت جا ضا  ستگ  تما یرر عا و.ر

چنیم مر س  ضل یدۀآر ب را ،و تنا یک نو ش سۀ  .ر

کنیتنا نظیمو ا- مر  وآ سأ  ها مچنی  یجاکنی جا .ر ا یک د 

 حسو س .وسۀو ظیر د ب ل تا  یا و و فتن  ا حافر    ا

 اوو  د وند ر ر ایعا ندآ سۀ ا ساج ار شت سۀ مرز ند. ز  د ا

نا گر  وا ا با ای د. ین ر  یفی ا  رنا گزا ود ر  ر ب

د  ی ضوضا اد. جا ضا  ءها سا یفک ه سۀ  ماند. مر فت و   با ا

م  عیر.و

ما  د ر  و ر ووطۀ  سما غییرد نس و مچنی  تناا ا، ا

 جر  دد لما ر حد د و شمگیر ر  ستر ا ا گر ر  بوند، عر  

لا ر  اوو ذ حرحد؛ هاأیر  حیط و  ست اقا ایجا نظیمو  

 ر ا یستند جهز ست جا ضا  یشتررنا ود. اوو امندوکنی  تفا کر رد ا

آیونظ ستگ ا تا  ریمؤ جا ضا  سئ  .و )ژاود اBeheshtiyan, 2015; 
Zhou et al., 2024; Pourrosta et al., 2024; Mohabat Bahar et al., 2021; Lan et al., 2018; 

Mehrad Sadr et al., 2023; Nufus, 2019; Lemos et al.,2014). مسو

ها   اوومندو با انها سا مسا م  دد  ا.ر وند جر  یشتر

 یا  جا ضا ،ع یا  تنا ا  د نز ف ز  مند سا ا ا دمتر تر ا 

 یعا ر.دند اد  تا  ر ستگیزود اوو  و ا دما جاضا  تیا   

وو ضو رنا زد.   جامسا ر  ار ر ر هر   حیطر ل را جا  یر

و ا ر ،اوو ف ز ز ا  هبو ر هآ اشکل   )ژا اEesaee et al., 

2021;Adib & Shafiabadi, 1995; Chamani et al., 2024; Parvizi & Ahmadi, 2007). مخو

و تا ژگر ا أید وا  عنو  تعا عنا تا  د ب ل ر ل  ند او

 ر  و حر م ستگرد،  ا   و ا آیند اار ر  نند ا ا  رد تمرز ا

دذاآمخو د ن یا   اد. ت وو مد  شا ،آ سا  وا  ا ا

 اندمی م  نهاا   شو ر وا م ا رنا .بر نا ر امتر حیط شا  ار دگیزتو



111|( مکا  عد تباد1403.)هار اوآ ستستگ ایآضا جااوو

ثب با ذ اد؛ ت را نظیمو  ر ر  ناا اوا وتااابندا  بتر

ووز ا د(Khosravi & Mahmoudnejad, 2016; Fayazi et al., 2021).

تیا  ست  ، ر نظو10ین  تخصۀر ر ژ وو.حتو  سب تا(CVR)

حتو  ا(CVI)سا ما و تخصصا   ر وط ط  سا ما حتو    شا

«ر»م حتو ۀ سا«بر» شخی.دگر باا ظر ا ر    ا تا ،ظر

فؤ د تر ظر  ست  ر  افؤ    ور ا   تا  آیا ستگ ا 

جا ضاد د ت .دمار اۀچنی ار وآارو  د ر ا حو  ردیرا

نتر  تفا ا ا  ابی (Mohabat Bahar et al., 2021; Bahrami et al., 2022; Sadr, 2023)

 اد.مسو

تیجیر

ژ  ،ارۀیآ ستگا ووآو  جا ضا  ار  رد. د ارژ تاا ا   ا

أ یا د و  تخصصا دد یح  جز اتبا  ور اا9وآ یااارژاد.سۀ تر ظر  ا

ژ اتنا ار صر  جا ضا  یاصو  ارا  وو،وآ وارستگ ا تا 

یآ .مو عر  د اوو  جا ضا

حدا

رۀارستگ ا وآیآاووژ  تخصصا ووا  ا ا تیا  ستگ

جا ضاج ا د؛ جا ود،  طاۀ  ر کا ،د و وآ ،حتو دو حد

 ژدآ ما ژ  و ستند  و م ذ ؛ نوژ،اقدژ جاعیی  شاآ ا

 خشرۀارو وآشگرژ ار أید و.دا

پژندآ ا

 شگرژ یشنهاوۀاروآژ تر ظر  ا  ،تنا معی اژ نسی( تر

 سر  )تایر   ر  ر ونند ر  آ خشر  ر.

نا عا

اسندوی قاکرز  عناعا و.د
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